






































School Name: Te Kāpehu Riccarton School School Number: 3485

Strategic Aim:
Strategic Goal 1: A localised curriculum pathway for learners, effective teacher professional development and insightful
evaluation support the progress and achievement of all ākonga.

Strategic Goal 2: Learning and working environments support positive emotional well-being, ensuring teachers are able to teach,
and learners are able to learn.

Strategic Goal 3: The function and design of the Te Kāpehu rebuild showcases the Cultural Narrative of Ngā Tahu and enhances
21st Century teaching and learning pedagogies.

Annual Aim: Strategic Goal 1
All teachers plan and deliver a Mathematics and Statistics programme, supported by Numicon, that is

● Inclusive and appropriate for all learners, including those requiring additional support, and gifted and or talented learners
● Culturally affirming for Māori and Pasifika - uses Tuakana Teina / peer and collaborative small group learning opportunities
● Implemented using  whole class versus streaming
● Based on the use of materials to build conceptual understanding in learners
● Explicit in the teaching of the language and vocabulary of Mathematics, especially for Māori, Pasifika and English Language Learners

(ELLs)
Māori, Pasifika and ELLs experience equitable and non-discriminatory success

All young learners in the Junior Team receive explicit directed teaching in order to

● acquire necessary foundational English Literacy skills, including phonics and phonemic awareness
● Learn to read and write in desired timeframes (as indicated by the Literacy Learning Progressions and English Language Learning

Progressions)
● Additional supplementary Tier 2 opportunities to learn to read and write when their learning pace and trajectory is not as anticipated
● ensure Māori and Pasifika learners experience success in their early years at school

Deep Learning Pedagogy and Practice underpins the implementation and delivery of Te Kāpehu Riccarton School’s localised curriculum

All learners are given the support to learn about and acquire the 6Cs for lifelong and ongoing development, in ways most appropriate for them

All learners are given access to thinking tools to learn ways to apply critical thinking across all their learning

All learners receive deep learning opportunities that stretch them, regardless of whether they are learners on IEPs through to those who are gifted
and or talented

Te Kāpehu Riccarton School has a robust way of sharing academic curriculum progress across the NZ Curriculum with learners and whānau

Ministry of Education | Statement of Variance Reporting



Strategic Goal 2

Learners are seen first and foremost as whole and capable.

A holistic, Te Ao Māori  perspective overlays all Pastoral and PB4L systems, supported by understanding and insight into traumatology

Deep Learning design and implementation is underpinned by Te Ao Māori holistic conceptualisation of all learners, especially Māori learners

Universal Design for Learning Principles are upheld across all pastoral systems, PB4L, learning design and curriculum programmes

Learners, whether un/vaccinated experience equitable and affirming curriculum opportunities that uphold their mana and wellbeing (and are non-discriminatory
based on vaccine status)

Strategic Goal 3

The wellbeing and learning of students is supported throughout the build process. Alternative spaces / locations to learn, access to noise
cancelling headphones, calming breaks and activities - amongst other strategies - are available for students who would benefit from these

Decanting is well-coordinated and priorities learning time throughout the move into the new learning spaces

Teams / Teachers are well prepared to move into the new learning spaces. Teachers are able to maximise learning opportunities by planning and
delivering programmes that draw on the flexibility and potential of the new learning spaces = environment enhances learning

Target: Achievement Targets
Target 1
For 55% of the whole school to be AT or ABOVE the desired curriculum levels in Maths by the end of the year

Target 2
To move 25% of all learners below and 25% of all learners well below the desired curriculum levels in Maths, to AT or ABOVE.

Target 3
For 55% of males to be AT or ABOVE the desired curriculum levels in Writing by the end of the year.

Target 4
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To reduce the disparity between Māori and Pasifika learners (when compared to NZ European) by 10 percentage points for
Reading, Writing and Maths.

Baseline Data:
2022 Baseline Beginning of the Year Achievement Data
N.B. Total school roll as at 14 February 2022 = 259
Data was analysed from all that was available for a total of 232 learners at BOY 2022 (i.e. no data was available for newly enrolled
learners)

The following areas of concern were identified as priorities for 2022:
● 47% of the school are AT or ABOVE the desired curriculum levels in Maths.
● 46% of males, compared to 63% of females are AT or ABOVE the desired curriculum levels in Writing.
● NZ European learners are performing 23% (Writing), 29% (Reading), and 34% (Maths) better than Māori and Pasifika

learners.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Target 1
For 55% of the whole school to be AT
or ABOVE the desired curriculum
levels in Maths by the end of the year

Introduced Numicon to our Mathematics
and Statistics programmes, in order to
have a consistent, non-streamed, maths
vocabulary explicit, hands on /
manipulatives based programme to
support all learners, especially Māori and
Pasifika

Coordinated the introduction of Numicon
in a Teacher Only Day in January 2022

Ran Numicon focus sessions across the
year for teachers and support staff using
the programme (at least one Staff
Meeting and one Team Meeting each
term)

Coordinated observations & feedback of
Maths teaching and learning sessions - at
least one per teacher

DP1 and Maths Leads analysed whole
school Maths data - mid year and end of
year

Updated Hero Goals to align with NZC and
Numicon

DP1 Curriculum Lead provided ongoing
mentoring and support to Maths Leads
throughout the year

Target 1 Met (and exceeded by 5
percentage points), with 60% of the
whole school AT or ABOVE in Maths
at the end of the year.

