












































 

 
 

Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world. 

Moore Markhams Wellington Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland - 
Christchurch – Dunedin – Hawke’s Bay – Queenstown – Wairarapa – Wanganui – Waverley – Wellington. 

Independent auditor’s report 

To the readers of the financial statements of Papakowhai School for the year ended 31 
December 2023 
 
The Auditor-General is the auditor of Papakowhai School (the School). The Auditor-General has 
appointed me, Andrew Steel, using the staff and resources of Moore Markhams Wellington Audit, to 
carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
We have audited the financial statements of the School on pages 2 to 20, which comprise the 
statement of financial position as at 31 December 2023, and the statement of comprehensive income, 
statement of changes in equity and statement of cash flows for the year then ended, and the notes to 
the financial statements that include accounting policies and other explanatory information.  
 
In our opinion, the financial statements of the School: 
 present fairly, in all material respects: 

- its financial position as at 31 December 2023, and 
- its financial performance and its cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE 
Standards RDR) 

 
Our audit was completed on 24 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for Opinion 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due 

to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 
 

 We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

 We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 
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 We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises the information 
included on pages 1, and pages 21 to 96 but does not include the financial statements, and our 
auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New 
Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Andrew Steel | Moore Markhams Wellington Audit 
On behalf of the Auditor-General |Wellington, New Zealand 
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Overview 
 

Ko Whitireia te maunga 

Ko Raukawa te moana 

Ko Ngāti Toa te iwi 

Ko Papakōwhai te Kura 

Papakōwhai School is a high decile, co-ed, Year 1-8 state primary school located in the suburb of Papakōwhai, north of Porirua City. Papakōwhai means the 
ground on which the kowhai tree grows, and the school stands on Ngāti Toa land. The school opened in 1976 and after significant roll growth in recent years 
has a projected roll of 550 in 2023. 15% identify as Asian, 12% as Māori, 6% as Pacific, 56% as New Zealand European and 11% as other, a significant 
proportion of whom are South African. 

 
This strategic plan is designed to outline the school’s commitment to priorities as required by the Education and Training Act 2020, as well as our 
commitment to the school community to provide a place to grow together and ignite potential. 

 
Our strategic goals aim to create an enjoyable learning environment where both students and teachers are given the opportunity to experience success, 
provide a sense of community, both within the school and in the wider environment, and finally prepare students for learning now and in the future. 

 
Papakōwhai School is a member of the North Porirua Kāhui Ako which includes: one contributing school, nine full primary schools, and one secondary 
school.  The North Porirua Kāhui Ako was established in 2016. Through our Kāhui Ako we collaborate to develop approaches which support student 
wellbeing, pathways and innovation. The Kāhui Ako achievement challenges are embedded in our Strategic Plan. 
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OUR VALUES 
 
Excellence 
Enjoying success now and in the future.  
This is about high achievement, quality teaching and learning, consistency, challenge across a broad curriculum, continuous improvement with positive 
attitude and effort. 
 

Whanaungatanga 
Everything in our world is connected. 
This is about relationships, belonging, a sense of family connection. Relationships through shared experiences and working together which provide people 
with a sense of belonging. It develops as a result of knowing our rights and responsibilities and serving to strengthen each member of the group. 
 

Manaakitanga 
Respecting and honouring the mana of people. It increases the mauri (or well-being) of our place, community and environment. 
This is about hospitality, kindness, generosity, support, empathy and caring for others. 
 

Fairness  
We value diversity, difference and equity. 
This is about sustainability, equality, valuing the contribution of others and compromise.  



5 
 

 
 

 

 

 

Our Goals 

We Enjoy Learning 

• We grow in our confidence in a safe and supportive environment. 

• We build positive relationships for learning. 

• We engage in rich learning opportunities that are challenging and meaningful. 

• We experience success. 

We Are Connected to Our 
Community 

• We actively engage with our community. 

• We know our culture, heritage and place in our community.  

• We care for and contribute positively to our environment and community. 

• We collaborate for success. 

We are Ready for the 
Future 

• We show resilience and adaptability in new and changing contexts 

• We develop digital fluency, by using a range of e-learning tools to enhance learning. 

• We think creatively and explore solutions to solve problems 

• We create pathways to ensure continuity of learning 
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Our Approach 
Students at the Centre of Teaching and Learning 
Our approach and actions are guided by the New Zealand Curriculum vision, principles, values and key competencies. In particular, the principles of high 
expectations, learning to learn, community engagement, coherence, cultural diversity, inclusion, future focus, and the Treaty of Waitangi that ‘put students at 
the centre of teaching and learning, asserting that they should experience a curriculum that engages and challenges them, is forward-looking and inclusive, 
and affirms New Zealand’s unique identity’ (p.9, NZC) 

Papakōwhai School is a place where: learning is valued and enjoyed, students are helped to grow from where they are at, and learning is success oriented. 
Students are involved in their learning and a balance of academic, social, physical, cultural and creative activities are pursued within a supportive environment. 

 
At Papakōwhai School we actively encourage digital learning and learning through inquiry. We actively encourage parental involvement in children’s learning. 
Our aim is to work together to achieve the best possible teaching and learning environment for the children of our community.  
We want children to leave Papakōwhai School as confident, active learners, who work well together with others.  
 

Teaching as Inquiry  

We aim to develop and extend a culture of inquiry across our school. The spiral of inquiry (Timperley, Kaser & Halbert, 2014) will be used as a model to guide 
this work.   

Identity and Community  

Our intention is to grow together and ignite potential through a culturally responsive lens that recognises and affirms the cultural identity of each learner. 
This means respecting and paying attention to our context and the people within it, in all of our actions and interactions.  
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North Porirua Kāhui Ako   

 

Ehara taku toa i te toa takitahi, 

Engari taku toa i te toa takitini 

My success is not mine alone as it was not the work of one but the contribution of the collective  

Our Vision 

To engage all learners in a healthy, culturally responsive, future-focused and innovative learning community. 

Our Values 

Equity · Respect · Collaboration · Community 

We will build on existing cooperative relationships between schools, in order to create a Kāhui Ako that is collaborative and responsive to the needs of all 
students.    

Our Goals 
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Strategic Goals 
Strategies for Achieving Goals 

2021-2023 

We Enjoy Learning 

• We grow in our confidence in a safe and supportive environment. 

• We build positive relationships for learning. 

• We engage in rich learning opportunities that are challenging and meaningful. 

• We experience success. 

We Are Connected to Our 
Community 

• We actively engage with our community. 

• We know our culture, heritage and place in our community.  

• We care for and contribute positively to our environment and community. 

• We collaborate for success. 

We are Ready for the 
Future 

• We show resilience and adaptability in new and changing contexts 

• We develop digital fluency, by using a range of e-learning tools to enhance learning. 

• We think creatively and explore solutions to solve problems 

• We create pathways to ensure continuity of learning 

 

 

 

 

 



9 
 

Strategic Goal: We Enjoy Learning  
Initiatives 2021 2022 2023 Measurements 

Emphasise 
hauora and 

whanaungatanga 

Teachers work collaboratively to 
increase provision for hauora and 

whanaungatanga.  Our PE and 
Health curriculum is fully 

documented with clear outcomes 
for students. 

Teachers refresh their knowledge 
of the Code & Standards and work 

together to develop a 
Professional Growth Cycle. 

Learning programmes, including 
the PE and health curriculum are 

reviewed, with particular focus on 
feedback on student hauora and 

whanaungatanga. 

Professional growth cycles are 
reviewed, with particular focus on 

feedback on staff well-being. 

Learning programmes, including 
PE and health curriculum 

programmes are fully 
implemented and contribute 

positively to student hauora and 
whanaungatanga. 

Professional growth cycles are 
fully implemented and contribute 

positively to staff well-being. 

Well-Being at School survey 
results show consistently 
positive outcomes for all 

students. 

Staff survey results show 
consistently positive 

outcomes for staff well-
being. 

Enhance our 
local curriculum 

Teachers work collaboratively to 
complete documentation of a 

local curriculum that integrates 
learning areas, including Te Reo 

and Tikanga Māori and knowledge 
of significant events in the history 

of Porirua and Aotearoa. 

Local curriculum is reviewed, with 
particular focus on feedback on 

student agency. 

Local curriculum is fully 
implemented and contributes to 

students engaging in a wide 
variety of cultural, academic and 

sporting activities 

Observations and examples 
from teachers, students 

and whānau show 
increasingly rich, 
challenging and 

meaningful learning 
opportunities. 

Student achievement data 
show consistently positive 
outcomes for all students. 

Share learning 
successfully 

Students and teachers collaborate 
to share student success in ways 
that increase student mana and 

reduce teacher workload. 

Sharing learning is reviewed with 
particular focus on the 

effectiveness of real-time 
reporting. 

Sharing learning contributes to 
students’ engagement and 
success in a wide variety of 

cultural, academic and sporting 
activities 

Community and staff 
survey results show 
increasingly positive 

feedback on assessment 
reporting. 

Real-time reporting metrics 
show increasingly positive 

engagement with 
assessment reporting 
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Strategic Goal: We Are Connected to Our Community 

Initiatives 2021 2022 2023 Measurements 

Support English 
Language 

learning and 
celebrate 
diversity  

Develop provision to support 
English language learning and 
celebrate diversity of learners 
from different backgrounds. 

Review provision with particular 
focus on staff training and 

support. 

A provision to support English 
language learning and celebrate 
diversity is fully implemented, 

with staff fully trained and 
supported. 

Student achievement data 
shows increasingly positive 

outcomes for Asian and 
Pacific students. 

Staff surveys show 
increasingly positive support 

and training for English 
Language Learning. 

Contribute 
positively to our 
environment and 

community. 

Enhance and grow relationships 
with the wider community and 

business to provide opportunities 
for students to engage in 

community service. 

Review opportunities for 
community service, with 

particular focus on environmental 
opportunities. 

A programme for students to 
engage in community service is 

fully implemented, with particular 
emphasis on environmental 

responsibility. 

Community, staff and 
student survey results show 

increasingly positive 
feedback on contributing to 

our community. 
 

Examples gathered from 
teachers, students, whānau 

and community groups 
show increasingly positive 
environmental outcomes 

Develop a 
communication 

and engagement 
strategy 

Develop a coherent strategy to 
ensure that all communications 
are timely, professional, reflect 

our school values and engage all 
key stakeholders. 

The communication strategy is 
reviewed with particular focus on 

whānau, Pacific and Asian 
families. In partnership with 
whānau, Pacific and Asian 
families, action plans are 

implemented throughout the 
school. 

A communication strategy and 
action plans are fully 

implemented with engagement of 
all key stakeholders. 

Community survey results 
show increasingly positive 

feedback on communication 
and engagement. 

Well-Being at School survey 
results show increasingly 
positive engagement for 
Māori, Pacific and Asian 

students. 
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Strategic Goal: We Are Ready for the Future 
Initiatives 2021 2022 2023 Measurements 

Strengthen 
key 

competencies 

A plan for the explicit teaching of 
key competencies through our 

social skills programme is 
developed and shared. This 
includes a review of student 

behavioural expectations. 

Review expectations and social 
skills with particular emphasis on 

the difference it is making for 
target students. Identify training 

opportunities for staff and parents. 

School-wide practices for 
strengthening key competencies 

are fully implemented with 
participation from parents. 

Student achievement data 
shows increasingly positive 

outcomes in Key 
Competencies 

Well-Being at School survey 
results show increasingly 

positive results for pro-social 
student culture and 

strategies 

Develop a 
digital 

strategic plan 

Develop a digital strategic plan that 
describes how students will 

successfully use digital tools for 
learning. The plan will include 

management of devices, technical 
support and ongoing professional 

development 

Review digital strategic plan with 
particular focus on the quality of 
learning for students, connection 
with other schools and quality of 

devices and infrastructure. 

A digital strategic plan supports 
innovative and creative learning 

opportunities for students, access 
to quality devices and relevant 

professional development for new 
and existing staff. 

Kia Takatū ā-Matihiko / 
Digital Readiness self-review 

surveys show increasingly 
positive outcomes for 

teachers and students. 

Community and student 
survey results show 
increasingly positive 

feedback on digital learning 

Create clear 
pathways for 

learning 

Develop stronger relationships 
with (Early Childhood Educators) 
ECE and Aotea College to enable 

effective transitions to, within and 
from our school and across our 

Kāhui Ako. 

Resources are prioritised to ensure 
that students with additional 

learning needs are supported to 
fully participate and achieve, 

particularly at transition points. 

Support for learners and parents at 
transition points is well 

established, with resources 
prioritised to support learners with 

additional needs. 

Data gathered from teachers 
and whānau show 

increasingly positive 
transitions to and from 

Papakōwhai School 

Inclusive Practices Self-
Review Toolkit results show 

increasingly positive 
outcomes for learners with 

additional needs 
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Targets 2020 – 2023   

Strategic Goal: We enjoy learning 
Strategies Targets 

We grow in 
our 

confidence in 
a safe and 
supportive 

environment. 

Staff survey results show increasingly positive outcomes for staff from 2020 -2023. 

Baseline data September 
2019 

Progress Data September 
2020 

Progress Data November 
2021 

Progress Data November 
2022 

Progress Data November 
2023 

 Papakōwhai School is a 
safe, supportive and 
positive environment. 
100% agree or strongly 
agree. 

 Parent and student 
concerns are resolved in a 
fair and timely way. 89% 
agree or strongly agree. 

 The school encourages 
feedback from staff. 91% 
agree or strongly agree.  

 The level of 
communication with staff 
meets my expectations. 
96% agree or strongly 
agree. 

 I feel supported by the 
Board of Trustees.  79% 
agree or strongly agree. 

 Papakōwhai School is a 
safe, supportive and 
positive environment. 
100% agree or strongly 
agree. 

 Parent and student 
concerns are resolved in a 
fair and timely way. 100% 
agree or strongly agree. 

 The school encourages 
feedback from staff. 83% 
agree or strongly agree.  

 The level of 
communication with staff 
meets my expectations. 
96% agree or strongly 
agree. 

 I feel supported by the 
Board of Trustees.  86% 
agree or strongly agree. 

 Papakōwhai School is a 
safe, supportive and 
positive environment. 
100% agree or strongly 
agree. 

 Learning issues I have 
raised have been dealt 
with in a fair and positive 
way. 93% agree or 
strongly agree. 

 Behavioural or wellbeing 
issues I have raised have 
been addressed in a fair 
and timely way. 97% 
agree or strongly agree. 

 The school encourages 
feedback from staff. 89% 
agree or strongly agree.  

 The level of 
communication with staff 
meets my expectations. 
97% agree or strongly 
agree. 

 Papakōwhai School is a 
safe, supportive and 
positive environment. 
100% agree or strongly 
agree. 

 Learning issues I have 
raised have been dealt 
with in a fair and positive 
way. 100% agree or 
strongly agree. 

 Behavioural or wellbeing 
issues I have raised have 
been addressed in a fair 
and timely way. 98% 
agree or strongly agree. 

 The school encourages 
feedback from staff. 
100% agree or strongly 
agree.  

 The level of 
communication with staff 
meets my expectations. 
95% agree or strongly 
agree.  

 Papakōwhai School is a 

safe, supportive and 

positive environment. 

100% agree or strongly 

agree. 

 Learning issues I have 

raised have been dealt 

with in a fair and positive 

way. 100% agree or 

strongly agree. 

 Behavioural or wellbeing 

issues I have raised have 

been addressed in a fair 

and timely way. 97% agree 

or strongly agree. 

 The school encourages 

feedback from staff. 97% 

agree or strongly agree.  

 The level of 

communication with staff 

meets my expectations. 

90% agree or strongly 

agree.  

Staff survey 2023 shows positive levels on all indicators. 
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Well-Being at School student survey results show increasingly positive outcomes for all students from 2020 -2023. 

Baseline data August 2020  
Well-Being at School Student 
Survey 

Progress data November 2021 Progress data November 2022 Progress data November 2023 

 School-wide climate and 

practices average. 85% positive 

ratings. 

 I feel safe at school. 91% agree 

or strongly agree.  

 School-wide climate and 

practices average. 87% positive 

ratings. 

 I feel safe at school. 87% agree 

or strongly agree.  

 

 School-wide climate and 

practices average. 87% positive 

ratings. 

