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INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Saint Paul's School’s financial statements for the year ended 31 December 2024 

 

The Auditor-General is the auditor of Saint Paul's School (the School). The Auditor-General has appointed 

me, Philip Sinclair, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out the 

audit of the financial statements of the School on his behalf. 

 

Opinion 

 

We have audited the financial statements of the School on pages 3 to 17, that comprise the statement of 

financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 

statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information. 

 

In our opinion the financial statements of the School:  

 

a) present fairly, in all material respects: 

  

▪ its financial position as at 31 December 2024; and 

▪ its financial performance and cash flows for the year then ended; and 

 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 7 July 2025. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 

our responsibilities relating to the financial statements, we comment on other information, and we explain 

our independence. 

 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 

the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 

are further described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 

  



 

 

 

Responsibilities of the Board for the financial statements  

 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 

and that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 

School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 

matters related to going concern and using the going concern basis of accounting, unless there is an 

intention to close or merge the School, or there is no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 

or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 

be expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 

effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 

the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
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opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 

report. However, future events or conditions may cause the School to cease to continue as a going 

concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 

a manner that achieves fair presentation. 

 

▪ We assess the risk of material misstatement arising from the school payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 

from the system that, in our judgement, would likely influence readers’ overall understanding of the 

financial statements. 

 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

 

The Board is responsible for the other information. The other information comprises the information included 

in the Members of the Board report, Kiwisport Report, Analysis of Variance Report, Report on how the 

school has given effect to Te Tiriti o Waitangi and the Good Employer Policy Report, but does not include 

the financial statements, and our auditor’s report thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any 

form of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. 

In doing so, we consider whether the other information is materially inconsistent with the financial 

statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 

based on our work, we conclude that there is a material misstatement of this other information, we are 

required to report that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 

Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 

Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 
Philip Sinclair  

Crowe New Zealand Audit Partnership 

On behalf of the Auditor-General 

Nelson, New Zealand  



 

Compliance with Education and Training Act 2020 requirements to be a good employer for the year 
ending 31 December 2024. 
The following questions address key aspects of compliance with a good employer policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

The board recognises their responsibility in providing and maintaining: 

●​ a safe work environment where risks to health and safety are 
minimised or eliminated 

●​ safe plant and structures 
●​ safe systems of work. 

The board ensures that systems are in place for: 

●​ safe use, handling, and storage of plant, substances, and structures 
●​ welfare support for workers 
●​ training and supervision to minimise health and safety risks 
●​ monitoring worker health and workplace conditions. 

We fulfil our primary duty of care in these areas, and have policies and 
procedures that support safe practice in each area. 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

Saint Paul's Catholic School promotes equal opportunities by applying our 
EEO framework to all relevant school policies and procedures, particularly 
those relating to employment (e.g. recruitment and selection, training, 
professional development, and promotion). 

This is to ensure that we: 

●​ treat current and prospective staff fairly 
●​ make decisions based on relevant merit 
●​ work to eliminate bias and discrimination. 

Our EEO programme includes: 

●​ a policy statement and establishing objectives 
●​ consultation with staff to hear any concerns 
●​ creating an employee database (with informed consent for any EEO 

data collected) 
●​ encouraging staff to participate in training and career development 
●​ programme monitoring through staff meetings and board reports 
●​ reviewing employment and personnel policies and processes. 

Saint Paul's Catholic School aims to raise awareness of discrimination and 
bias through our EEO programme. We support staff to discuss the 
development and implementation of the programme, and raise any concerns 
with the principal or board. 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

Saint Paul's Catholic School is an equal opportunities employer. We appoint 
appropriately trained and qualified staff to all teaching and non-teaching 
positions, and strive to find the best person for each position. Staff are 
expected to uphold the special character of the school and demonstrate a 
strong commitment and practice of the Catholic faith. 

As a school we uphold our commitment to te Tiriti o Waitangi through our vision 
and strategic plan to reflect tikanga Māori. 

Our appointment process meets the requirements of the Children's Act 2014. 