The Numicon programme provided all
teachers across the school with teacher
manuals, Long Term Plans, classroom
equipment / maths objects /
manipulatives to provide hands on
learning tools for children, online support
for teachers, and guided vocabulary
focuses for each lesson to support learner
understanding.

The programme was implemented
schoolwide, ensuring all learners
experience a well balanced and consistent
programme across teams and the school.

The manuals and opportunities to attend
PLD developed shared understanding and
increased teacher knowledge and skills in
the teaching of Mathematics and
Statistics.

Apply for MOE funded PLD in Numicon to
support Stage two of numicon
implementation.

Maths leads to complete all online
Mathematics and Statistics webinars
regarding the NZC Mathematics and
Statistics Curriculum refresh.

Maths Leads to complete all necessary
tasks, signalled by the NZC Curriculum
refresh timeline.

Maths Leads to review and draft a rewrite
of the Te Kāpehu Mathematics and
Statistics curriculum guidelines for
teaching and learning, ready for moving
towards the full implementation of the
refreshed Mathematics and Statistics
Curriculum over time.

DP1, in conjunction with Maths Leads and
Team Leaders will further support
teachers to understand the why and the
how of delivering a non-streamed
Mathematics and Statistics curriculum
programme.

Target 2
To move 25% of all learners below and
25% of all learners well below the

Target 2 Met for Below Learners
(exceeded by 16%), with 41% now AT
or ABOVE in Maths at the end of the
year.

As above As above
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desired curriculum levels in Maths, to
AT or ABOVE.

Actions as Above for Target 1

Target 2 Not met for Well Below
Learners, however 57% moved from
being Well Below to Below in Maths
at the end of the year.

Target 3
For 55% of males to be AT or ABOVE
the desired curriculum levels in
Writing by the end of the year.

Team Pātītī teachers:
Attended and actively participated in a
BSLA PLD release day with, our appointed
Facilitator

Completed all BSLA online learning
modules in a timely fashion

Implemented the BSLA in its entirety with
their learners, including the carrying out
of required assessments and analysis of
data

Participated in regular Team Meeting
agenda BSLA discussions

Engaged with our appointed BSLA
Facilitator as their coach / mentor,
including seeking guidance and feedback
from her and acting on it

The Team Pātītī Leader and the Junior
Literacy Leader:
Maintained regular
communication with the BSLA Facilitator
and the DP1 Curriculum

Oversaw the implementation of BSLA at
Te Kāpehu Riccarton School

In conjunction with our Reading Recovery

Target 3 Not Met (by 4 percentage
points), with 51% of males AT or
ABOVE in Writing at the end of the
year.

The benefit of the BSLA programme will
likely take a couple more years to be
observed in achievement data.

In addition, given the major writing focus
and actions were limited to the Years 1
and 2 section of the school, no significant
actions were taken to address the
achievement in writing in the Years 3-8
area of the school, unless indirectly in the
inquiry curriculum focus in New
Pedagogies for Deep Learning MOE
funded PLD.

Seek BSLA training for any new teacher to
Team Pātītī in 2023.

Team Pātītī Team Leader, DP1 and Literacy
Leads to determine a resource feasible
plan for continued delivery of BSLA to all
Year 1 and 2 learners throughout 2023.

Determine the Te Kāpehu
implementation of this into 2023 and
beyond (Reading Recovery).

Move to having Team Leaders become the
joint leads of all curriculum, given their
pivotal role in supporting and overseeing
the design, planning, delivery and
evaluation of learning in their teams.

Revisit and update curriculum guidelines
and expectations for writing across the
school.

Establish consistency in the use of
approaches, tools and resources to
support the writing development of all
learners.
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Teacher, and the DP1 Curriculum and DP2
SENCO, determined which learners
required additional supports either under
BSLA and or Reading Recovery and Quick
60

Reported formally and informally on
effectiveness and progress of the BSLA as
required across the year to Senior
Leadership Team (SLT) and BOT

Analysed Junior School Literacy (reading
and writing) data

DP1 Curriculum provided ongoing
mentoring and support to both the Team
Pātītī and Junior Literacy Leaders
throughout the year

Target 4
To reduce the disparity between
Māori and Pasifika learners (when
compared to NZ European) by 10
percentage points for Reading,
Writing and Maths.

