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Analysis reporting 

Analysis of Variance Reporting  

School Name:  Lochiel School School Number:  3977 

 

Strategic Aim: 

 

 

Students’ Learning 

• Improve outcomes for all students, particularly Maori, Pasifika and children with special needs. 

• Accelerate progress of students performing below expectations. 
 

Student Engagement 

• Look at improving the attendance rate from 94.4% to 96% for 2019.  

• Focus on students each term who are under 90% and follow this through with parents and also use REAP (truancy person) if 
required. 

 
School Organisation and Structures 

• Operate within annual grants. 

• Continue upgrade and beautify environment. 
 
Personnel 

• Update and look at appraisal process. 

• Strengthening staff in behaviour management through PB4L. 

• Review and redesign roles inside the school. 
 
Property 

• Modernise and fix A block and compliance area as per ten year property plan. 

• Continue upgrade and beautify environment. 
 
Finance 

• Operate within annual grants.  Plan to build on surpluses that have happened in the last four years. 

Annual Aim:  

 

 

To ensure all students are reaching their full potential in writing and that their learning needs are being met through quality teaching. 
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Target:  

 

 

For targeted students to reach accelerated writing levels over the 2019 year. 

Baseline Data:  

 

 

 

12 students across the school were chosen as target students.  This amounted to 3 students per class. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
We moderated the writing in each 
class.  We looked at the Lochiel 
indicators we were using for 
writing, and realised that this 
needed revised. 
 
As a school we attended a 
Professional Development course 
with Dr Murray Gadd in Gore in 
Term 1.  Dr Murray Gadd jointly 
wrote much of the documentation 
that is currently used in our NZ 
Curriculum. 
 

Whilst we were on the course with 
Dr Murray Gadd, he distributed 
moderation marking sheets that 
related to each year level e.g. after 
1 year, after 2 years etc. 
 
We are currently using this for our 
moderation marking and have 
marked Term 1, 2, 3 and 4 target 
writing samples using this for our 
target children and for Term 2 and 
4 for the whole school. 
 
Teachers have created a spiral of 
inquiry for the target learners over 
the year, trialling new teaching and 
reflecting on this for progress for 
the learner.   
 
Each learner has self-reviewed 

 
Each teacher chose 3 children in 
their room to target for writing.  
This amounted to 12 children 
throughout the school, of which 
there were 6 boys and 6 girls. 
 

In Term 1 the teachers 
brainstormed ways to assist their 
target children.  They focussed on 
doing something differently with 
their teaching to try and accelerate 
learning.  Best practice teaching 
for these target children was 
utilised and therefore boosted all 
the writers. 
 

Chris Morris the SAF (Student 
Achievement Function) from the 
MOE met with the Principal 
regularly to discuss target 
children’s progress and 
achievement. 
 
End of Year Summary from the 
grid above:  Acceleration 
occurred for 8 children over the 
school year.  2 children 
progressed a year and one child 
did not quite make a years 
progress.  
 
Acceleration occurred for 67% of 
the target students.  Initially a third 
of the target children were “well 

 
The one child that did not make 
expected gains has been referred 
to another agency for help, as they 
have additional learning 
requirements that have been 
identified over the year.  

Working alongside whanau and 
having time to discuss with 
colleagues progress and barriers 
to learning has been hugely 
beneficial.  

Ensuring all students had an 
environment where behavioural 
expectations were high, meant that 
the teacher had more time to teach 
and therefore students were given 
more opportunity to learn.  

Staff require additional 
Professional Development in 
Structured Literacy practice to gain 
consistent knowledge of 
curriculum levels and hence more 
robust moderation processes. 

 

 
We applied for PLD hours and 
gained these to work with Murray 
Gadd in 2020. 
 
We have also secured funding 
through the Lochiel BOT to employ 
Carla McNeil to train the staff on 
Structured Literacy. 

Currently the information reports 
on achievement (fundamentally 
where the student is against the 
expected curriculum levels)l. We 
need to shift the reporting to also 
using attainment in the classroom 
(what level/sub-level they are 
currently on), we can use this 
information to report on both 
progress and then achievement. 
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how they feel that their writing and 
learning is going, and how learning 
could be enhanced in the 
classroom setting.   
 
All parents have been involved in 
goal setting for their children over 
Term 1 with a follow up interview 
later in the year. 
 
All staff have been involved in the 
writing analysis, the BOT have 
been informed as to how our target 
learners are going, and Chris 
Morris (SAF Practitioner) has met 
with the Principal to discuss 
progress in this area.   
 
The information tracked has been 
via Curriculum levelling and 
broken down into the e-asTTle sub 
levels.  
 