 I feel safe at school. 87% agree 

or strongly agree. 

 

 School-wide climate and 

practices average. 89% positive 

ratings. 

 I feel safe at school. 91% agree 

or strongly agree. 

Student survey 2023 shows continued positive feedback about feeling safe at school. 

We build 
positive 

relationships 
for learning 

Data gathered from student surveys show increasingly positive relationships for learning from 2020 -2023. 

Baseline data August 2020  
Well-Being at School Student 
Survey 

Progress data November 2021 Progress data November 2022 Progress data November 2022 

 Community Partnerships 

average. 92% positive ratings. 

 My teachers and parents 

respect each other. 97% agree 

or strongly agree.  

 Teachers and parents work 

together 85% agree or strongly 

agree.  

See separate Well-Being at 
School report. 

 I always feel safe when I am 

going to and from school. 91% 

Community Partnerships not 

included in 2021 Student survey 

 I always feel safe when I am 

going to and from school. 88% 

Community Partnerships not 

included in 2022 Student survey 

 I always feel safe when I am 

going to and from school. 91% 

 Community Partnerships not 

included in 2023 Student survey 

2023 Student survey shows continued positive feedback about feeling safe going to and from school. We will include the community 
partnerships section in the 2024 student survey. 
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Data gathered from whānau surveys show increasingly positive relationships for learning from 2020 -2023. 

Baseline data September 2019 
Community Survey  

Progress Data September 2020 Progress data November 2021 Progress data November 2022 

 Learning issues that I have 

raised have been addressed in 

a fair and timely way. 88% 

agree or strongly agree.  

 The level of communication 

with parents/caregivers meets 

my expectations. 85% agree 

or strongly agree.  

 Papakōwhai School is a safe, 

supportive and positive 

environment. 90% agree or 

strongly agree.  

 Behavioural issues I have 

raised have been addressed in 

a fair and timely way. 84% 

agree or strongly agree.  

 Learning issues that I have 

raised have been addressed in 

a fair and timely way. 96% 

agree or strongly agree.  

 The level of communication 

with parents/caregivers meets 

my expectations. 92% agree 

or strongly agree. Papakōwhai 

School is a safe, supportive 

and positive environment. 

91% agree or strongly agree.  

 Behavioural issues I have 

raised have been addressed in 

a fair and timely way. 88% 

agree or strongly agree. 

 Learning issues I have raised 

have been dealt with in a fair 

and timely way. 84% agree or 

strongly agree. 

 The level of communication 

with parents/caregivers meets 

my expectations. 91% agree 

or strongly agree.  

 Papakōwhai School is a safe, 

supportive and positive 

environment. 88% agree or 

strongly agree.  

 Behavioural and Well-being 

issues I have raised have been 

dealt with in a fair and timely 

way. 87% agree or strongly 

agree. 

 Learning issues I have raised have 

been dealt with in a fair and 

timely way. 94% agree or strongly 

agree. 

 The level of communication with 

parents/caregivers meets my 

expectations. 95% agree or 

strongly agree.  

 Papakōwhai School is a safe, 

supportive and positive 

environment. 97% agree or 

strongly agree.  

 Behavioural and Well-being issues 

I have raised have been dealt 

with in a fair and timely way. 95% 

agree or strongly agree. 

2023 Community survey shows increasing positive indicators from whānau. 
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We engage in 
rich learning 

opportunities 
that are 

challenging 
and 

meaningful. 

Data gathered from teachers, students and whānau show increasingly rich, challenging and meaningful learning opportunities from 
2020 -2023. 

Baseline data August 2020 Student Survey 
Progress data November 
2021  

Progress data November 
2022 

Progress data November 
2023 

 Teachers make learning interesting. 78% agree or 
strongly agree.  

 Teachers think all students can do well. 88% agree or 
strongly agree. 

 Teachers make learning 
interesting. 87% agree 
or strongly agree.  

 Teachers think all 
students can do well. 
94% agree or strongly 
agree. 

 Teachers make learning 
interesting. 84% agree 
or strongly agree.  

 Teachers think all 
students can do well. 
94% agree or strongly 
agree. 

 Teachers make learning 
interesting. 85% agree 
or strongly agree.  

 Teachers think all 
students can do well. 
97% agree or strongly 
agree. 

2023 Student survey shows continued positive indicators from students. 

Baseline data September 
2019 Community Survey  

Progress Data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 Papakōwhai School has 

high expectations for 

learning. 98% agree or 

strongly agree. 

 Children have access to 

effective resources. 97% 

agree or strongly agree. 

 Children have the 

opportunity to challenge 

themselves through 

learning. 82% agree or 

strongly agree. 

 Children are engaged in 

their learning. 89% agree 

or strongly agree. 

 Papakōwhai School has high 

expectations for my child’s 

learning. 87% agree or 

strongly agree. 

 My child has access to 

effective learning resources, 

including digital resources. 

97% agree or strongly agree.  

 My child is engaged in their 

learning at school. 91% agree 

or strongly agree. 

 My child’s learning at school 

meets my expectations. 91% 

agree or strongly agree. 

 My child is given the 

opportunity to challenge 

themselves through learning. 

84% agree or strongly agree. 

 Papakōwhai School has 

high expectations for my 

child’s learning. 89% 

agree or strongly agree. 

 My child has access to 

effective learning 

resources, including 

digital resources. 98% 

agree or strongly agree.  

 My child is engaged in 

their learning at school. 

83% agree or strongly 

agree. 

  

 Papakōwhai School has 

high expectations for my 

child’s learning. 96% 

agree or strongly agree. 

 My child has access to 

effective learning 

resources, including 

digital resources. 100% 

agree or strongly agree.  

 My child is engaged in 

their learning at school. 

95% agree or strongly 

agree. 

 

 Papakōwhai School has 

high expectations for my 

child’s learning. 93% 

agree or strongly agree. 

 My child has access to 

effective learning 

resources, including 

digital resources. 99% 

agree or strongly agree.  

 My child is engaged in 

their learning at school. 

97% agree or strongly 

agree. 

 There are high levels of satisfaction with expectations, resourcing, and engagement in the 2023 community survey. 
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Baseline data September 
2019 Staff Survey 

Progress data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 Papakōwhai School has 

high expectations for 

learning. 100% agree or 

strongly agree. 

 Children have the 

opportunity to challenge 

themselves through 

learning. 93% agree or 

strongly agree. 

 Children are engaged in 

their learning. 97% agree 

or strongly agree. 

 Papakōwhai School has 

high expectations for 

learning. 88% agree or 

strongly agree. 

 Children have the 

opportunity to challenge 

themselves through 

learning. 96% agree or 

strongly agree. 

 The teaching and learning, 

that I am aware of, at 

Papakōwhai School, meets 

my expectations. 96% 

agree or strongly agree.  

 My class has access to 

effective learning 

resources, including digital 

resources. 96% agree or 

strongly agree. 

 Children are engaged in 

their learning. 100% agree 

or strongly agree. 

 Papakōwhai School has 

high expectations for 

learning. 100% agree or 

strongly agree. 

 Children have access to 

effective learning 

resources, including 

digital resources. 100% 

agree or strongly agree.  

 Children are engaged in 

their learning at school. 

100% agree or strongly 

agree. 

 

 

 Papakōwhai School has 

high expectations for 

learning. 100% agree or 

strongly agree. 

 Children have access to 

effective learning 

resources, including 

digital resources. 100% 

agree or strongly agree.  

 Children are engaged in 

their learning at school. 

100% agree or strongly 

agree. 

 Papakōwhai School has 

high expectations for 

learning. 100% agree or 

strongly agree. 

 Children have access to 

effective learning 

resources, including 

digital resources. 100% 

agree or strongly agree.  

 Children are engaged in 

their learning at school. 

97% agree or strongly 

agree. 

 Continued positive levels of satisfaction with expectations, engagement, and resourcing in the 2023 staff survey  
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Student achievement data show consistently positive outcomes for all students 2020-2023. 

Baseline data March 
2020 
End of Year achievement 
results 

Progress Data September 
2020 

Progress Data November 
2021 

Progress Data November 
2022 

Progress Data November 
2023 

 92% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Reading. 

 93% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Maths. 

 90% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Writing. 

 90% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Reading. 

 90% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Maths.  

 85% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Writing. 

 90% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Reading. 

 86% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Maths.  

 87% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Writing. 

 92% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Reading. 

 90% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Maths.  

 86% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Writing. 

 91% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Reading. 

 89% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Maths.  

 86% of students at 
Papakōwhai School are 
achieving within the 
expected curriculum 
level for Writing. 

Continued positive levels of achievement in the 2023 end of year data.  See separate achievement target report. 
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Community and staff survey results show increasingly positive feedback on assessment reporting from 2020-2023 

Baseline data September 
2019 Community Survey  

Progress Data September 
2020 

Progress Data November 
2021 

Progress Data November 
2022 

Progress Data November 
2023 

 Children’s progress is 

effectively monitored. 

83% agree or strongly 

agree. 

 Children’s assessment 

information is clearly 

reported. 81% agree or 

strongly agree. 

 Parent interviews are 

focussed on achievement 

data, what has been learnt 

and next steps. 84% agree 

or strongly agree. 

 Children's assessment 

information is clearly 

reported to parents. 

96% agree or strongly 

agree. 

 Children's assessment 

information is clearly 

reported to parents. 93% 

agree or strongly agree. 

Survey just after reports 

and interviews. 

 Children's assessment 

information is clearly 

reported to parents. 83% 

agree or strongly agree. 

Survey prior to end of year 

reports. No interviews due 

to Covid. 

 My child’s assessment 

information (written 

reports, SeeSaw posts, 

meetings with the 

teacher) is clear to me. 

90% agree or strongly 

agree. 

 My child’s assessment 

information (written 

reports, SeeSaw posts, 

meetings with the teacher) 

is clear to me. 92% agree or 

strongly agree. 

Community satisfaction with the clarity of assessment reporting remains consistently high in the 2023 Community Survey. 

Baseline data September 
2019 Staff Survey  

Progress Data September 
2020 

Progress Data November 
2021 

Progress Data November 
2022 

Progress Data November 
2023 

 Children’s progress is 

effectively monitored. 90% 

agree or strongly agree. 

 Children’s assessment 

information is clearly 

reported. 90% agree or 

strongly agree. 

 Parent interviews are 

focussed on achievement 

data, what has been learnt 

and next steps. 90% agree or 

strongly agree. 

 Children’s assessment 

information is clearly 

reported. 80% agree or 

strongly agree 

 Children’s assessment 

information is clearly 

reported. 97% agree or 

strongly agree. 

 Children’s assessment 

information is clearly 

reported. 100% agree or 

strongly agree. 

 

 Children’s assessment 

information is clearly 

reported. 97% agree or 

strongly agree. 

 Staff satisfaction with assessment reporting remains high in the 2023 Staff Survey. 
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Strategic Goal: We Are Connected to Our Community 
Strategies Targets 

We actively 
engage with 
our 
community. 
 

Well-Being at school survey results show increasingly positive outcomes for Māori students from 2020 -2023. 

Baseline data August 2020 
Student Well-Being at School Survey 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 School-wide climate and practices. Average 84% 

positive ratings by Māori students. (85% all) 

 Community partnerships. Average 92% positive 

ratings by Māori students. (92% all) 

 Teaching and learning.  Average 81% positive ratings 

by Māori students. (80% all) 

 Pro-social culture and strategies. Average 79% 

positive ratings by Māori students. (77% all) 

 Aggressive student culture. Average 85% positive 

ratings by Māori students. (86% all) 

 See separate Well-Being at School report. 

 School-wide climate and 

practices. Average 88% 

positive ratings by Māori 

students. (87% all) 

 Teaching and learning.  

Average 87% positive 

ratings by Māori 

students. (87% all) 

 

 School-wide climate and 

practices. Average 91% 

positive ratings by Māori 

students. (85% all) 

 Teaching and learning.  

Average 88% positive 

ratings by Māori 

students. (87% all) 

 School-wide climate and 

practices. Average 90% 

positive ratings by Māori 

students. (89% all) 

 Teaching and learning.  

Average 81% positive 

ratings by Māori 

students. (90% all) 

Student Survey 2023 show positive outcomes for Māori students. There were lower scores this year for knowing what to do if 
someone is bullied and learning about how to get along with people who are different to me. 
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 Community survey results show increasingly positive feedback on community engagement from 2020-2023. 

Baseline data September 
2019 Community Survey 

Progress Data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 The school encourages 

feedback from parents. 

85% agree or strongly 

agree.  

 Concerns are resolved in a 

fair and timely way. 68% 

agreed or strongly agreed. 

(22% did not know) 

 The school uses 

community expertise to 

enhance teaching and 

learning. 70% agreed or 

strongly agreed. (25% did 

not know) 

 The level of 

communication with 

parents meets my 

expectations. 85% agree 

or strongly agree. 

 I read the newsletter 96% 

always or mostly. 

 The school encourages 

feedback from parents. 

83% agree or strongly 

agree.  

 Concerns I have raised 

have been resolved in a 

fair and timely way. 

88% agreed or strongly 

agreed.  

 The level of 

communication with 

parents meets my 

expectations. 92% agree 

or strongly agree. 

 I read the newsletter 

97% always or mostly. 

 The school encourages 

feedback from parents. 

90% agree or strongly 

agree.  

 The level of 

communication with 

parents meets my 

expectations. 91% agree 

or strongly agree. 

 6% of parents felt that 

they have offered to 

support at school, but 

this has not been taken 

up. 

 6% said they did not 

know how to offer 

support. 

 

 The school encourages 

feedback from parents. 

91% agree or strongly 

agree.  

 The level of 

communication with 

parents meets my 

expectations. 95% agree 

or strongly agree. 

 13% of parents felt that 

they have offered to 

support at school, but 

this has not been taken 

up. 

 5% said they did not 

know how to offer 

support. 

 The school encourages 

feedback from parents. 

97% agree or strongly 

agree.  

 The level of 

communication with 

parents meets my 

expectations. 95% agree 

or strongly agree. 

 8% of parents felt that 

they have offered to 

support at school, but 

this has not been taken 

up. 

 5% said they did not 

know how to offer 

support. 

 Community Survey 2023 shows continued positive satisfaction with feedback and communication. The number who offered help, but 
this wasn’t taken up decreased in 2023. 
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We know 
our culture, 
heritage and 
place in our 
community.  
 

Community, staff and student survey results show increasingly positive feedback on Te Ao Māori from 2020-2023. 

Baseline data August 2020 Student  

Well-Being at School Student Survey 

Progress Data November 
2021 

Progress Data November 
2022 

Progress Data November 
2023 

 I feel safe at school. 97% of Māori students agree 

or strongly agree. 

 Teachers are interested in my culture or family 

background. 88% of Māori students agree or 

strongly agree. 

 I feel I belong at school. 82% of Māori students 

agree or strongly agree. 

 Teachers get on well with students from different 

cultures and backgrounds. 92% of Māori students 

agree or strongly agree. 

 Our school wants us to get on well with students 

from different cultures. 92% of Māori students 

agree or strongly agree. 

 Students get on well with other children from 

different cultures. 92% of Māori students agree or 

strongly agree. 

See separate Well-Being at School report. 

 I feel safe at school. 92% 

of Māori students agree 

or strongly agree. 

 Teachers are interested 

in my culture or family 

background. 69% of 

Māori students agree or 

strongly agree. 

 I feel I belong at school. 

88% of Māori students 

agree or strongly agree. 

 Teachers get on well with 

students from different 

cultures and 

backgrounds. 96% of 

Māori students agree or 

strongly agree. 

 Our school wants us to 

get on well with students 

from different cultures. 

90% of Māori students 

agree or strongly agree. 

 I feel safe at school. 93% 

of Māori students agree 

or strongly agree. 

 Teachers are interested 

in my culture or family 

background. 85% of 

Māori students agree or 

strongly agree. 

 I feel I belong at school. 

93% of Māori students 

agree or strongly agree. 

 Teachers treat all 

students fairly. 85% of 

Māori students agree or 

strongly agree. 

 Our school wants us to 

get on well with students 

from different cultures. 

93% of Māori students 

agree or strongly agree. 

 

 I feel safe at school. 85% 

of Māori students agree 

or strongly agree. 