Actions as for Target 1 above.
In addition;
ceased any streaming for maths and
statistics teaching and learning,
had an explicit focus on teaching the
vocabulary of Maths

Used culturally affirming strategies /
approaches for Māori and Pasifika -
including Tuakana Teina / peer and
collaborative small group learning
opportunities

Target 4 Met for 4 of the 6 sub
target groups, with disparity in these
groups either eradicated, or reduced
to under 10 percentage points.
Met for all Māori.
Met for Pasifika in Writing, but not
for Pasifika in Maths and Reading.

We all but met each subtarget, and were
only out by 1 and 4 percentage points
respectively for Pasifika Maths and
Writing. Obviously we would like to close
this achievement gap even further in
2023, however, given there are English as
a second language factors sitting within
Pasifika achievement, this is not too bad.

We will need to continue to scrutinise
achievement for Pasifika as compared to
all other ELLs, to ensure that the disparity
in Pasifika data is not more than that
experienced by other ethnicities where
second language acquisition has some
influence on achievement outcomes.

We will need to include in our 2023
Mathematics and Statistics MOE funded
PLD, a focus on catering for the strengths
of our Pasifika learners, from both cultural
and language acquisition perspectives,
and draw on these strengths to design /
plan and deliver teaching and learning
programmes.

We will need to address the same in our
collaborative Team Teaching as Inquiry
time for our literacy programmes,
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Implemented whole class approach
versus streaming for Mathematics and
Statistics lessons

Focused on the explicit teaching of the
language and vocabulary of Mathematics,
especially for Māori, Pasifika and English
Language Learners (ELLs)

Maintained and ongoing focus and
commitment to Māori, Pasifika and ELLs
experiencing equitable and
non-discriminatory success, and checking
data for signs this was or was not
achieved.

Purchased and used hands-on materials
to build their conceptual understanding
of maths.

Introduced the Better Start Literacy
(BSLA) UC evidence based programme to
ensure Māori and Pasifika learners
experience success in their early years at
school and develop the necessary
foundational English literacy building
blocks for future success.

embedded in the wider curriculum in
particular.

Planning for next year:

Provide funding and release where necessary, to assist with the engagement and delivery of the MOE funded Mathematics and Statistics PLD.
Provide funding to release Maths Leads to attend any Mathematics and Statistics NZC refresh PLD.
Provide funding and release for any teacher in Team Pātītī to undertake the UC BSLA microcredentials qualification, in order to ensure all Year 1
and 2 learners are provided with this programme.
Provide funded release time where necessary for all TEam Leaders to meet together to work on big picture TKRS curriculum pathway deep
learning design tasks, to ensure balance across our localised curriculum for all ākomga across an 8 year learning journey in our school.
Provide funding / release time for Team Leaders / Curriculum leads to participate in NZC refresh PLD as it becomes available.
Continue to analyse and scrutinise achievement outcomes against National Educational and Learning Priorities (NELPs)
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10 May 2023

Kiwisport
Kiwisport is a Government funding initiative to support students’ participation in organised
sport. In 2022, Te Kāpehu Riccarton School received total Kiwisport funding of $3878.95
(excluding GST).

The funding has been spent on updating the sports equipment to ensure it’s available to
students at lunch time and for teachers during Physical Education sessions.

In addition it has been utilised to provide transport to our weekly winter sports programme.
This means that all students from yr 5-8 participate in a team sport during term 2 and 3. We
have about 45% of our students who are involved in organised sport during winter.



Compliance with Education and Training Act 2020 requirements to be a good

employer for the year ending 31 December 2022.

Reporting on the principles of being a Good Employer

How have you met your
obligations to provide good and
safe working conditions?

To meet our obligations, Te Kāpehu Riccarton School takes a number of steps,
including:
● Conducting regular risk assessments to identify potential hazards and take

steps to mitigate them.
● Providing appropriate training and supervision to employees to ensure they

can perform their jobs safely.
● Providing appropriate personal protective equipment (PPE) when

necessary.
● Maintaining equipment and machinery to ensure they are safe to use.
● Ensuring that the workplace is clean and well-maintained.
● Encouraging employees to report any hazards or safety concerns they

encounter.

What is in your equal
employment opportunities
programme?

How have you been fulfilling this
programme?

Te Kāpehu Riccarton School’s (EEO) program is designed to ensure that all
employees and job applicants are treated fairly and without discrimination.

Through School Docs we have an EEO policy that emphasises Te Kāpehu
Riccarton School’s commitment to fairness and equal opportunities.

The school has a system for employees to report discrimination or harassment,
and we take complaints seriously and investigate them promptly.