In Term 1 the teachers 
brainstormed ways to assist their 
target children.  They focussed on 
doing something different with their 
teaching to try and accelerate 
learning. Professional readings 
and professional development was 
undertaken in writing to ascertain 
new methods to trial.  Precise 
teaching for these target children 
will of course be also utilised for 
the other children in the class and 
should therefore boost all the 
writers.   
 

below,” but at the end of the year 
no target children were in the “well 
below” category.   
 
42% of target students are now in 
the “below” bracket, as opposed to 
83% of students that in Term 1, 
were either “well below” or “below”.   
 
This means that 42% of students 
are now less than a year away 
from where they should be.   
 
The PLD that we have booked for 
2020 will significantly assist us 
with a schoolwide structured 
approach to our literacy work.   
 
The behaviour in the school has 
radically improved, which has 
allowed time for the teachers to 
focus on their teaching and the 
children to be taught.   
 
Sharing with the students where 
their curriculum sub levels were 
earlier on in the year has enabled 
students to work hard to lift their 
achievement levels to make 
acceleration.  It has been exciting 
to see the achievement levels lift 
for these students and to see the 
huge progress made.   
 
We are looking excitedly to the 
2020 year where we will invest in 
our teachers professionally which 
will in turn lift progress for our 
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We looked closely at the needs of 
students not achieving and asked 
the question Why?  We dug 
deeper into our results. 
 
We looked at the trends within the 
data in the school and the gaps.  
We focussed our teaching on 
accelerating our target students’ 
levels.   
 
Student engagement levels were 
monitored to ensure pupils’ 
attendance rates were high. 
 
Focus was placed heavily on the 
time students were getting taught 
in writing and the barriers to 
learning that were occurring due to 
behavioural needs in classes.   
 
We had Marcus Gough and Gary 
Pilsworth work with the staff re: 
PB4L practices. 
 
We reformed our school values 
and created a school rule to 
ensure that pupils were aware of 
the behavioural expectations 
within the school. 

students. 
 

 

Planning for next year:  

 
Carla McNeil 

1. Continue to develop pedagogy and practice across the school in the area of structured literacy. 

2. Support the leadership team to ensure sustainable and evidence based best practices are in place. 

 

Murray Gadd 
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1. Modelling in classrooms at the whole class and small group level. 

2. Analysing writing with teachers and modelling how to use the analyses for small group workshops. 

3. Observations of lessons or workshop observations followed by in-depth discussions of practice.   

 

 

 

TARGET INFORMATION END OF 2019  

 

Girls  
- T1 and 
2 - No 

Girls 

 - T4  
No 

Boys  
- T1/2- 
No 

Boys - 
T4 - No 

Overall - 
T1/2 - No 

Overall - 
T4 - No 

Overall - 
T1/2 - % 

Overall - 
T4 - % 

Maori 
No/% - 
T1/2 

Maori - 
No/% - T4 

Girls - T1/2 
- % 

Girls - 
T4 - % 

Boys - T1/2 
- % 

Boys - 
T4 - % 

Above 0/0 0 0/0 0 0/0 0 0% 0% 0% 0% 

0%/ 
0% 0% 0% 0% 

At 0/1 3 2/3 4 2/4 7 

17%/ 
33% 58% 0% 0% 

0%/ 
17% 50% 33%/50% 67% 

Below 3/4 3 3/2 2 6/6 5 

50%/ 
50% 42% 

1/1/ 
100% 100% 50%/50% 50% 50%/33% 33% 

Well 
Below 3/1 0 1/1 0 4/2 0 

33%/ 
17% 0% 0% 0% 50%/33% 0% 17%/17% 0% 

 
 
We currently have a very high proportion of priority learners within the school. We need to build more robust self-review with our writing 
documentation, and hence build schoolwide capability to better link to the current pedagogical practices.  The documentation needs to be clear on 
what constructs achievement in each of the year levels.  We have looked closely at the exemplars to get a good understanding of this however 
more work is needed in this area.  Rubrics need to be utilised in writing, so children/teachers know what is expected and what it looks like when 
they get there.  The staff have also begun to look at utilising the Learning Management System to track achievement within the school over a 
period of time.  There is currently a big focus on benchmarking data.   
 
There is still inconsistent understanding around the writing curriculum especially the curriculum levelling.  There is also a significant percentage of 
children with identified learning needs.  With our dairying community there has been up to 1/3 of the school roll move in and out of the school 
setting.  In recent years there has been limited PLD in writing for the staff.  We want the 2020 PLD to assist staff to a) understand student needs 
more deeply, b) understand the pathways to progress, c) understand and apply best practice and d) understand and increase engagement levels 
for all students. 
 