 Teachers are interested 

in my culture or family 

background. 77% of 

Māori students agree or 

strongly agree. 

 I feel I belong at school. 

77% of Māori students 

agree or strongly agree. 

 Teachers treat all 

students fairly. 69% of 

Māori students agree or 

strongly agree. 

 Our school wants us to 

get on well with students 

from different cultures. 

100% of Māori students 

agree or strongly agree. 

 

Some variation in outcomes for Māori. Satisfaction with feeling that their teacher is interested in their culture and background is 

higher than for all students. (NB. Small sample size) 
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 Baseline data September 
2019 Community Survey 

Progress Data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 The school promotes 

cultural diversity and 

inclusion. 95% agree or 

strongly agree. 

 Children have 

appropriate access to 

Māori and Pacific 

learning contexts. 75% 

agree or strongly agree. 

(21% don’t know) 

 Opportunities to learn Te 

Reo me ngā Tikanga 

Māori meets my 

expectations. 75% agree 

or strongly agree. (15% 

don’t know) 

 The school promotes 

cultural diversity and 

inclusion. 87% agree or 

strongly agree. 

 My child’s learning of Te 

Reo Māori meets my 

expectations. 80% agree 

or strongly agree 

 My child's learning 

about Māori and Pacific 

culture meets my 

expectations. 83% agree 

or strongly agree 

 The school promotes 

cultural diversity and 

inclusion. 98% agree or 

strongly agree. 

 My child’s learning of Te 

Reo Māori meets my 

expectations. 79% agree 

or strongly agree 

 My child's learning 

about Māori and Pacific 

cultures meets my 

expectations. 89% agree 

or strongly agree 

 The school promotes 

cultural diversity and 

inclusion. 97% agree or 

strongly agree. 

 My child’s use of Te Reo 

Māori is increasing 

through their learning at 

school. 84% agree or 

strongly agree 

 My child's understanding 

of Māori and Pacific 

cultures is increasing 

through their learning at 

school. 93% agree or 

strongly agree 

 The school promotes 

cultural diversity and 

inclusion. 100% agree or 

strongly agree. 

 My child’s use of Te Reo 

Māori is increasing 

through their learning at 

school. 92% agree or 

strongly agree 

 My child's understanding 

of Māori and Pacific 

culture is increasing 

through their learning at 

school. 98% agree or 

strongly agree 

 Community Survey 2023 shows increased satisfaction levels of learning of te reo Māori and Māori culture. 
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 Baseline data September 
2019 Staff Survey  

Progress Data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 The school promotes 

cultural diversity and 

inclusion. 97% agree or 

strongly agree. 

 Children have 

appropriate access to 

Māori and Pacific 

learning contexts. 93% 

agree or strongly agree.  

 Opportunities to learn Te 

Reo me ngā Tikanga 

Māori meets my 

expectations. 80% agree 

or strongly agree.  

 The school promotes 

cultural diversity and 

inclusion. 96% agree or 

strongly agree. 

 Children's learning of Te 

Reo Māori, that I am 

aware of, meets my 

expectations. 79% agree 

or strongly agree. 

 Children's learning about 

Māori and Pacific 

culture, that I am aware 

of, meets my 

expectations. 79% agree 

or strongly agree. 

 The school promotes 

cultural diversity and 

inclusion. 96% agree or 

strongly agree. 

 Children's learning of Te 

Reo Māori meets my 

expectations. 89% agree 

or strongly agree. 

 Children's learning about 

Māori and Pacific 

cultures, meets my 

expectations. 89% agree 

or strongly agree. 

 The school promotes 

cultural diversity and 

inclusion. 100% agree or 

strongly agree. 

 Children’s use of Te Reo 

Māori is increasing 

through their learning at 

school. 95% agree or 

strongly agree 

 Children’s understanding 

of Māori and Pacific 

cultures is increasing 

through their learning at 

school. 100% agree or 

strongly agree 

 The school promotes 

cultural diversity and 

inclusion. 100% agree or 

strongly agree. 

 Children’s use of Te Reo 

Māori is increasing 

through their learning at 

school. 100% agree or 

strongly agree 

 Children’s understanding 

of Māori and Pacific 

culture is increasing 

through their learning at 

school. 97% agree or 

strongly agree 

 Staff survey 2023 shows increased satisfaction levels with levels of learning of te reo Māori and Māori culture. 
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 Well-Being at school survey results show increasingly positive outcomes for Pacific and Asian students from 2020 -2023. 

Baseline data August 2020 Student  
Well-Being at School Student Survey 

Progress data  
November 2021 

Progress data 
November 2022 

Progress data November 
2022 

 School-wide climate and practices. Average 85% positive 

ratings by Pacific students. (85% all) 

 Community partnerships. Average 90% positive ratings 

by Pacific students. (92% all) 

 Teaching and learning. Average 83% positive ratings by 

Pacific students. (80% all) 

 Pro-social culture and strategies. Average 75% positive 

ratings by Pacific students. (77% all) 

 Aggressive student culture. Average 90% positive ratings 

by Pacific students. (86% all) 

Sample size not large enough. 

Only 3 Pacific students 

identified as Pacific in the 

Year 4- 8 survey. Many of our 

Pacific students identify as 

being from more than one 

culture. 

 

 School-wide climate and 

practices. Average 84% 

positive ratings by Pacific 

students. (85% all) 

 Teaching and learning. 

Average 90% positive 

ratings by Pacific 

students. (87% all) 

 

 School-wide climate and 

practices. Average 96% 

positive ratings by Pacific 

students. (89% all) 

 Teaching and learning. 

Average 89% positive 

ratings by Pacific 

students. (90% all) 

 
Student Survey 2023 indicators show increasingly positive outcomes for Pacific students. 

 Baseline data August 2020 Student  
Well-Being at School Student Survey 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 School-wide climate and practices. Average 85% positive 

ratings by Asian students. (85% all) 

 Community partnerships. Average 88% positive ratings 

by Asian students. (92% all) 

 Teaching and learning. Average 86% positive ratings by 

Asian students. (80% all) 

 Pro-social culture and strategies. Average 88% positive 

ratings by Asian students. (77% all) 

 Aggressive student culture. Average 88% positive ratings 

by Asian students. (86% all) 

 School-wide climate and 

practices. Average 93% 

positive ratings by Asian 

students. (87% all) 

 Teaching and learning. 

Average 89% positive 

ratings by Asian students. 

(87% all) 

 School-wide climate and 

practices. Average 86% 

positive ratings by Asian 

students. (85% all) 

 Teaching and learning. 

Average 89% positive 

ratings by Asian students. 

(87% all) 

 

 School-wide climate and 

practices. Average 90% 

positive ratings by Asian 

students. (89% all) 

 Teaching and learning. 

Average 89% positive 

ratings by Asian students. 

(90% all) 

  

 Student Survey 2023 indicators show continued positive outcomes for Asian students. 80% of Asian student felt that the teacher notices 

when they help their classmates compared to 55% in 2022. 
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We care for 
and 
contribute 
positively to 
our 
environment 
and 
community. 

Data gathered from teachers, students, whānau and community groups show increasingly positive environmental outcomes from 2020 
-2023. 

Baseline data August 2020 Student  
Well-Being at School Student Survey 

Progress Data  

 The buildings and play areas are looked after at school. 
84% agree or strongly agree. 

 We have minimal vandalism at school. Our caretaker in Week 7 of Term 4 2023 
reported no graffiti around the school during the term.  

Community, staff and student survey results show increasingly positive feedback on contributing to our community from 2020-2022. 

Baseline data November 2021 
Community Survey 

Progress Data November 2022 Progress Data November 2023 

 
 

 
 

 Two thirds of those who responded to the survey actively contributed to the school community. Nearly 13% wanted to contribute but 
were unsure how to, or offered but this was not taken up. (Compared to 20% in 2022). 
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We 
collaborate 
for success. 
 
 
 

Data gathered from teachers shows increasing collaboration from 2020 -2023 

Baseline data November 2021 Progress data 2022 Progress data 2023 

 Throughout the Covid -19 Alert levels the 

ability for teachers to work collaboratively 

with colleagues within and across schools has 

been hindered.  

 However, Teachers have worked very 

collaboratively to support each other when we 

switched to online learning. Collaborative 

support was evident with planning, delivery, 

getting hard packs to students, delivering 

digital devices, communicating with parents 

and giving feedback to students.  

 During our second lockdown insights were 

gained by collaboratively planning how to 

provide online learning better than in 2020. 

The gains from this were evident in the staff 

and community satisfaction surveys on our 

Covid-19 response.  

 Syndicate teams plan and evaluate practice 

collaboratively particularly in Integrated 

Curriculum studies. 

 Syndicate teams have established 

collaborative plans for Maths, Literacy and 

integrated Curriculum. This has been most 

successful at the Kauri level.  

 We are seeing improvement in teacher 

consistency in what is taught in Maths and 

anecdotal feedback on teachers feeling more 

successful in their teaching because of the 

support from their colleagues. 

 The leadership team will develop this further 

in 2023. 

 Syndicate teams have progressed 

collaborative plans for Maths, Literacy 

and integrated Curriculum. This 

continues to be most successful at the 

Kauri level.  

 We are seeing improvement in teacher 

consistency in what is taught in Maths 

and anecdotal feedback on teachers 

feeling more successful in their teaching 

of writing and because of the support 

from their colleagues. 

 The leadership team will work with staff 

to develop refined guidelines for 2024. 

Teachers are successfully collaborating in teams. 
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 Papakōwhai School data contributes positively to the North Porirua Kāhui Ako targets for 2020-2023. 

Baseline data November 2021 
North Porirua Kāhui Ako Indicator Evaluation 

Progress data November 2022 Progress data November 2022 

 Well Being at school survey results show 

increasingly positive outcomes for Māori and 

Pacific students and all students. Achieved 

 85% of Māori and Pacific students in Year 1-10 are 

within expected curriculum levels in Writing. 

Currently 79% 

 Digital Readiness self-review Kia Takatū a 

Matihiko surveys show improved outcomes for 

teachers 2020 – 2022. Achieved 

 Qualitative data from teachers, ākonga and 

whānau show increasingly positive engagement 

and feedback about transitions. 2020 – 2022 

Achieved 

 Register is in place and data gathered shows it is 

supporting teachers, students and whānau to 

access additional support. Contributed to this 

 Positive feedback re LS register supporting 

transition from ECE to primary and primary to 

secondary education Positive feedback on 

transition information. 

 Wellbeing@School teacher survey results reflect 

improvements in pro social outcomes for all 

students Achieved 

 Science STWE improved positive outcomes for 

students in Years 5,7, 10. Participated in 2020 

baseline data. 

 85% of Māori and Pacific students in Year 1-10 are 

within expected curriculum levels in Maths. Māori 

currently 88% and Pacific 69% 

 Increased numbers of teachers and students using 

LPF for assessments. All students and teachers 

used LPF to make judgements in Writing in 2021. 

 Well Being at school survey results show 

increasingly positive outcomes for Māori and 

Pacific students and all students. Achieved 

 85% of Māori and Pacific students in Year 1-10 are 

within expected curriculum levels in Writing. 

Māori 80% and Pacific 63%  

 Digital Readiness self-review Kia Takatū a 

Matihiko surveys show improved outcomes for 

teachers 2020 – 2022. Achieved 

 Qualitative data from teachers, ākonga and 

whānau show increasingly positive engagement 

and feedback about transitions. Not surveyed in 

2022 

 Register is in place and data gathered shows it is 

supporting teachers, students and whānau to 

access additional support. MOE have paused this 

work 

 Positive feedback re LS register supporting 

transition from ECE to primary and primary to 

secondary education Positive feedback on 

transition information. 

 Wellbeing@School teacher survey results reflect 

improvements in pro social outcomes for all 

students Achieved 

 Science STWE improved positive outcomes for 

students in Years 5,7, 10. Not tested in 2022. 

 85% of Māori and Pacific students in Year 1-10 are 

within expected curriculum levels in Maths. Māori 

currently 92% and Pacific 67% 

 Increased numbers of teachers and students using 

LPF for assessments. All students and teachers 

used LPF to make judgements in Writing and 

Maths in 2022. 

 Well Being at school survey results show increasingly 

positive outcomes for Māori and Pacific students and 

all students. Achieved – Positive indicators above 

80%. 

 85% of Māori and Pacific students in Year 1-10 are 

within expected curriculum levels in Writing. Māori 

75% and Pacific 65%  

 Digital Readiness self-review Kia Takatū a Matihiko 

surveys show improved outcomes for teachers 2020 – 

2022. Achieved 

 Qualitative data from teachers, ākonga and whānau 

show increasingly positive engagement and feedback 

about transitions. Not surveyed in 2023 

 Register is in place and data gathered shows it is 

supporting teachers, students and whānau to access 

additional support. MOE have only recently restarted 

this work. 

 Positive feedback re LS register supporting transition 

from ECE to primary and primary to secondary 

education Positive feedback on transition 

information. 

 Wellbeing@School teacher survey results reflect 

improvements in pro social outcomes for all students 

Achieved 

 Science STWE improved positive outcomes for 

students in Years 5,7, 10. Well above National Norms 

2023. 

 85% of Māori and Pacific students in Year 1-10 are 

within expected curriculum levels in Maths. Māori 

89% and Pacific 75% 

 Increased numbers of teachers and students using LPF 
for assessments. All students and teachers used LPF 
to make judgements in Writing and Maths in 2023. 
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Strategic Goal: We Are Ready for the Future 

Objectives Targets 

 

Community, staff and student survey results show increasingly positive feedback on responding to challenges from 2020-2023.  

Community Covid Response Data 2020 Community Covid Response Data 2021 

 Papakōwhai School’s Covid-19 response has strengthened my role as a partner in my 
child’s learning 78% agree or strongly agree. 

 Papakōwhai School has communicated effectively with me during our Covid-19 
response. 100% agree or strongly agree. 

 Papakōwhai School has effectively supported my child’s learning during Covid -19. 91% 
agree or strongly agree. 

 

 Papakōwhai School has effectively 

supported my child/ren and 

communicated with me during COVID 

Levels 2, 3 and 4? 98% agree or strongly 

agree. (60% strongly agreed) 

High levels of satisfaction 

 Staff Covid Response Data 2020 Staff Covid Response Data 2021 

 

 Papakōwhai School’s Covid-19 response has strengthened parents/caregiver’s role as a 
partner in my child’s learning 91% agree or strongly agree. 

 Papakōwhai School has communicated effectively with me during our Covid-19 
response. 96% agree or strongly agree. 

 Papakōwhai School has effectively supported me during Covid -19. 92% agree or 
strongly agree. 

 

 Papakōwhai School has supported and 
communicated effectively with me 
during our Covid-19 response. 100% 
agree or strongly agree. (82% strongly 
agreed) 

High levels of satisfaction 
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We 
develop 
digital 

fluency, 
by using 
a range 

of e-
learning 
tools to 
enhance 
learning. 

Kia Takatū ā-Matihiko / Digital Readiness self-review surveys show increasingly positive outcomes for teachers from 2020 -2021. 

Baseline data Kia Takatū ā-Matihiko / Digital Readiness self-review survey October 2019 Evaluation Term 2 2021 

 
What should I look for in the polar map and what does it tell me? 

 Each wedge represents a learning element. 
 The centre represents the lowest possible response, and the outer grey line represents the 

highest possible response. 
 A dark band represents the middle 50% range of responses. The narrower the band and its 

position towards the outer edge is good news – participants agree that this element is a 
strength. 

 When you see a dark band that goes to the outer edge of the polar map, it means that 25% 
or more of participants gave the highest possible response. 

 The thick dark line is the median, denoting the midpoint of all responses for that element, 
i.e. 50% of responses are above this line and 50% of responses are below this line. Pedagogy 
is stronger for that element when the median is closer to the outer edge of the polar map. 

When no upper light band is visible, it means 25% or more of responses were rated as ‘very true’. 

At the Conclusion of our PLD with CORE 
Education Teachers at Papakōwhai School 
rated themselves as confident to: 
 

 Embed e-learning across the 
curriculum 

 Focus clearly on student achievement 

 Provide for a safe digital learning 
environment 

 Use e-learning across the curriculum 

 Work in a culturally responsive way 

 Exercise choice and control 

 Address specific learning needs 
 

At the Conclusion of our PLD with CORE 
Education Teachers at Papakōwhai School 
rated themselves as developing confidence 
to: 

 Embed digital literacy across the 
curriculum 

 Assess digital learning. 
 