We do our best to ensure diversity in recruitment while selecting the best
candidate for the position. Recruitment practices are fair and inclusive, reaching
out to a diverse pool of candidates and avoiding any bias or discrimination.

All employees have equal opportunities for advancement.

How do you practise impartial
selection of suitably qualified
persons for appointment?

Before beginning the recruitment process, we ensure that the job requirements
and selection criteria are clearly defined and communicated to all candidates.
This helps to ensure that all candidates are assessed against the same
standards.

We use objective and standardized assessment methods such as structured
interviews to evaluate candidates' suitability for the role. These methods are
based on the job requirements and selection criteria.

We recognise and discuss unconscious bias and how it can affect the selection
process, in order to avoid it. For example, we avoid making assumptions based
on the candidate's gender, race, age, or other personal characteristics.

Following our school appointment policies and procedures, we aim to select a
diverse appointment panel to ensure that the selection process is fair and
impartial. The panel includes a variety of members who represent different
backgrounds and perspectives.

We keep detailed records of the selection process, including the criteria used to
assess candidates, referee comments and the reasons for any decisions made.



This helps to ensure that the selection process can be reviewed and audited if
necessary.

Upon request, we provide feedback to unsuccessful candidates to help them to
improve their skills and performance for future job applications.

How are you recognising,

- The aims and aspirations of
Māori,

- The employment
requirements of Māori, and

- Greater involvement of
Māori in the Education
service?

We develop policies and programs that reflect Māori aspirations and needs, such
as increasing Māori representation in decision-making positions on our board
and incorporating Māori language and culture into our curriculum to help ensure
our Māori students have access to culturally appropriate teaching and support.

How have you enhanced the
abilities of individual
employees?

We provide regular training and professional learning and development
opportunities to help employees develop new skills and knowledge. This has
included staff PLD, workshops, courses, and conferences.

We provide mentoring and coaching to employees, especially new employees, to
help them develop their skills and knowledge. This is done by pairing them with
experienced staff members or external coaches.

We provide regular feedback and recognition to employees for their work,
including areas where they have excelled and areas where they can improve.
This helps to motivate them and improve their performance. Our Professional
Growth Cycle runs throughout the year.

We encourage collaboration and teamwork among employees to help them learn
from each other and work more effectively together. This is done through
team-building activities, collaborative projects, self-reflections and assessments.

We provide opportunities for employees to take on leadership roles and to
advance in their careers. This includes providing opportunities for professional
development and career advancement within the school or in external
workshops.

We foster a positive work environment that supports employee well-being and
encourages open communication. This includes providing a safe and healthy
work environment, offering flexible work arrangements, and encouraging
employee feedback.

We provide employees with the resources and tools they need to do their jobs
effectively, such as up-to-date technology, instructional materials, and
equipment.

How are you recognising the
employment requirements of
women?

We offer flexible work arrangements, such as part-time work or job sharing, to
accommodate the needs of women with caregiving responsibilities.

We implement family-friendly policies such as parental leave and flexible
meeting schedules to support working parents, especially women.

We address unconscious bias by providing training to staff and implementing
policies that promote gender equality, such as gender-neutral job descriptions
and recruitment processes.

We promote work-life balance by encouraging employees to prioritise self-care
and mental health.



We foster a culture of inclusivity by promoting diversity and inclusion, providing
opportunities for feedback and collaboration, and encouraging open
communication.

How are you recognising the
employment requirements of
persons with disabilities?

We currently have no persons employed with disabilities.

Good employer policies should include provisions for an Equal Employment Opportunities (EEO)
programme/policy . The Ministry of Education monitors these policies:

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO

Do you operate an EEO programme/policy? ✔

Has this policy or programme been made available to staff? ✔

Does your EEO programme/policy include training to raise awareness of issues which
may impact EEO?

✔

For the Principal

Has your EEO programme/policy appointed someone to coordinate compliance with its
requirements?

✔

The Principal

Does your EEO programme/policy provide for regular reporting on compliance with the
policy and/or achievements under the policy?

✔

Does your EEO programme/policy set priorities and objectives? ✔
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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF TE KAPEHU RICCARTON SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2022 
 
 
The Auditor-General is the auditor of Te Kāpehu Riccarton School (the School). The Auditor-General 
has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the statement 
of financial position as at 31 December 2022, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
 

Our audit was completed on 30th May 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
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applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those risks,
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion.
The risk of not detecting a material misstatement resulting from fraud is higher than for one
resulting from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are
based on the audit evidence obtained up to the date of our auditor’s report. However, future
events or conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
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material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control that
we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Statement
of Responsibility, Members of the Board, Analysis of Variance, Kiwisport and the Statement of
Compliance with Employment Policies but does not include the financial statements, and our
auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Michael Rondel,
BDO Christchurch
On behalf of the Auditor-General
Christchurch, New Zealand