The Lochiel School ERO Report issued on 8 August 2018 stated, "School leaders and teachers have identified there is disparity for boys in reading 
and writing, and a small disparity for Māori children in reading, writing and mathematics. The principal is developing ways to implement a school-
wide system that will better measure the impact of programmes put in place to support these students.  Leaders now need to collate, analyse and 
report information to better show accelerated progress for all these students. This will support planning and resourcing decisions with more 
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accurate information.  School-wide student learning information needs to be better used to enable the achievement of equity and excellence. 
Leaders and teachers now need to develop specific targets that focus on those children who need their learning accelerated. This would help them 
to: know the impact of new learning initiatives on student achievement, track students over time to see if progress is being sustained and improved, 
ensure targets and associated action plans are more specific, clearly show the sufficiency of progress for target students.  Aspects of internal 
evaluation need to be developed further in the school. The school does have good information and now needs to use this to clearly show what is 
working well and what needs improving. Leaders and teachers now need to: ensure reports to the board are evaluative rather than descriptive, 
know what is benefiting students’ learning and engagement and what needs further development. For sustained improvement and future learner 
success, priorities for further development are in:  the alignment of school-wide target setting and internal evaluation, targeted planning to 
accelerate learning [ERO will monitor and discuss progress with the school], internal evaluation processes and practices [ERO will provide an 
internal evaluation workshop for trustees and senior leaders.]   
 
2020 will lead to a focus on literacy for the school. 
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Findex (Aust) Pty Ltd. 
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INDEPENDENT AUDITOR’S REPORT 

 

 

TO THE READERS OF  
LOCHIEL SCHOOL’S 

FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2019 

 

 

The Auditor-General is the auditor of Lochiel School (the School). The Auditor-General has appointed me, 

Kenneth Sandri, using the staff and resources of Crowe, to carry out the audit of the financial statements of 

the School on his behalf. 

 

Opinion 

 

We have audited the financial statements of the School on pages 2 to 19, that comprise the Statement of 

Financial Position as at 31 December 2019, the Statement of Comprehensive Revenue and Expense, 

Statement of Changes in Net Assets/Equity and Cash Flow Statement for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information. 

 

In our opinion the financial statements of the School:  

 
- present fairly, in all material respects: 

- its financial position as at 31 December 2019; and 

- its financial performance and cash flows for the year then ended; and 

- comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 7 May 2020. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below, and we draw your attention to the possible effects of COVID-19. 

In addition, we outline the responsibilities of the Board and our responsibilities relating to the financial 

statements and the statement of service performance, we comment on other information, and we explain our 

independence. 

 

Emphasis of Matter – COVID-19 

 

Without modifying our opinion, we draw attention to the disclosures in note 24 on page 19 which outline the 

possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 

 

Basis of opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 

the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 

are further described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

Crowe New Zealand Audit Partnership 
 

173 Spey Street 
Invercargill 9810 New Zealand 
 

Private Bag 90106 
Invercargill 9840 New Zealand 
 

Tel  +64 3 211 3355 
Fax +64 3 218 2581 
audit.invercargill@crowe.nz 



 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 

 

Responsibilities of the Board of Trustees for the financial statements 

  

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are 

fairly presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so. 

 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

 

Responsibilities of the auditor for the audit of the financial statements 

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 

includes our opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

- We identify and assess the risks of material misstatement of the financial statements, whether due 

to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 

that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 

misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve collusion, 

forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

- We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an opinion on 

the effectiveness of the School’s internal control. 

 

- We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board of Trustees. 

 

- We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related 

to events or conditions that may cast significant doubt on the School’s ability to continue as a going 

concern. If we conclude that a material uncertainty exists, we are required to draw attention in our auditor’s 

report to the related disclosures in the financial statements or, if such disclosures are inadequate, to modify 

our opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 

However, future events or conditions may cause the School to cease to continue as a going concern. 



 

 

- We evaluate the overall presentation, structure and content of the financial statements, including 

the disclosures, and whether the financial statements represent the underlying transactions and events in a 

manner that achieves fair presentation. 

 

- We assess the risk of material misstatement arising from the Novopay payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from 

the system that, in our judgement, would likely influence readers’ overall understanding of the financial 

statements. 

 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and 

timing of the audit and significant audit findings, including any significant deficiencies in internal control that 

we identify during our audit.  

 

Our responsibilities arises from the Public Audit Act 2001. 

 

Other information 

 

The Board of Trustees is responsible for the other information. The other information at the date of our 

report are Board of Trustees schedule, Analysis Variance and Kiwisport Report, but does not include the 

financial statements, and our auditor’s report thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any 

form of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand 

Auditing and Assurance Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 

 

 

 

Kenneth Sandri  

Crowe New Zealand Audit Partnership 

On behalf of the Auditor-General 

Invercargill, New Zealand 

The title ‘Partner’ conveys that the person is a senior member within their respective division, and is among the group of persons who hold an equity interest 
(shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is the Crowe Australasia 
external audit division.  All other professional services offered by Findex Group Limited are conducted by a privately owned organisation and/or its 
subsidiaries.  

 