Papakōwhai School’s rating was above the 
Kāhui Ako average because of active and 
consistent engagement with the PLD.  
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Community and student survey results show increasingly positive feedback on digital learning from 2020-2023. 

Baseline data September 
2019 Community Survey  

Progress Data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 Children have access to 

effective digital 

resources. 95% agree or 

strongly agree.  

 My child has access to 

effective learning 

resources, including 

digital resources. 97% 

agree or strongly agree. 

 My child/ren have 

access to effective 

learning resources, 

including digital 

resources. 98% agree or 

strongly agree. 

 95% of Year 6- 8 

children Bring their own 

device to school. 

 My child/ren have 

access to effective 

learning resources, 

including digital 

resources. 100% agree 

or strongly agree. 

 More than 90% of Year 

6- 8 children Bring their 

own device to school. 

 My child/ren have 

access to effective 

learning resources, 

including digital 

resources. 99% agree or 

strongly agree. 

 More than 90% of Year 

6- 8 children Bring their 

own device to school. 

 Continued positive support and engagement from whānau in 2023 Community Survey 

We think 
creatively 

and 
explore 

solutions 
to solve 

problems 

Data gathered from teachers and students shows increasing student agency from 2020 -2023. 

Baseline data August 2020  
Well-Being at School Student Survey 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 Students have a say in what happens at school. 64% 

agree or strongly agree 

 My teacher listens to 

my ideas. 87% agree or 

strongly agree. 

 

 My teacher listens to 

my ideas. 88% agree or 

strongly agree. 

Including 96% Māori, 

94% Asian and 93% 

Pacific. 

 My teacher listens to 

my ideas. 92% agree or 

strongly agree. 

Including 92% Māori, 

100% Asian and 100% 

Pacific. 

 Student Survey 2023 shows increased recognition of student voice and ideas. 
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 NZCER Scientific Thinking with Evidence shows increasingly positive outcomes for students in Year 5 and 7 from 2020 -2023. 

 
 

 

NZCER Scientific Thinking with Evidence Assessment 2020 Progress data 2023 

Year 5  
58% of Papakōwhai School 
students achieved in the high 
achievement band, compared to 
25% of students nationally. 
No Papakōwhai School students 
achieved in the lower 
achievement band, compared to 
25% of students nationally. 
 
Year 7 

41% of Papakōwhai School 
students achieved in the high 
achievement band, compared to 
25% of students nationally. 
15% of Papakōwhai School 
students achieved in the lower 
achievement band, compared to 
25% of students nationally. 

 

Year 5 
54% of Papakōwhai School students achieved in 
the high achievement band, compared to 25% of 
students nationally. 
No Papakōwhai School students achieved in the 
lower achievement band, compared to 25% of 
students nationally. 

 
 
 
 
 
 
 
 
Year 8 ( same cohort as Year 5 - 2020) 
38% of Papakōwhai School students achieved in 
the high achievement band, compared to 25% of 
students nationally. 
16% of Papakōwhai School students achieved in 
the lower achievement band, compared to 25% 
of students nationally. 
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We create 
pathways 
to ensure 
continuity 
of learning 

Data gathered from teachers and whānau show increasingly positive transitions to and from Papakōwhai School from 2020 -2022. 

Baseline data Community Survey 2021 Progress data 

 Overall, my child was well supported in their transition to school. 100% agree or strongly agree. 

 My child is happy at school. 100% agree or strongly agree 

 My child has made friends at school. 95% agree or strongly agree 

 My child has a positive relationship with teachers at school. 100% agree or strongly agree 

 I feel engaged with my child's learning at school. 97% agree or strongly agree 

 There is good communication between home and school. 97% agree or strongly agree 

 The school received and respected the information that I shared about my child before they started. 97% agree or 

strongly agree. 

 High levels of satisfaction with transition to school from ECE. 

 The information the school provided about starting school met my expectations. 94% agree or strongly agree 

This survey was not done 
in 2023. 

Teacher and community survey results show increasingly positive outcomes for learners with additional needs from 2020 -2023. 

Baseline data September 
2019 
Staff Survey 

Progress data September 
2020 

Progress data November 
2021 

Progress data November 
2022 

Progress data November 
2023 

 Papakōwhai School 

effectively caters for 

students with additional 

learning needs. 100% 

agree or strongly agree.  

 Children below 

expected achievement 

levels are identified 

early and plans made to 

accelerate their 

learning. 93% agree or 

strongly agree.  

 Children's additional 

learning needs, that I 

am aware of, have been 

effectively supported. 

91% agree or strongly 

agree. 

 Learning issues I have 

raised have been 

addressed in a fair and 

timely way. 92% agree 

or strongly agree. 

 Children’s additional 

learning needs are 

effectively supported. 

94% agree or strongly 

agree.  

 Learning issues I have 

raised have been 

addressed in a fair and 

timely way. 100% agree 

or strongly agree. 

 Children’s additional 

learning needs are 

effectively supported. 

95% agree or strongly 

agree.  

 Learning issues I have 

raised have been 

addressed in a fair and 

timely way. 100% agree 

or strongly agree. 

 Children’s additional 

learning needs are 

effectively supported. 

96% agree or strongly 

agree.  

 Continued positive staff feedback on support with additional needs. 
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Baseline data September 2019 
Community Survey  

Progress Data September 2020 Progress data November 2021 Progress data November 2022 

 Papakōwhai School effectively 

caters for students with 

additional learning needs. 44% 

agree or strongly agree. (45% 

don’t know) 

 Children below expected 

achievement levels are 

identified early and plans made 

to accelerate their learning. 

41% agree or strongly agree. 

(54% don’t know) 

 My child’s additional learning 

needs have been effectively 

supported. 90% agree or 

strongly agree. 

 Learning issues I have raised 

have been addressed in a fair 

and timely way. 84% agree or 

strongly agree. 

 My child’s additional learning 

needs have been effectively 

supported. 76% agree or 

strongly agree. 

 

 Learning issues I have raised 

have been addressed in a fair 

and timely way. 94% agree or 

strongly agree. 

 My child’s additional learning 

needs have been effectively 

supported. 89% agree or 

strongly agree. 

 Increased satisfaction in the Community Survey 2023, particularly with provision for additional needs. 
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2023 Achievement Goals 

Reading Targets: Baseline 2020 Outcome 2021 Outcome 2022 Outcome 2023 

 90% of students at 
Papakōwhai School will 
achieve within the 
expected curriculum 
level. 

 90% within the expected 
curriculum level. 

 Target achieved. 90% 
within the expected 
curriculum level. 

 Target achieved. 92% 
within the expected 
curriculum level. 

 Target achieved. 91% 
within the expected 
curriculum level. 

 90% of Māori and Pacific 
students at Papakōwhai 
School will achieve 
within the expected 
curriculum level. 

 Māori: 78% within the 
expected curriculum 
level. 

 Pacific: 86% within the 
expected curriculum 
level. 

 Māori: Target not 
achieved. 84% within the 
expected curriculum 
level. 

 Pacific: Target not 
achieved. 83% within the 
expected curriculum 
level. 

 Māori: Target close to 
achieved. 88% within the 
expected curriculum 
level. 

 Pacific: Target not 
achieved. 67% within the 
expected curriculum 
level. 

 Māori: Target close to 
achieved. 89% within the 
expected curriculum 
level. 

 Pacific: Target not 
achieved. 81% within the 
expected curriculum 
level. 

Improvement targets 2023: Baseline 2022 Mid-Year 2023 Outcome 2023 

 Accelerate the progress of children in Year 8 who were 

below expected curriculum levels in 2022 to make more 

than one year’s progress in 2023. 

 15/57 below 

(6 well below) 

 12/58 below 

(3 well below) 

 7/60 below 

(None well below) 

 Accelerate the progress of Pacific students who were 

below expected curriculum levels in 2022 to make more 

than one year’s progress in 2023. 

 7/19 below 

(5 well below) 
 5/26 below 

(4 well below) 

 9/32 below 

(1 well below) 
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Reading Commentary 

Percentage of children within or above the expected curriculum level for Reading. 
 

 2019 2020 2021 2022 2023 One year 
change 

Compared to 
5-year average 

All students 90% 90% 90% 92% 91% -1% 0% 

Māori 91% 78% 84% 88% 89% +1% 3% 

Pacific 84% 86% 83% 67% 81% +14% 1% 

Asian 91% 96% 96% 100% 90% -10% -5% 

Male 91% 88% 86% 92% 90% -2% 1% 

Female 89% 92% 91% 91% 92% +1% 1% 

Year 6 -8 93% 96% 85% 90% 84% -6% -6% 
 

 

Areas of strength 

 91% of students are within or above the expected curriculum level. 

 Asian students, many of whom are ESOL, continue to make excellent progress. 

 Boys and girls achieve at similar levels. 

 Māori students achieve close to levels to all students. 

 84% of Year 6 -8 children are within or above expected curriculum levels. 

 On nationally standardised PAT tests, Papakōwhai students achieve above the national average.  

Professional development, led by Christine Braid from Massey University, has played a crucial role in our reading achievement. Teachers, across all levels, 
consistently engage in reading to children, employing a structured literacy approach. This method not only provides a clear progression for learning but 
also establishes a solid foundation for early readers. The focus on decoding and comprehension, along with the use of engaging texts, fosters confidence 
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in children. Having a school library and a full-time librarian, further supports students. The promotion of reading at home strengthens the crucial link 
between school and home. 

In the Junior School, the emphasis on small, guided reading groups and prioritising reading time has yielded positive results. Daily phonics work has 
proven effective, enhancing phonemic awareness and proficiency in rhyming, syllabification, and compound words. Teachers, who are now more 
experienced with Structured Literacy, confidently navigate letter sounds, letter formation, and dictation. Differentiated programmes cater to individual 
student needs, and a shared book approach is an effective strategy. Reading strategies learned are applied to the students' own writing, enhancing overall 
literacy skills. 

In the Middle School, a focus on vocabulary and inference work, coupled with Structured Literacy, helps students to access Level 3 of the curriculum. The 
integration of Heggerty Phonemic Awareness and decoding aids lower readers in Year 3. The use of class stories for literacy work and the integration of 
reading with other curriculum areas helps deepen comprehension and broaden application of reading skills. 

In the Senior School, the integration of Inquiry and Reading proves to be a good approach, covering topics comprehensively and allowing exploration of 
genre and structures. Reading is not confined to its standalone subject but connects with other curriculum areas, enhancing overall learning. Students 
access learning through reading workspaces, interpret instructions, and engage in meaningful comprehension activities. The use of whole class texts 
exposes readers to higher-level content, fostering critical thinking skills. 

 

Areas for improvement 

Time is a barrier to include all aspects of our reading programme effectively. Teaching assistant time is often prioritised to support behaviour or other 
learning areas. Low numbers of students “well below” expectations make grouping and meeting their needs tricky. Aligning decoding and comprehension 
levels can be challenging, and setting reading homework consistently is a challenge. 
 
In the Junior School, challenges include the need to progress slowly with lower readers, ensuring a solid grasp of alphabet letters and sounds. Balancing 
developmental readiness with the need to accelerate reading is a challenge. Exposing children to a range of texts is crucial for early reading development. 
In the Middle School, we may need to revise Reading Assessment tools for consistent information. Increasing reading to children, maintaining a focus on 
phonemic awareness, and expanding oral language experiences are challenges in this phase. 
In the Senior School, some students show lower engagement with the school library. The need for reading stories to the class and finding engaging texts 
are challenges at the senior level.  
 
We have identified three target areas for improvement for 2024: 

 Accelerate the progress of children in Year 4 (2024) who were below expected curriculum levels in 2023 to make more than one year’s progress in 
2024. 
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 Accelerate the progress of children in Year 8 (2024) who were below expected curriculum levels in 2023 to make more than one year’s progress in 
2024. 

 Accelerate the progress of Pacific children to make more than one year’s progress in 2024. 

 Basis for identifying areas for improvement 

Reading Targets for 2024 were identified from analysis of the 2023 Reading data. Children identified as at risk of not meeting the target are shared with 
staff at the start of the year. Syndicate leaders regularly check in with their teams on the progress of at-risk students.  The BOT were given updates on the 
performance of students on PAT in Terms 2 and 4. All syndicate teams have action plans for raising achievement. End of Year data is shared with senior 
staff in preparation for the Analysis of Variance report.  Target groups of children for 2024 were identified. This information was shared with the BOT in 
November. 

 Year 3 (2023): 11/73 children are below expectations.  

 Year 7 (2023): 20/66 children are below expectations.  

 Pacific (2022): 9/32 children are below expectations.  

 Planned actions for lifting achievement 

Goal In-Class Actions Additional Support 

 Accelerate the progress of 
children in Year 4 (2024) who 
were below expected curriculum 
levels in 2023 to make more 
than one year’s progress in 2024. 

Current: Year 3 (2023): 11/73 
children are below expectations.  

Target: Year 4 (2024): Less than 7 
children are below expectations. 

Monitoring: All children in Years 1- 4 
below expectations on a termly 
basis. 

 Use a Structured Literacy approach 
 Use a blended approach once students have reached Set 4. 
 Have a clear learning intention for guided and shared reading and 

choose appropriate material for the lesson. 
 Explicitly teach decoding and comprehension strategies. 
 Group children based on levels and needs and do not limit reading levels 

to children’s spelling level. 
 Read in a small group with children twice a week. (Year 1/2 – three 

times per week) and regularly use a shared reading approach. 
 Systematically plan reading groups and organise reading material in an 

easy to access way. 
 Give children opportunities to read independently and select books in 

class and from the library. 
 Make links to oral language and writing. 
 Ensure reading responses are meaningful and creative 

 Literacy support with teaching 
assistants in Years 2-4. 

 Reading Recovery trained 
teacher to support Year 3-4 
classes with literacy (0.3 FTTE). 
Each class will have support for 
four learners for 1.5 hours per 
week. Priority given to Year 4’s. 

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 

 Encourage parents to check 
vision and hearing 

 Engage external support through 
our SENCO. 
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  Give children access to texts that include a range of cultures, 
backgrounds and languages, including te reo Māori. 

 Set up a home reading log to be completed 4-5 times per week. 

 

 Accelerate the progress of 
children in Year 8 (2024) who 
were below expected curriculum 
levels in 2023 to make more 
than one year’s progress in 2024. 

Current: Year 7 (2023): 20/66 
children are below expectations.  

Target: Year 8 (2024): Less than 6 
children are below expectations. 

Monitoring: All children in Years 5-8  
below expectations on a termly 
basis. 

 Ensure a sensible balance between reading digital texts and books. 
 Use a Structured Literacy approach. 
 Teach reading consistently in groups 
 Work in a targeted way with a clear and specific focus.  
 Give students visual reminders of their next learning step and/or 

success criteria 
 Use “Think alouds” –so children can hear what the teacher is thinking.  
 Use current and engaging texts 
 Find resources that really hook boys into reading, by knowing our 

learners and their interests. 
 Use open ended questioning. 
 Target vocabulary specifically in discussions and in shared and guided 

reading. 
 Revisit resources so they know they are using a wide range of 

comprehension skills.  
 Tell and read stories to children 
 In group learning sessions students will: 
 Know what they are learning about and be able to verbalise their next 

learning step.  
 Have opportunities for sustained reading time almost every day. 
 Provide some choice about what they read so they are more engaged 
 Strongly promote library use and regularly change books in class. 

 Literacy support with teaching 
assistants in Years 5-8. 

 SENCO to support Year 5 -8 
classes with literacy (0.6 FTTE). 
Each class will have support for 
four learners for 1.5 hours per 
week. Priority given to Year 8’s. 

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 
Encourage parents to check 
vision and hearing 

 Engage external support through 
our SENCO. 

 

 

 Accelerate the progress of Pacific 

children to make more than one 

year’s progress in 2024. 

Current: Pacific (2023): 9/32 
children are below expectations.  

Target: Pacific (2024): Less than 3 
children are below expectations. 

 Culturally Responsive Teaching Materials: Use reading materials that 
reflect the cultural diversity of Pacific children in New Zealand. 
Incorporate texts written by Pasifika authors, or those that feature 
Pasifika characters and themes. This helps students see themselves 
reflected in the literature, making reading more engaging and relatable. 

 Community Engagement and Involvement: Foster strong connections 
with Rangikura School. Engage parents and caregivers with reading at 
home.  

 Early Intervention and Literacy 
Support: Implement early 
intervention programs to identify 
and address reading difficulties 
at an early stage. Use community 
members for this initiative. 

 Pasifika Innovation Fund 
supports Pasifika Learners with 
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Monitoring: All pacific children in 
Years 1-8  on a termly basis. 

 Learning Plans: Prioritise Pacific children with learning plans. Conduct 
regular assessments to identify strengths and areas for improvement, 
tailoring reading interventions accordingly.  

 Teacher Professional Development: Provide ongoing professional 
development for teachers focused on culturally responsive teaching 
practices. This includes understanding the Pacific Education Action plan 
2020. 

Teddy the Dog for 3 hours per 
week to build confidence and 
reading mileage.  

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 
Encourage parents to check 
vision and hearing 

 Engage external support through 
our SENCO. 
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Writing Targets: Baseline 2020 Outcome 2021 Outcome 2022 Outcome 2023 

 85% of students at 
Papakōwhai School will 
achieve within the 
expected curriculum level. 

 85% within expected 
curriculum level. 

 Target achieved. 87% 
within the expected 
curriculum level. 

 Target achieved. 86% 
within the expected 
curriculum level. 

 Target achieved. 86% 
within the expected 
curriculum level. 

 85% of Māori and Pacific 
students at Papakōwhai 
School will achieve within 
the expected curriculum 
level. 

 Māori: 84% within the 
expected curriculum 
level. 

 Pacific: 86% within the 
expected curriculum 
level. 

 Māori: Target not 
achieved. 79% within 
the expected curriculum 
level. 

 Pacific: Target not 
achieved. 79% within 
the expected curriculum 
level. 

 Māori: Target close to 
achieved. 80% within 
the expected curriculum 
level. 

 Pacific: Target not 
achieved. 63% within 
the expected curriculum 
level. 

 Māori: Target close to 
achieved. 75% within 
the expected curriculum 
level. 

 Pacific: Target not 
achieved. 65% within 
the expected curriculum 
level. 

Improvement targets: Baseline 2022 Mid-Year 2023 Outcome 2023 

 Accelerate the progress of children in Year 4, 6 and 8 who 
were below expected curriculum levels in 2022 to make 
more than one year’s progress in 2023. 

 Year 4: 18 students 
below expectations. 

 Year 6: 17 students 
below expectations. 

 Year 8: 18 students 
below expectations. 

 Year 4: 8 students below 
expectations. 

 Year 6: 9 students below 
expectations. 

 Year 8: 15 students 
below expectations. 

 Year 4: 4 student below 
expectations. 

 Year 6: 5 students below 
expectations. 

 Year 8: 11 students 
below expectations. 

 Accelerate the progress of Pacific children who were 

below expected curriculum levels in 2022 to make more 

than one year’s progress in 2023. 

 8/19 students below 
expectation. 5 are “well 
below”. 

 13/22 students below 
expectation. 4 are “well 
below”. 

 11/31 students below 
expectation. 4 are “well 
below”. 
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Writing Commentary 

Percentage of children within or above the expected curriculum level for Writing. 
 

 2019 2020 2021 2022 2023 One year 
change 

Compared to  
5-year average 

All students 84% 85% 87% 86% 86% 0% 0% 

Māori 85% 84% 79% 80% 75% -5% -6% 
Pacific 81% 86% 79% 63% 65% -+2% -10% 

Asian 88% 87% 90% 92% 85% -7% -3% 

Male 80% 80% 84% 83% 84% +1% 2% 
Female 88% 94% 89% 88% 90% +2% 0% 

Year 6 -8 84% 89% 81% 82% 77% -5% -6% 
 

Areas for strength 

 86% of students are within or above the expected curriculum level. 

 Asian students, many of whom are ESOL, continue to make good progress. 

 Boys and girls achieve at similar levels. 

 Most Year 1-5 children are within or above expected curriculum levels. 
 
Professional development with Helen Walls from Massey University has played a pivotal role in shaping effective teaching practices. A strong emphasis on 
correct letter formation and handwriting has been helpful. Daily whiteboard writing in Rātā enhances writing skills. There is an increased focus on 
phonemic awareness, involving blending sounds into words and segmenting words into sounds. Additionally, attention to surface features and 
collaborative planning ensures consistency in writing across the team, reducing anxiety. Fast feedback, engaging writing tasks, the use of familiar formats, 
and the repetition of tasks help reduce cognitive load. Moreover, there's a deliberate effort to decrease reliance on writing devices to enhance overall 
writing achievement. 
 
In the Junior School, student success in writing is facilitated by a teacher's responsiveness to children's needs and interests. With a daily writing routine, 
children engage in writing almost every day, emphasising its importance. Using a shared writing approach has proven effective, promoting collaboration in 
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the writing process. A focus on phonics supports young writers by enhancing their awareness of word beginnings, endings, and syllables. Explicit modelling 
of writing is a daily practice, reinforcing foundational skills. The use of whiteboards for practicing correct letter formations is a helpful hands-on strategy. 
Employing a "perfect sentence" approach, including basic punctuation and quick re-reading, contributes to writing proficiency. Creating connections 
between reading and writing enriches literacy learning. Reducing expectations for independent writing helps lower anxiety levels. 
 
In the Middle School, we are seeing good progress in writing. Heggerty Phonemic Awareness is making a positive impact on spelling, enhancing students' 
language skills. Structured Literacy small groups also contribute to a deeper understanding of spelling. Regular handwriting practice, especially beneficial 
for boys, is improving writing speed. The consistent focus on sentence and paragraph writing further strengthens students' overall achievement. 
 
In the Senior School, the effective use collaborative planning, aligned with learning progressions, ensures students understand their next learning steps, 
with teachers specifically targeting these areas. Visual and movie prompts are successful writing starters. The positive engagement from students in 
writing is noteworthy, reflecting the staff's success in creating engaging contexts for learning in writing.  

 
 
 

 Areas for improvement 

The challenges to success in writing includes finding the right balance between writing on devices and in books, especially in Years 5-8, where devices can 
pose distractions. Another challenge lies in allocating sufficient time for one-on-one feedback to students. Encouraging teachers to concentrate on one or 
two teaching points is crucial, as excessive talking and over-explanation can lead to confusion. Striking the correct level of expectation for the class and 
consistently improving the overall quality of writing are ongoing challenges 
 
In the Junior School, many students struggle with developing fine motor skills, making writing tasks challenging and time-consuming. Issues such as 
incorrect pencil grip and encouraging independent writing before children are ready,  further contribute to writing difficulties. To enhance engagement, 
there's a need for more enjoyable and student-centred writing approaches. Revisiting writing goals, particularly those set by Helen Walls, is identified as a 
crucial step to address these challenges effectively. 
 
In the Middle School, challenges include aligning PACT levels with students' writing capabilities, particularly in differentiating between Levels 2 and 3. 
Some students at Level 1 are still writing simple sentences, necessitating a more detailed understanding of expectations within each level. The ongoing 
need for a concentrated focus on correctly forming sentences is critical. Managing the wide spread of writing abilities and addressing the independence 
challenges of Year 3 students are also challenges. 
 
In the Senior School, challenges include large numbers still working within Level 3 of the curriculum. Creative writing is seen as needing a highly structured 
approach. Poetry is identified as a beneficial writing topic for building success and allowing for rule-breaking, especially effective at the beginning of the 
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year. Enhancing student agency in writing, focusing on them choosing engaging topics and understanding their next steps, is important. The lack of 
sufficient handwriting practice is also recognised as a challenge. 
 
We have identified 2 target areas for improvement for 2024: 
 Accelerate the progress of children in Year 4, 6 and 8 (2023) who were below expected curriculum levels in 2023 to make more than one year’s 

progress in 2024. 
 Accelerate the progress of Māori and Pacific children who were below expected curriculum levels in 2023 to make more than one year’s progress in 

2024. 

Basis for identifying areas for improvement 

Writing Targets for 2024 were identified from analysis of the 2023 Writing data. Children identified as at risk of not meeting the target are shared with 
staff at the start of the year. Syndicate leaders regularly check in with their teams on the progress of at-risk students. Based on mid-year data, targets 
were shared again with staff and action plans for raising achievement were developed. End of Year data was shared with senior staff in preparation for the 
Analysis of Variance report.  Target groups of children for 2024 were identified. This information was shared with the BOT in November. 

 Māori (2023) – 7/28 below expectations. 

 Pacific (2023) – 11/31 below expectations. 

 Year 3 (2023) – 16/73 below expectations 

 Year 5 (2023) – 11/54 below expectations. 
 Year 7 (2022) – 29/63 below expectations. 

 Planned actions for lifting achievement 

Goal In-Class Actions Additional Support 

 Accelerate the progress of 
children in Year 4 (2024) who 
were below expected curriculum 
levels in 2023 to make more 
than one year’s progress in 2024. 

Current: Year 3 (2023): 16/73 
children are below expectations.  

Target: Year 4 (2024): Less than 10 
children are below expectations. 

 Model writing using “think alouds”. Modelling time is kept as short as 
possible. 

 There is a visual record of modelling and links to models in texts they 
are reading. 

 Give time for children to plan their writing and brainstorm ideas using 
“Think pair share” 

 Use success criteria for children to reflect on. 
 Support children to recraft and edit their writing. 
 Plan writing collaboratively with the team but don’t make tasks 

prescriptive. 

 Literacy support with teaching 
assistants in Years 2-4. 

 Reading Recovery trained 
teacher to support Year 3-4 
classes with literacy (0.3 FTTE). 
Each class will have support for 
four learners for 1.5 hours per 
week. Priority given to Year 4’s. 

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 
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Monitoring: All children in Years 1- 4 
below expectations on a termly 
basis. 

 

 Have a clear learning intention for guided writing and choose 
appropriate material for the lesson. 

 Explicitly teach writing skills and structure. 
 Emergent writers should not be writing independently 
 Engage children in shared and guided writing in a range of genres. 
 Make links to reading and oral language. 
 There are clear purposes for writing and authentic writing experiences.  
 Celebration and share writing. (Seesaw, publishing, reading aloud) 
 Access contexts that include a range of cultures, backgrounds and 

languages, including Te Reo Māori. 
 Children will write 4-5 times per week. 
 Use Helen Walls’ writing goals and fast feedback. 

 Encourage parents to check 
vision and hearing 

 Engage external support through 
our SENCO. 

 

 Accelerate the progress of 
children in Year 6 and 8 (2024) 
who were below expected 
curriculum levels in 2023 to 
make more than one year’s 
progress in 2024. 

Current: Year 5 (2023): 11/54 
children are below expectations.  

Year 7 (2023): 29/63 children are 
below expectations.  

Target: Year 6 (2024): Less than 7 
children are below expectations. 

Year 8 (2024): Less than 9 children 
are below expectations. 

Monitoring: All children in Years 5-8  
below expectations on a termly 
basis. 

 Encourage children to read widely and develop an interest in vocabulary 

 Tell and read stories to children 

 Have high expectations 

 Know what specific writing skill to teach next, breaking it down into 

specific steps. 

 Focus on teaching correct sentences. 

 Use whole class writing warm ups to teach specific skills or vocabulary 

 Challenge students but they also provide sufficient opportunities to 

experience success 

 Consistently work in groups, in a targeted way with a clear and specific 

focus. Use flexibility in groups to target needs 

 Spend a short amount of time modelling writing 

 Give students visual reminders of their next learning step and/or 

success criteria 

 Use “Think alouds” –so children can hear what the teacher is thinking.  

 Make time to practise handwriting 

 Plan writing collaboratively but don’t make tasks prescriptive. 

 Use Helen Walls writing goals and fast feedback. 

 Carefully balance the amount of writing on digital devices and in books. 

 Literacy support with teaching 
assistants in Years 5-8. 

 SENCO to support Year 5 -8 
classes with literacy (0.6 FTTE). 
Each class will have support for 
four learners for 1.5 hours per 
week. Priority given to Year 8’s. 

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 
Encourage parents to check 
vision and hearing 

 Engage external support through 
our SENCO. 
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 Accelerate the progress of Pacific 

children to make more than one 

year’s progress in 2024. 

Current: Pacific (2023): 9/32 
children are below expectations.  

Target: Pacific (2024): Less than 5 
children are below expectations. 

Monitoring: All pacific children in 
Years 1-8  on a termly basis. 

 Culturally Responsive Teaching Materials: Use teaching materials that 
reflect the cultural diversity of Pacific children in New Zealand. 
Incorporate texts written by Pasifika authors, or those that feature 
Pasifika characters and themes. This helps students see themselves 
reflected in the literature, making reading more engaging and relatable. 

 Community Engagement and Involvement: Foster strong connections 
with Rangikura School. Engage parents and caregivers with how they 
can help with writing at home.  

 Learning Plans: Prioritise Pacific children with learning plans. Conduct 
regular assessments to identify strengths and areas for improvement, 
tailoring reading interventions accordingly.  

 Teacher Professional Development: Provide ongoing professional 
development for teachers focused on culturally responsive teaching 
practices. This includes understanding the Pacific Education Action plan 
2020. 

 Early Intervention and Literacy 
Support: Implement early 
intervention programs to identify 
and address reading difficulties 
at an early stage. Use community 
members for this initiative. 

 Pasifika Innovation Fund 
supports Pasifika Learners with 
Teddy the Dog for 3 hours per 
week to build confidence and 
reading mileage.  

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 
Encourage parents to check 
vision and hearing 

 Engage external support through 
our SENCO. 

 Accelerate the progress of Māori 

children to make more than one 

year’s progress in 2024. 

Current: Māori (2023): 7/28 children 
are below expectations.  

Target: Māori (2024): Less than 5 
children are below expectations. 

Monitoring: All Māori children in 
Years 1-8  on a termly basis. 

 Culturally Responsive Pedagogy: Implement teaching practices that 
acknowledge and integrate Māori culture into the curriculum. This 
includes incorporating Māori perspectives, values, and language into 
writing activities. Use texts and examples that reflect mātauranga 
Māori. Encourage the use of both English and te reo Māori in writing 
tasks.  

 Learning Plans: Prioritise Māori children with learning plans. Conduct 
regular assessments to identify strengths and areas for improvement, 
tailoring reading interventions accordingly.  

 Teacher Professional Development: Provide ongoing professional 
development for teachers focused on culturally responsive teaching 
practices. This includes understanding of Te Mātaiaho. 

 Prioritise Māori learners with 
teaching assistant time. 

 Prioritise Māori learners with 
literacy support groups. 

 Engage external support through 
our SENCO. 
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Maths Targets: Baseline 2020 Outcome 2021 Outcome 2022 Outcome 2023 

 90% of students at 
Papakōwhai School will 
achieve within the 
expected curriculum level. 

 90% within expected 
curriculum level. 

 Target close to achieved. 
86% within the expected 
curriculum level. 

 Target achieved. 90% 
within expected 
curriculum level. 

 Target close to 
achieved. 89% within 
the expected 
curriculum level. 

 90% of Māori and Pacific 
students at Papakōwhai 
School will achieve within 
the expected curriculum 
level. 

 Māori: 93% within the 
expected curriculum 
level. 

 Pacific: 76% within the 
expected curriculum 
level. 

 Māori: Target close to 
achieved. 88% within the 
expected curriculum level. 

 Pacific: Target not 
achieved. 69% within the 
expected curriculum level. 

 Māori: Target achieved. 
92% within the expected 
curriculum level. 

 Pacific: Target not 
achieved. 67% within the 
expected curriculum level. 

 Māori: Target close 
to achieved. 89% 
within the expected 
curriculum level. 

 Pacific: Target not 

achieved. 74% within 

the expected 

curriculum level. 

2023 Improvement targets: Baseline 2022 Outcome Mid-Year 2023 Outcome 2023 

 Accelerate the progress of children in Year 4, 6 and 8 who 
were below expected curriculum levels in 2022 to make 
more than one year’s progress in 2023. 

 Year 4: 10 students below 
expectations. 

 Year 6: 12 students below 
expectations. 

 Year 8: 19 students below 
expectations. 

 Year 4: 6 students below 
expectations. 

 Year 6: 6 students below 
expectations. 

 Year 8: 13 students below 
expectations. 

 Year 4: One student 
below expectations. 

 Year 6: 3 students 
below expectations. 

 Year 8: 8 students 
below expectations. 

 Accelerate the progress of Pacific children who were 
below expected curriculum levels to make more than one 
year’s progress. 

 8/20 students below 
expectation. 5 are “well 
below”. 

 7/22 students below 
expectation. 5 are “well 
below”. 

 8/31 students below 
expectation. The 
number “well below” 
has dropped from 5 
to 2. 
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Maths Commentary 

Percentage of children within or above the expected curriculum level for Maths. 
 

 2019 2020 2021 2022 2023 One year 
change 

Compared to 
5-year average 

All students 88% 90% 86% 90% 89% -1% 0% 

Māori 93% 93% 88% 92% 89% -3% -2% 

Pacific 72% 76% 69% 67% 75% +8% +3% 

Asian 93% 94% 90% 95% 91% -4% -2% 

Male 88% 91% 89% 91% 90% -1% 0% 

Female 87% 90% 83% 89% 87% -2% 0% 

Year 6 -8 84% 89% 80% 86% 84% -2% -1% 
 

 

Areas for strength 

 89% of students are within or above the expected curriculum level. 

 Asian students, many of whom are ESOL, continue to make progress above the average for all students 

 Boys and girls achieve at a consistently high level. 

 Māori students continue to make progress consistent with the average for all students 

 Most Year 6 -8 children are within or above expected curriculum levels. 

 On nationally standardised PAT tests, Papakōwhai students achieve well above the national average.  

Student success in Maths is achieved through a holistic approach that encourages children to explore various mathematical concepts, moving beyond a 
narrow focus on number operations. The use of hands-on activities and materials supports learners, providing practical applications for mathematical 
understanding. Collaborative planning among teachers ensures a well-structured curriculum, fostering a supportive learning environment. The integration 
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of rich tasks challenges students to apply their mathematical knowledge in a range of contexts, promoting critical thinking and problem-solving skills. The 
use of flexible groupings caters to individual student needs, creating a more inclusive learning environment. 

In the Junior School, good progress has been made with foundational number learning across all classes. Our approach involves careful integration of 
Maths across strands and with other subjects. The collaborative practice of having all classes work on the same topics simultaneously has proven helpful. 
The incorporation of various hands-on materials and equipment not only enhances engagement but aligns with the pedagogical concept of learning 
through play. The utilization of the PACT framework and NZ Maths, with a particular focus on foundational concepts, provides direction for learning. 
Adding a digital component has proven effective in bolstering student engagement.  
 
In the Middle School, we've been focusing more on Number knowledge and operations. We make sure to teach Maths vocabulary clearly, especially in 
specific areas. Teachers find it helpful to have short bursts of different focuses and collaboratively plan together. Doing more repetition with a teaching 
assistant helps support students. We use structured worksheets and tools to support those who need extra help. Larger math books or whiteboards make 
it easier for students to record without feeling overwhelmed. Teaching assistants spend consistent time on math, helping both struggling and advanced 
students. We've improved accuracy in our data using adaptive PATs Additionally, we've tested the Numicon resource with Teaching Assistants in the Rimu 
group to explore new ways of helping students. 
 
In the Senior School, we've found that rich learning tasks are both insightful and engaging for students. We use flexible groupings and encourage working 
with a supportive buddy. We're covering math topics more thoroughly. Collaborative planning and teacher reflections have improved the quality and 
consistency of learning in the Kauri syndicate. Additionally, we've been implementing "Just in Time Maths" strategies throughout our Maths programme. 

 
 
 
 

Areas for improvement 

Using a holistic approach presents a difficulty as it involves a substantial amount of content, making planning and assessment a complex task. Striking the 
right balance between teaching about Number and other Math areas proves challenging, as each requires dedicated attention. The constraint of not 
having sufficient time each week for Maths is a recurring challenge. Addressing student anxiety about Maths is crucial for fostering a positive learning 
environment. Using PACT, while a valuable tool, poses challenges in its application and doesn't always yield the comprehensive information needed. 
Ensuring consistent daily time for Math remains a priority, highlighting the need for structured routines. Additionally, there's an ongoing need to revisit 
and refine our assessment approach to ensure it aligns with the needs of our students and the curriculum. 
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In the Junior School, despite good progress, there is still a need to increase focus on number knowledge and strategies. Adjustments to the Maths Long 
Term plan are deemed necessary to avoid rushing key concepts and allow sufficient time for in-depth exploration. Shorter units of work are proposed for 
certain areas of strand. The importance of using equipment and visual representations in teaching and learning still needs to be reinforced. 
 
In the Middle School, Year 3 students struggles at the beginning of the year with missing basics, such as number knowledge and vocabulary needed for 
strand work. Emphasising more time for number knowledge (especially place value) and strategies at the start of the year is seen as beneficial, particularly 
for lower-levelled children. Progress has been impacted by literacy needs. Consistent use of Learning Progressions Frameworks (LPFs) for collaborative 
planning is seen as a key factor in increasing teacher confidence and ensuring coverage but this has also been a challenge. 
 
In the Senior School, there's a recognised need for a more planned and targeted approach to support learners at Levels 2 and 3 of the curriculum. The 
demand for more consistent teaching assistant time in Maths is highlighted to enhance support for students. 
 

We have identified 2 target areas for improvement for 2024: 

 Accelerate the progress of Year 4, 6 and 8 students (2024), who were below expected curriculum levels in 2023 to make more than one year’s progress 
in 2024. 

 Accelerate the progress of Pacific students who were below expected curriculum levels in 2023 to make more than one year’s progress in 2024. 

Basis for identifying areas for improvement 

Maths Targets for 2024 were identified from analysis of the 2023 Maths data. Children identified as at risk of not meeting the target are shared with 
staff at the start of the year. Syndicate leaders regularly check in with their teams on the progress of at-risk students.  The BOT were given updates on 
the performance of students on PAT at the start of Term 2 and 4. Based on mid-year data, targets were shared again with staff and action plans for 
raising achievement were developed. End of Year data was shared with senior staff in preparation for the Analysis of Variance report.  Target groups of 
children for 2024 were identified. This information was shared with the BOT in November. 

Target Groups: 

 Year 3 (2023) – 11/73 children are below expectations 

 Year 5 (2023) – 14/54 children are below expectations.  

 Year 7 (2023) – 21/64 children are below expectations 
 

 Pacific students. 8/31 children are below expectations. 
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Planned Actions for raising achievement 

Goal In-Class Actions Additional Support 

 Accelerate the progress of Year 4 
students (2024), who were below 
expected curriculum levels in 
2023 to make more than one 
year’s progress in 2024. 

Current: Year 3 (2023): 11/73 children 
are below expectations.  

Target: Year 4 (2024): Less than 7 
children are below expectations. 

Monitoring: All children in Years 1- 4 
below expectations on a termly basis. 

 

 Model specific strategies using equipment. 
 There is a visual record of modelling. 
 Children are flexibly grouped, based on levels and needs. 
 Children work in a small group with their teacher at least twice a week. 
 Promote the sharing of ideas and strategies, including the use of “Talk 

Moves”. 
 Have a clear learning intention for guided lessons and independent 

work and choose appropriate material to support it. 
 There are whole class and group sessions to teach number knowledge, 

with emphasis on learning basic facts and place value. 
 Give opportunities to work independently and collaboratively.  
 Children at all levels will record their thinking to show how they worked 

out a problem. 
 Set basic facts homework 
 Give opportunities to engage with rich mathematical problems  
 Set purposeful independent activities and games that enhance what has 

been taught in guided lessons. 
 Include a range of cultures, backgrounds and languages, including Te 

Reo Māori. 
 Support children to access prior learning in preparation for new 

learning. 

 Continue Numicon support with 
teaching assistants in Years 3-4. 

 Engage external support for 
teachers through the Kāhui Ako 
and Curriculum Refresh PLD.  

 Accelerate the progress of 
children in Year 6 and 8 (2024) 
who were below expected 
curriculum levels in 2023 to make 
more than one year’s progress in 
2024. 

Current: Year 5 (2023) – 14/54 
children are below expectations.  

 Work in a targeted way with a clear and specific focus. 
 Use flexibility in groups to target needs 
 Use “Talk Moves” strategies so enable all children to share their thinking 

in Maths 
 Use authentic contexts wherever possible to promote connections with 

literacy and inquiry topics 
 Use rich mathematical tasks 
 Share the strategy students need to use to be at the next level. 
 Be explicit with “Think alouds” 

 Maths support with teaching 
assistants in Years 5-8. 

 Engage external support for 
teachers through the Kāhui Ako 
and Curriculum Refresh PLD.  
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Year 7 (2023): 21/64 children are 
below expectations.  

Target: Year 6 (2024): Less than 5 
children are below expectations. 

Year 8 (2024): Less than 6 children are 
below expectations. 

Monitoring: All children in Years 5-8  
below expectations on a termly basis. 

 Actively teach place value and basic facts in class and set for homework. 
 Challenge students but also provide sufficient opportunities to 

experience success 
 Ensure students know what they are learning about and articulate their 

next learning step. 
 Use equipment to increase confidence 
 Use digital tools to provide further practice at school and at home 
 Ensure digital tools being used are fit for purpose.  

 Accelerate the progress of Pacific 

children to make more than one 

year’s progress in 2024. 

Current: Pacific (2023): 8/31 children 
are below expectations.  

Target: Pacific (2024): Less than 3 
children are below expectations. 

Monitoring: All pacific children in 
Years 1-8  on a termly basis. 

 Culturally Responsive Teaching: Use contexts that reflect the cultural 
diversity of Pacific children in New Zealand. This helps students see 
themselves as mathematicians, making Maths more engaging and 
relatable. 

 Community Engagement and Involvement: Foster strong connections 
with Rangikura School. Engage parents and caregivers with Maths at 
home.  

 Learning Plans: Prioritise Pacific children with learning plans. Conduct 
regular assessments to identify strengths and areas for improvement, 
tailoring Maths interventions accordingly.  

 Teacher Professional Development: Provide ongoing professional 
development for teachers focused on culturally responsive teaching 
practices. This includes understanding the Pacific Education Action plan 
2020. 

 Early Intervention and Maths 
Support: Identify and address 
Maths difficulties at an early 
stage. Use community members 
for this initiative. 

 Pasifika Innovation Fund 
supports Pasifika Learners with 
Teddy the Dog for 3 hours per 
week to build confidence and 
oral language. 

 ELL support (0.3 FTTE) + 4 days 
of teaching assistant time. 
Encourage parents to check 
vision and hearing 
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Strategic Goal: We enjoy learning 

Initiative 

Emphasise Hauora and Whanaungatanga  
 Learning programmes, including the PE and health curriculum are reviewed, with particular focus on feedback on student hauora and 

Whanaungatanga . 
 Professional growth cycles are reviewed, with particular focus on feedback on staff well-being. 

Measures 
Well-Being at School survey results show consistently positive outcomes for all students. 
Staff survey results show consistently positive outcomes for staff well-being. 

Responsibility Chris Robinson 

 

Actions Evaluation Next Steps if applicable 

The Kiva programme is fully implemented with staff 
training and communication with parents.  

1. Re-book training now Trust is set up.  

2. Communication with Parents (parent meeting and 
newsletter articles) about the process at Papakōwhai 
School and the definition of bullying.  

3. Kiva launch for all students (anti-bullying hui - 
followed by first Kiva lesson)  

4. Make Kiva room well known - signs/flags, taking 
students to visit the room  

5. Staff meeting with teacher and TA’s in February  

6. Termly reminders at student hui and revisiting 
important lessons in class. 

 

Achieved 

 Communication given to parents through the 
newsletter. KiVa launched on February 13th with 
students at an assembly. 

 All classes completed all 10 KiVa lessons in February. 
Doing the courses in a block was helpful for staff 
development and to highlight the programme.  

 Training given to Teaching assistants and teachers. 
 Kiva Survey evaluation is in progress in November. 
 Full Kiva process is available on our website for 

parents. 
 Pink shirt day was celebrated in Term 2 to promote 

anti-bullying. 
 The KiVa room is well-known and well-visited by 

children needing support with both bullying and 
social issues.  

 

 The KiVa room has some signage, but some 

professional signage would be a 2024 priority 

now that this room is well-established. 

 Re-evaluate if KiVa will be taught every second 

year once we start the Mitey programme. 

 

Students access regular hauora and whanaungatanga 
lessons.  

1. Collaborative team planning for Health and PE is 
established in all syndicate teams.  

2. PE and fitness reporting posts in SeeSaw are 
established to ensure focus in classes  

Achieved 

 A PE and Health plan was communicated at our TOD 
at the start of the year. 

 Health and PE local curriculum was shared with staff 
and community 

 Online consultation was held with particular focus on 
Sexuality Education. 

 Continue leadership of Health and PE a Within 
School Teacher Position (WST) in 2023. 

 Establish a Hauora Team for 2024 several staff 
sessions on hauora. This will include staff 
celebrations and appreciation. 

 Increase AIMs Games participation to in lude 
Rippa Rugby. 
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3. Regular whanaungatanga class time is prioritised; 
this is a standing item at team meetings.  

4. Increase in capacity and organisation of PE 
equipment.  

5. There is a termly staff meeting with teachers and 
TA’s focussed on hauora. 

 

 Kiva, Sexuality Education, Life Ed. programmes were 
all taught this year 

 All syndicates plan regular hauora time. 
 Swimming, gymnastics and EOTC programmes have 

been delivered. 
 School-wide events such as athletics, cross-country 

and  fun run have promoted physical activity.  
 Teachers use positive circle time in classes 
 There is evidence of regular fitness time 
 Teachers effectively use the Sport Start resource 
 Social skills are regularly taught in class 
 Additional PE gear in place thanks to the Home and 

School Committee.   
 Staff training has been given for athletics 
 Anne Bunton does an exceptional job as our Health 

and PE coordinator.  
 Children have access to a range of within school and 

inter-school experiences. There is an exciting mix of 
fun participation events and competitive challenge 
events.  

 See saw reporting for PE and Health has started in 
Term 2 with the expectation of at least one reporting 
post to parents. 

 Weekly lunchtime sports has been successfully 
established, with student leaders running sporting 
activities. 

 Netball and basketball are well set up with high levels of 
engagements 

 Athletics events in Term 4 have enabled high levels of 
participation. 

 Students competed in AIMS Games in netball and golf. 

 Increase lunchtime sports opportunities. 

Students participate in Sexuality Education  

1. Refresh and revise curriculum content with staff.  

2. Consultation with parents/caregivers  

3. Deliver programme  

Achieved 

 Senior staff reviewed our curriculum so that we and 
consulted with the community in Term 3. 

 We delivered the programme successfully in Term 3. 
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EOTC programmes for senior students are developed 
and implemented  

1. Two senior camps in Term 1 at Teapot Valley  
2. Evaluation of camps and 2022 EOTC 
programme to determine the best year 
groupings, activities and timings.  

3. Planning for EOTC programmes for Y7 and 8.  
4. Beach Education is provided for Year 7 and 8 
students. 

Achieved 
 We held two successful senior camps in Teapot 

Valley are completed. 
 We have reviewed all EOTC health and safety 

documentation. Consequently we have refined 
and improved our planning processes for Health 
and safety with EOTC. 

 We have held a very successful EOTC programme 
in Terms 3 and 4 with a large range of experiences 
for our senior students. 

 The senior EOTC programme has developed 
student agency and independence. 

 It has been organised by students for students  

 Camp Kaitoke is booked for all Year 7 and 8’s for 
2024. 

 Evaluate 2023 EOTC programme and plan 2024. 

Teacher Code & Standards are shared with staff with 
explicit links to Papakōwhai School expectations  

 1. Teacher Code & Standards are shared with staff at TOD 
along with job descriptions  

2. Teachers make explicit links to Papakōwhai expectations.  

3. Links are made to collaborative planning expectations.  

4. Focus on the code in more detail so there are clear 
expectations about how we work in teams. 

 

Achieved 

 All staff have had  three goal setting hui  and had the 
opportunity to discuss the code, standards and 
descriptions 

 Teachers have had at least two observations, one 
by  senior staff member and a peer observation 

 The leadership team also has an additional leadership 
reflection. 

 Teaching Code and Standards were shared with staff and 
links made to specific Papakōwhai School expectations.  

 There was a significant focus on collaboration at the start 
of year TOD.  

 The Teaching Code was further detailed through team 
expectations. 

 Use the TOD at the start of the year to explicitly 
outline Papakōwhai expectations for Literacy, Maths 
and behaviour and how they map to the standards 
and code. 

 Make explicit links to teachers’ TAI ( Teaching As 
Inquiry) 

 Use a small amount of CRT time twice a term to have 
regular coaching time. 

All Support staff receive goal setting sessions to develop a 
professional learning plan.  

1. Weekly professional development sessions on a Monday 
morning continue.  

2. There are goal setting and evaluation meetings in Terms 1 
-3  

3. A Library team is developed and meets monthly.  

4. Office and grounds team meets weekly. 

Achieved 

 All TA’s have had goal setting hui. 

 No buddies have been established but there has been a 
strong team approach with regular Monday PLD sessions 
and daily team talks. 

 We pay our support staff additional hours to have regular 

professional development and team meetings.  

 A library team has been established.  

 Our office and grounds team meets weekly. 

 Library team needs to meet monthly. 
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Quality Professional Development is offered to 
teachers 

 
Structured Literacy - Writing Focus  

1.Continue work with Christine Braid and Helen Walls 
from Massey University  
2. All teachers are supported to use a structured 
literacy approach with their whole class in Y1-2 and 
with targeted groups in Years 3- 8.  
3. Connect with Kahui Literacy network  

 
Te Reo Māori  
1. Implementation of school curriculum with 
professional development for staff  
2. Collaborative planning for Te Reo Māori is expected 
in all teams  
3. Staff meetings with Toni Kahu-Sweet AST  
 
Aotearoa New Zealand Histories- Kāhui Ako link to 
Ngāti Toa  
1. Collaborative integrated Inquiry will make clear  
connections to ANZH, including the UKD model.  
2. Participate in Kāhui Ako PLD with Ngāti Toa  

 

Achieved 

 In Term 4 the leadership team reviewed the last 

three years of Structured Literacy work alongside 

Christine Braid. Results of that review are positive 

and can be found in this document - 2023 Structured 

Literacy Review. 

 Our school curriculum for Te Reo Māori is in place 

with weekly PLD for staff. All teams have a 

collaborative plan and are beginning to use SeeSaw 

for assessment. 

 There has also been consultation with Whānau. 

 Our Teacher only day at the start of the year 

focussed on local history with a tour of our local area 

using the Discover Porirua app. 

 Our TOD at the start of Term 2 was led by Ngāti Toa. 

With a focus on local history and indigenising the 

curriculum. 

 The school curriculum coupled with seesaw reporting 

has been very successful in ensuring staff are 

regularly and effectively teaching te reo Māori. 

 Staff are planning their te reo Māori lessons 

collaboratively and many classes are learning 

together. 

 Toni Kahu-Sweet has led staff hui which staff found 

both challenging and inspiring. 

 Leadership team members attended PLD with Ngāti 

Toa at ŪPANE in Term 4 on indigenising the 

curriculum and Mauriora. 

 

 Professional Learning and Development 2024  

 

Collaborate with external providers and empower 
in-house experts for professional development on 
self-regulation. 

 Begin professional ako sessions with external 

providers.(e.g., Kathryn Berkett, Mark Sweeney, 

Trauma-Informed Practitioners, RTLB, and 

Learning Support).  

 Initiate in-house professional development on 

self-regulation.  

 Begin sharing success stories with behaviour 

plans. 

Mitey Programme Implementation  

Mitey is for Years 1-8 and is an approach to 
embedding mental health education across the 
whole kura. It is not prescriptive. Mitey is designed 
to be flexible and wide enough in scope to suit our 
kura setting. 

Introduction to Te Mātaiaho and the Common 
Practice Model  

Provide professional development sessions 
introducing kaiako to the principles and applications 
of Te Mātaiaho and the Common Practice Model.  

 

 
 
 
 

https://docs.google.com/document/u/0/d/1AE3aT5iGfO0NC_U11OkApTbDIb1TxlgXuIiMeBx5Ptw/edit
https://docs.google.com/document/u/0/d/1AE3aT5iGfO0NC_U11OkApTbDIb1TxlgXuIiMeBx5Ptw/edit
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Strategic Goal: We enjoy learning 

Initiative 

Enhance our local curriculum  

 Teachers work collaboratively to complete documentation of a local curriculum that places more emphasis on Whanaungatanga , hauora, 
integrated inquiry learning, Te Reo and Tikanga Māori and knowledge of significant events in the history of Porirua and Aotearoa. 

 Local curriculum is reviewed, with particular focus on feedback on student agency. 

Measures 

Observations and examples from teachers, students and whānau show increasingly rich, challenging and meaningful learning 
opportunities  

Student achievement data show consistently positive outcomes for all students. 

Responsibility Lesley Hodge 

 

Actions Evaluation Next Steps if applicable 

Integrated Curriculum is reviewed and refreshed  

1. Revisit two-year plan  
2. Make changes to the plan based on ANZH and 
the refreshed Social Sciences Curriculum  

3. Team leaders share the planning and evaluation 
of their integrated curriculum units at least once 
per term with the leadership team. 

Achieved 

 We have revisited the two-year plan and made changes 
informed by the ANZH curriculum. Team leaders have shared 
planning for Term 1. Expectations were discussed as a whole 
staff and how we can integrate ANZH, Social Sciences, Science 
and Technology over a two-year period. 

 Syndicates planned together for 2023 using our local curriculum 
building blocks and teachers decided on possible learning 
areas/contexts over 2 years. Long term plans are in place and 
integrated learning units have been implemented across the 
school. 

 Team  leaders are now working with the new  Social Sciences 

curriculum. 

 Separate kaiako into three ako groups to look at specific 

areas (English, Pāngarau/Maths and statistics, and Te ao 

Tangata | Social Sciences) for initial implementation. 

 Collaboratively design and implement pilot lessons that 

incorporate the UKD elements. 

Guidelines and student expectations for 
teaching the Arts are shared with staff and 
community. 

Achieved 
 We have an Arts leader in place who has planned curriculum 

and learning opportunities for children.  

 We deferred the sharing of this until Term 2. Expectations have 

been shared with staff and teachers have started to share 

reporting posts in SeeSaw. 

 

 Fixed term Unit for the Arts in 2024. 
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Guidelines and student expectations for 
teaching Te Reo and tikanga Māori are 
shared with staff and community.  

1. Revised curriculum is shared with whānau, 
and feedback sought  

2. Friday morning weekly sessions with staff to 
promote the curriculum and activities  

3. Termly opportunities with whānau to 
participate in the curriculum and activities 

Achieved 

 A Term 1 Whānau event was planned before the end of 

Term 1 but was cancelled due to bad weather . A term 2 

event was successfully held, and our new curriculum shared 

with whānau. ( See separate report). The sharing of 

curriculum and the seeking of feedback was a focus of our 

Term 2 event. 
 Friday morning Te Reo sessions continue to be a regular 

feature. 
 A whānau hui was held early in term 2. Around 8 families 

attended and share kai and games. At this hui our 

curriculum was shared and whānau had the opportunity to 

ask questions and give feedback. The verbal feedback was 

great. We asked people to fill out a google form to give 

more feedback, however not enough people did this. 
 We offered the opportunity in term 3 to meet, however 

only 2 families signed up to attend.  

 In term 4, Chris met with two whānau members to look at 

our strategic plan and give feedback from a Māori 

perspective. This was very valuable feedback. 

Te Takitini Programme  

Te Takitini programme provides comprehensive Māori 
cultural competency training for kaiako, support staff, 
and whānau. It integrates te reo Māori learning 
opportunities within the professional development 
sessions. 

 

Teachers build awareness of Te Mātaiaho  

1. Explore the vision for young people and make 
links to our context  

2. Build connections with mana whenua through 
Kāhui Ako PLD with Ngāti Toa  

3. Become familiar with the progressions overview 
and the pedagogy and assessment guidelines in Te 
Mātaiaho.  

4. Build awareness of the UKD model  

5. Explore and discuss changes we will need to 
make in the short and medium term 

Achieved 
 As a staff we have explored the vision for young people and 

become familiar with the progressions overview. We are at 
the developing awareness stage in accordance with MOE 
expectations. We have explored the UKD model and will start 
to look at changes to how we plan in the short term. 

 All staff attended the Term 2 teacher only day with all staff 
expected to attend the curriculum refresh workshop. 

 Mark has attended two Ministry led Curriculum refresh 
workshops.  

 The whole staff engaged in a Te Mātaiaho TOD in November. 
We focussed on Maths, English, Social Sciences and re-
indigenising the curriculum. 

Introduction to Te Mātaiaho and the Common 
Practice Model  

Provide professional development sessions introducing 
kaiako to the principles and applications of Te 
Mātaiaho and the Common Practice Model.  
 

Maths and Literacy Local Curriculum is reviewed 
and refreshed  

1. Revisit Maths Literacy documents  
2. Make changes based on LPF and Structured 
Literacy PLD  

Partly Achieved 

 Jemma Simpkins participates in our Kāhui Ako Maths 
network meetings.  This group works with Julie Roberts 
from NZCER. The advice we have received is to wait until 
later in the year to start developing our Maths curriculum as 
MOE resourcing for this is not yet available. 

 Complete Maths and literacy local curriculum 
review in 2024 when full documentation is available 
for  the new curriculum. 
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3. Explore Te Mātaiaho Literacy and Maths 
progressions 

 Structured Literacy PLD continues to lead to changes within 
our school, both with how we assess and teach. Every year 
level from Y0-8 has had some exposure and PLD around 
Structured Literacy that they are able to implement in their 
classrooms. 

 Within the Kāhui Ako Maths network meetings we have 
started to explore Te Mātaiaho and become more familiar 
with the content. Julie Roberts then presented on the 
Maths part of Te Mātaiaho at our TOD in November. 

 Jemma and Shauna presented an overall picture of the 
English progressions for Te Mātaiaho at our TOD in 
November also in order to build awareness. 

 

Strategic Goal: We enjoy learning 

Initiative 
Share learning successfully 

 Sharing learning is reviewed with particular focus on the effectiveness of real-time reporting. 

Measures 
Community and staff survey results show increasingly positive feedback on assessment reporting 

Real-time reporting metrics show increasingly positive engagement with assessment reporting 

Responsibility Jemma Simpkins 

 

Actions Evaluation Next Steps if applicable 

Teachers and students use Seesaw to 
share goals and learning, meaningfully and 
authentically for The arts, Health and PE, 
Integrated Learning and Te Reo.  

1. Unpack the difference between “Reporting 
posts” and “Sharing Posts”  
2. Teachers know how to use a comment 
bank of success criteria for The Arts, Te 
Reo and PE and Health to use with 
“Reporting Posts”.  

3. Regularly monitor SeeSaw posts and give 
feedback to teachers  

Achieved 

 We have unpacked the difference between reporting and sharing 
posts and have given clear direction for Te Reo Māori.  

 All teachers are expected to post one Arts and one health and PE 
reporting post by the end of Term 2. We decided to leave Integrated 
Inquiry in our regular Term 2 and 4 reports. 

 A Seesaw comment bank has been created by Jemma with Sean (Te 
Reo), Anne (Health/PE) and Carina’s (Arts) support. Teachers have 
found this supportive as it has provided some accountability but is 
also easy to use. 

Introduce Inquiry Learning See Saw posts in 
2024 
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4. Evaluate use of SeeSaw to report on these 
learning areas. 

 

 Jemma and Chris have monitored the successful use of Seesaw 
“Reporting posts” and “Sharing posts” by doing an audit, once each 
in Terms 2 and 3. 

 Generally staff feel positive about this new way of utilising Seesaw in 
our school. 

Teachers, whānau and students 
have several opportunities to 
meet to discuss student progress.  

1. Students and whānau can meet the 
teacher and drop off stationery during the 
Teacher Only days at the start of year.  

2. There is an opportunity to book an 
appointment to meet the teacher at the 
start of the year.  

3. Purpose of the meeting in 
person clarified for parents and 
teachers- - holistic 
conversation.  

4. Reinstate speed dating of the previous 
year’s teacher by the new teacher at the 
start of the year.  

5. Oral reporting to whānau at the end of 
Term 1 and 3.  

6. Written reports end of Term 2 and 4. These 
include Literacy, Maths, Integrated 
Curriculum, Key Competencies and a general 
comment. 

Achieved 
 We held two opportunities to meet the teacher at the start of the 

year, informally and in a more formal way. Teachers have held 
meetings to share information with the next year’s teacher.  

 Oral reporting meetings with parents were  held at the start of Term 
2 with excellent attendance and engagement by parents. 

 Written reports will be shared with parents at the end of Term 2. 
 In week 10 of term 3, whānau conferences were held again to discuss 

progress and next steps for students. 
 In term 4, written reports are scheduled to go home in week 9. 
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Strategic Goal: We Are Connected to Our Community 

Initiative 
Support English Language learning and celebrate diversity  

 Review ELL provision with particular focus on staff training and support. 

Measure 
Student achievement data shows increasingly positive outcomes for Asian and Pacific students 

Staff surveys show increasingly positive support and training for English Language Learning. 

Responsibility Lesley Hodge 

 

Actions Evaluation Next Steps if applicable 

Ensure quality teaching and learning 
opportunities are in place for English 
Language Learners.  

1. Establishing a new team with teaching assistant 
changes.  

2. Provide training for new team members  

3. Jill teaches small groups of children who need the 
most expert teaching.  

4. Explore flexibility about when to start student 
funding of ELL so that the teaching is best targeted. 

Achieved 
 A new TA team has been established with training 

provided to new members. Jill Clibborn has completed all 
ESOL funding documentation and is working with children 
who need additional support. 

 We currently have 60 funded ESOL students. 

 We are fully using our ESOL funding to provide 0.2 FTTE 

teacher time, and 1 FTTE teacher aide ( shared position).  

 Increase ESOL Teaching component to 0.3 in 
2024. 

Explore the international student process with MOE.  

1. Talk to and visit other schools who have 
international students  

2. Talk with MOE about accreditation process  

3. Bring a discussion document to the BOT about 
whether or not to proceed. 

Achieved 
Mark has met with Aotea College, Newlands Intermediate 
and Churton Park School. A discussion document was  shared 
with the BOT at the June meeting and a final evaluation by a 
BOT sub committee was held in August. 
 

The decision was made not to proceed at this time. 

Pasifika language weeks are celebrated and 
integrated with classroom programmes  
1. Establish a planning team (Jemma, Jill, 
Sean, TA’s)  

Achieved 

 Sean McCrudden has taken the lead in providing 
resources for language weeks. We have already held a 
successful sign language, Samoan Language and 

Continue WST Cultural Connection Position for 
2024. 

Focus on community engagement for these weeks. 
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2. Plan language weeks in the calendar and 
book people and resources early.  
3. Share language week resources well in 
advance.  
4. Involve student leadership in the language 
week celebrations. 

international language week. We have received excellent 
community engagement. 

 In the second half of the year Sean again did a great job 
of planning and sharing resources to support: 

o Tongan language week 
o Tuvalu language week 
o Te wiki o te reo Māori 
o Cook island language week 

Particular focus on Asian culture is celebrated 
through school events (Chinese language week 
and Diwali)  

1. Establish a planning team (Jemma, Jill, Sean, TA’s)  

2. Plan language weeks in the calendar and 
book people and resources early.  

3. Share language week resources well in 
advance.  

4. Involve student leadership in the language week 
celebrations. 

 Sri Lankan, Indian and Chinese cultures were highlighted 
as part of international languages week. 

 In the second half of the year we also celebrated Chinese 
language week and Diwali. 

Focus on community engagement for these weeks. 
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Strategic Goal: We Are Connected to Our Community 

Initiative 

Contribute positively to our environment and community. 

 A programme for students to engage in community service is fully implemented, with particular emphasis on environmental responsibility 
building community through the Arts. 

Measure 
Community, staff and student survey results show increasingly positive feedback on contributing to our community  
Examples gathered from teachers, students, whānau and community groups show increasingly positive environmental outcomes 

Responsibility Chris Robinson 

 

Actions Evaluation Next Steps if applicable 

Four gardening and sustainability projects are 
undertaken throughout the year.  

1. Establish a gardening team that includes our 
caretaker, two staff members and students.  
2. Refine systems for recycling and composting  
3. Promote waste minimisation and reduce litter.  
4. Encourage students to work with our caretaker to 
care for our gardens and grounds by using the 
compost and mulch we create at school.  

5. Continue planting to prevent erosion on banks and 
planting of vegetables in raised gardens. 

Achieved 

 A garden team was established at the start of the year but 
without a dedicated Enviro leader this has been hard to 
sustain interest from older students. 

 We do need adult help with maintaining our gardens. A 
gardener for 3 hours per week was appointed in Term 3. 

 Good systems are in place for recycling, but composting is 
not practical to manage at this point. 

 Further work is needed around waste minimisation and 
plantings. 

 Our caretaker, Julian Carr is doing an exceptional job. 
 Hayden Thompson took over the role of enviro-leader. 

Hayden has advertised with senior students for an enviro 

crew, arranged a revamp of lost property, and liaised with 

PCC to have students complete a community service day at 

Papakōwhai reserve.  
 Hayden is currently working with students on a rat trapping 

programme.  

 Work with our new caretaker and the Home and 
School Committee to develop the area around 
Mataī   

Traffic safety is actively promoted with students and 
whānau.  

1. Traffic safety messaging is given to students and 
whānau in newsletters and hui  
2. Road patrollers are trained, and rosters 
established.  

Achieved 

 Safety traffic messaging happens regularly in newsletters and 
with students. Road patrollers are trained and in place. The 
walking school bus was well used in Term 1.  

 Children participating in Moving March and Bike safety in 
Rimu. New systems for the bike track are working well. 

 Restart Walking school bus in Term 1. 

 Keep giving important safety messages to students 
and parents. 
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3. Restart Walking school bus in Term 1 and Term 4  
4. Promote the Moving March event  

5. Restart use of the bike track and monitors to 
promote use by all ages. 

 There is currently neighbourhood consultation for parking at 
school. 

 The walking school bus continued in to the start of term 2 
but quickly became unused. 

 The bike track has been used well throughout the year; 
however we have changed our strategy to be more 
systematic in giving out bikes to ensure they are being looked 
after well. 

Whānau groups and whānau are re-invigorated to 
build an attitude of school spirit and service.  

1. Whānau leaders receive regular support and 
training  
2. Whānau lunchtime sports competitions are a 
regular part of the school calendar.  
3. Values certificates and sports events are 
linked to whānau points which are displayed 
and regularly referred to.  
4. A school picnic in February is organised in 
whānau groups  
5. Once per month there is an early lunchtime for 
students to have lunch in whānau groups.  
6. Restart New Entrant buddies and introduce their 
whānau groups at hui.  

7. The Fun Run and two other events are run as 
whānau group events.  

Achieved 

 Chris meets regularly with Leaders. Values certificates are 
regularly given to students. Our school picnic in February was 
held at school due as an early whānau lunch due to the 
cyclone  

 We introduced a whānau points competition in late Term 1. 
Children earn a token for showing school values. This has 
been well received by children of all ages. The running total is 
shared weekly. 

 Lunchtime whānau competitions were held in Term 1 with a 
smaller than expected number of participants. 

 We held a successful school fun run which celebrated our 
whānau groups. 

 Our Tohu competition has worked very well, with three very 
successful whānau reward afternoons being held. 

 Make whānau lunches and events a focus for 2024 
 

There are regular opportunities to build 
community through the Arts.  

1. Performance groups are established in 
Term 1, including but not limited to Kapa 
Haka, dance, choir, band, drama club.  

2. Performance Group showcases are held in 
Term 2 and 4  

3. Students have the opportunity to participate in 
ArtSplash and show Quest 

4. A talent quest is held in Term 3.  

Achieved 
 Performance Kapa Haka has started. Drama, dance and 

choir are combined for a Show Quest presentation in 
Term 2. We came 3rd place in Showquest for the 
Wellington Region. 

 We have not held a Term 2 showcase as we are working 
towards the show quest performance. 

 In Term 2 we held a book character dress up day. 
 In early Term 3 we had Te Ahi Ora come to teach fire 

dancing to children in Year 0-8. Two community nights 
were also held for whānau to come and join in. 

 ArtSplash happened in Term 3 with a Rimu choir. 
Rehearsals took place over Terms 2 and 3. 

 

 Provision for Pacific Performance group tutors and 
kapa haka tutors in 2024. 

 Prepare for syndicate showcases in 2024. 



64 
 

 Performance groups will perform at the Home and 
School end of year BBQ for the community. 

 Auditions for band were completed in Term 4 with Itu 
and Jedi from Rangikura School, and rehearsals have 
started. They are performing at Summerfest in late 
November. 

 Performance Kapa Haka and our Pacifica group (also led 
by Itu and Jedi) are performing at both Summerfest and 
the H&S BBQ in Term 4. 

There are opportunities for Year 7 and 8’s to 
serve the community in Term 4  

1. Community Service Opportunities are 
identified  
2. Parent volunteers are requested  

3. A community service day is incorporated into 
the Year 7 and 8 EOTC programme. 

Achieved 
 A very successful community service day was held as 

part of the kauri EOTC programme. Students: 
 Collected money for support dogs 
 Attended and helped out at three local kindergartens 
 Worked out school gardening and painting 
 Worked at Horouta Marae doing gardening 
 Attended Papakōwhai reserve to clean and garden 
 The feedback we have had from the community on this 

event was very positive and our students represented 

us very well. 

 

 
 

Strategic Goal: We Are Connected to Our Community 

Initiative 

Develop a communication and engagement strategy  

 Develop a coherent strategy to ensure that all communications are timely, professional, reflect our school values and 
engage all key stakeholders. 

 The communication strategy is reviewed with particular focus on whānau, Pacific and Asian families. In partnership 
with whānau, Pacific and Asian families. 

Measure 
Community survey results show increasingly positive feedback on communication and engagement 

Well-Being at School survey results show increasingly positive engagement for Māori, Pacific and Asian students. 

Responsibility Jemma Simpkins 
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Actions Evaluation Next Steps if Applicable 

There is a clear protocol for app 
messaging, emails, notices and contacting 
parents  

     1. A decision is made about which 
messaging app to use  

2. Clear guidance is given to staff about which 
written form of communication should be 
used in different situations  

3. Clear guidance is given about face-to-face 
communication with parents. 

Achieved 

 We are using SeeSaw for direct messaging reminders and quick information. 

 Email is used for more formal communication. 

 The leadership team has met to discuss these guidelines. 

 There have been no reported issues with face-to-face meetings with parents. 

 

Establish regular community gathering 
events for groups within our school to 
make connections and give feedback  

 Asian families (Focus on international 
food, ELL support, Diwali, Chinese 
language week)  

 Whanau (Focus on Te Reo learning 
together)  

 Pasifika (Focus on Pasifika language 
weeks)  

 GaTE (Focus on creating a parent 
network and support)  

 New family events each term.  

Partly Achieved 
 The GaTe parent network meeting was held at the start of Term 2. 
 The Whānau event was held in Term 2 and is scheduled for Terms 3 and 4.  
 New families were welcomed through pōwhiri each term.  
 Pasifika and Asian family focus needs to start in Term 3. There were, 

however, high levels of Samoan fono engagement in Samoan language 
week. 

 This is a priority for our new strategic 
plan. 

 

Multi-media newsletter and integrated 
website are in place to showcase 
student learning.  
1. Yearbook team is established  
2. Gathering of media is ongoing 
throughout the year  

3. Yearbook is published with a printed 
option for Year 8 leavers.  

Achieved 

 Hail is very successfully being used for both our website and our weekly 
digital newsletter. This has improved the quality of our newsletter and has 
given us the ability to share photo and video more successfully. 

 A 2023 photobook has been created and sold to the community. It includes 
around 70 pages of photos and has been largely student created. 

 Evaluate 2023 Photobook and plan for 
2024. 
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Strategic Goal: We Are Ready for the Future 

Initiative 

Strengthen key competencies 

 Review expectations and social skills with particular emphasis on the difference it is making for target students. Identify training 
opportunities for staff and parents. 

Measure 
Student achievement data shows increasingly positive outcomes in Key Competencies 

Well-Being at School survey results show increasingly positive results for prosocial student culture and strategies 

Responsibility Jemma Simpkins 

 

Actions Evaluation Next Steps if Applicable 

Resources and support are made available to 
staff to strengthen social skills  
1. Develop collaborative team plans that 
include “must dos” and “can dos”.  
2. Regularly promote social skills in the 
newsletter  

3. Review the teaching of social skills termly in 
leadership meetings. 

Achieved 

 was a particular focus for the start of the year with teams planning the 
delivery of social skills together. There have been features in the newsletter 
and a focus at leadership meetings. 

 
 Resources are in a shared drive for all teachers to access. We have reduced 

the number of social skills covered in a term to two but have blended 
similar social skills together for good coverage. Regular articles have been 
included in the school newsletter to communicate our current focus.  

Review in conjunction with Mitey 
Programme starting in Term 3 
2024. 

Refresh how we celebrate and acknowledge 
our school values  

1. Create school values signage and/or artwork 
to display in the hall or on the exterior of our 
buildings.  

2. Regularly feature values certificate recipients 
in our newsletter  

3. Present values certificates regularly in 
syndicate and school hui.  

4. Promote the use of in-class values certificates 

Achieved 

 Certificates and whānau points are regularly celebrated at school. This has 
been a very positive initiative in 2023. 

 The Home and school Committee have not agreed to fund value signage, 
but this may be an item we can cover within our existing Cap EX budget. 

 In term 3 a values art competition was held. Kaitaiki went to all classes to 

present the school values and explain that we wanted logos for them. Four 

awesome designs were chosen and then improved by a professional.  

Signs are being made into stamps 
and large new signs have been 
ordered for the hall. 
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Strategic Goal: We Are Ready for the Future 

Initiative 

Develop a digital strategic plan  

Review digital strategic plan with particular focus on the quality of learning for students, connection with other schools and quality of 
devices and infrastructure. 

Measure 
Kia Takatū ā-Matihiko / Digital Readiness self-review surveys show increasingly positive outcomes for teachers 

Community and student survey results show increasingly positive feedback on digital learning 

Responsibility Chris Robinson 

 
Actions Evaluation Next Steps if applicable 

Cyber safety is at the forefront of our digital plan  

1. A compulsory parent evening is held for parents of 
Year 6-8 in Term 1 

2. Cyber safety courses are run with all students in 
Term 1  

3. BYOD devices to be limited to school logins only  

4. A parent evening for Year 3-5 parents is held in 
Term 3  
5. Establish “unplugged time” at school where all 
devices are turned off.  

6. Review subscriptions and online tools so we are 
not inadvertently promoting being consumers of 
online content. 

Partly Achieved 
 Our Cyber Safety event on May 2nd was attended by 150 

adults. This event was well received by parents in 
attendance. 

 We are yet to run the follow up evening and student course. 
BYOD device log in has been added to cyber agreements.  

 We were not able to hold a year 3 to 5 cyber safety evening. 
 

1. A strongly encouraged parent evening is 
held for parents of Year 6-8 in Term 1. 

2. Cyber safety courses are run with all 
students in Term 1. 

3. A parent evening for Year 3-5 parents is 
held in Term 3.  

4. We are establishing device free time next 
year. 
 

Digital purchases and support is in place to reduce 
barriers for teachers and students 

Achieved 
 New Chromebooks were purchased and are being used. IPAD lease 

was deferred due to sufficient numbers in hand.  
 TA’s till have their high-quality Chromebooks and teachers continue 

to use high quality mac devices through TELA leasing. 
 Large number of  Chromebooks burnt out this year, forcing a recent 

purchase of a further 10 devices.  

Recommendation on purchases for 2024 are being 
made soon. 
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There is regular digital training for support 
staff  
There is one compulsory and one optional 
opportunity per term  

Achieved 
 This has very successfully happened in both Terms 3 and 4. 

 TA’s filled out a google form in order to find out where the needs 
were. TA’s spent most of Term 3 learning about using iMovie. This 
term the focus has been on google apps. 

 

Students demonstrate regular digital learning that 
focus on design solutions and problem solving.  
1. Ensure digital learning outcomes are incorporated 
in integrated curriculum long term planning at the 
start of the year.  
2. Team leaders share back with leadership team 
how they incorporate DT in integrated plans  
3. There are at least two digital technologies 
refresher opportunities for teachers  
4. Coding and robotics are actively promoted with 
teachers  
5. Epro8 is a regular learning opportunity for 
students in Years 5- 8 

Achieved 
 Teachers and students have planned for and included digital 

learning outcomes into their integrated curriculum long term 
planning. 

 In Rimu, this was done within the context of Electricity with 
children working with Brain Boxes and MakeyMakeys to 
problem solve electrical circuits. 

 In Tōtara, children used either Minecraft or a 5D planner to 
design a bird sanctuary for native birds. 

 Kauri have been using digital workspaces. 
 We have not yet run digital technologies refresher 

opportunities for teachers. 

Run digital technologies refresher 
opportunities for teachers. 

  



69 
 

Strategic Goal: We Are Ready for the Future 

Initiative 

Create clear pathways for learning  

Develop stronger relationships with (Early Childhood Educators) ECE and Aotea College to enable effective transitions to and from 
our school and across our Kāhui Ako. 

Resources are prioritised to ensure that students with additional learning needs are supported to fully participate and achieve, 
particularly at transition points. 

Measure 
Data gathered from teachers and whānau show increasingly positive transitions to and from Papakōwhai School 

Inclusive Practices Self-Review Toolkit results show increasingly positive outcomes for learners with additional needs  

Responsibility Lesley Hodge 

 

Actions Evaluation Next Steps if Applicable 

Students are welcomed and integrated into 
school in a positive way.  
1. School visits, parent meetings, data gathering, 
initial testing and introduction to school are 
reviewed  
2. New systems are put in place for new entrants 
and new children to Papakōwhai School.  

3. A meeting with the Principal is added to the 
induction process   

4. Particular focus is given to data gathering of 
new entrants with additional needs and action 
plans developed 

 Lesley has co-ordinated a significant number of new entrant 
meetings and visits over terms 1 and 2.  Transitions to school have 
gone well.  

 Mark is meeting regularly with new families. We are proactive with 
gathering information from ECE and previous schools 

 Information gathering before school visits is an important part of 
our transition to school process and needs are prioritised.  

 We are planning some visits between Kindy and school for 
students, to support their transition to school. 

 

 Be intentional about Papakōwhai School 
students visiting the kindergarten. 

 

An inclusive practices self-review is undertaken  

Recommendations from self-review are 
implemented  

Achieved for ORS students 
 At the end Term 1 we undertook a review of our provision for 

ORS funded students at Papakōwhai School and decided to 

establish a Learning Through Play Space in Mataī 1. 

 We have increasing numbers of students who need full-time 

support at school. Some students receive no funded support 

hours, some receive approximately five hours and others 

receive a maximum of 13 hours.   

 Our Learning through Play Space will be 

temporarily housed in the ASC room in Term 

1 and then it will move to Rimu in Term 2 

when Rātā renovations are completed. 

 A wider inclusive practises review will be 

held in 2024. 
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 We have created the Learning Space to support students in 

group situations and individually in their own classrooms. 

 At the end of Term 3 we reviewed the current changes and 

established that we would have a maximum of 1:2 in our 

Learning Through Play Space. 

 
Students are transitioned to secondary school in 
a positive way.  

1. There are opportunities for our students to 
engage with Aotea College students through 
leadership, The arts and sports.  

2. Particular focus is given to supporting 
transitions for students with additional needs and 
action plans developed 

 In November a tuakana teina event was held at AC and was 
attended by our students. Here they made connections with 
senior students to support their transition in 2024. 

 AC staff has visited to talk to teachers about students in 
order to support their transition best. 

 There was also Aotea College open days for Year 8’s in both 
June and December 

 

 