 

https://stpauls-richmond.schooldocs.co.nz/6483.htm
https://stpauls-richmond.schooldocs.co.nz/7547.htm


 

The board always manages the recruitment and appointment of a principal. For 
other vacancies, the board delegates the recruitment and appointment process 
to the principal and senior management but may also be represented on the 
appointment committee. 

The appointment process for special character tagged positions determines 
acceptability before considering the applicant's overall suitability for the 
position. 

We maintain transparency and fairness as important principles for any 
appointment, especially those involving related party transactions. 

How are you recognising, 

−​ The aims and 
aspirations of Maori,  

−​ The employment 
requirements of Maori, 
and  

−​ Greater involvement of 
Maori in the Education 
service? 

We do this by: 

●​ working to ensure our plans, policies, and local curriculum reflect local 
tikanga Māori, mātauranga Māori, and te ao Māori 

●​ taking reasonable steps to make instruction available in tikanga Māori 
and te reo Māori  

●​ achieving equitable outcomes for Māori students 
●​ providing opportunities for learners to appreciate the importance of te 

Tiriti o Waitangi and te reo Māori. 

Saint Paul's Catholic School works from the principles of partnership, 
protection, and participation to meet our obligations under te Tiriti o Waitangi. 
These principles reflect the three articles of te Tiriti. 

Partnership 

Saint Paul's Catholic School aims to work in partnership with our local Māori 
community to support rangatiratanga/self-determination. We actively seek the 
guidance of our local Māori community to help us better meet the needs of our 
Māori students and ensure they experience educational success as Māori. 

We consult with our local Māori community on the development of our 
charter/strategic plan to make sure it reflects and upholds appropriate tikanga 
Māori and te ao Māori.  The key guiding document is ‘Ngā Kawatau’ which 
overviews the aspirations of the eight local Iwi. 

Protection 

Saint Paul's Catholic School actively protects and upholds mātauranga Māori, 
te reo Māori, and tikanga Māori, and ensures they are meaningfully 
incorporated into the everyday life of our school.We actively engage with Ka 
Hikitia. 

We take all reasonable steps to make instruction available in te reo Māori and 
tikanga Māori. 

We support our teachers to build their teaching capability, knowledge, and 
skills in te reo Māori and tikanga Māori. We provide opportunities for teachers 
to develop their understanding and practice of culturally responsive teaching 
that takes into account ākonga contexts . 

Participation 

Saint Paul's Catholic School has high aspirations for every student. We 
encourage the participation and engagement of students and their whānau in 
all aspects of school life. 

Our relationships with our school community help us meet the needs of all 
students and sustain their identities, languages, and cultures. The participation 

 



 

of whānau and our wider Māori community actively informs the way we design 
and deliver education to ensure Māori students experience educational 
success as Māori. 

How have you enhanced the 
abilities of individual 
employees? 

Saint Paul’s promotes high levels of staff performance through: 

●​ performance management and professional development (including 
budgeting for training and development programmes intended to 
enhance the abilities of individual employees) 

●​ acknowledgement of staff achievements 
●​ salary units and classroom release time 

 

How are you recognising the 
employment requirements of 
women? 

Saint Paul's Catholic School promotes equal opportunities by applying our 
EEO framework to all relevant school policies and procedures, particularly 
those relating to employment (e.g. recruitment and selection, training, 
professional development, and promotion). 

This is to ensure that we: 

●​ treat current and prospective staff fairly 
●​ make decisions based on relevant merit 
●​ work to eliminate bias and discrimination 
●​ providing work opportunities that provide for mothers seeking part time 

work while the support young children 

 

How are you recognising the 
employment requirements of 
persons with disabilities? 

Saint Paul's Catholic School promotes equal opportunities by applying our 
EEO framework to all relevant school policies and procedures, particularly 
those relating to employment (e.g. recruitment and selection, training, 
professional development, and promotion). 

This is to ensure that we: 

●​ treat current and prospective staff fairly 
●​ make decisions based on relevant merit 
●​ work to eliminate bias and discrimination 
●​ providing permanent employment for a part time staff member who 

requires support due to disability 

  

Good employer policies should include provisions for an Equal Employment Opportunities (EEO) programme/policy . 
The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  ✔   

Has this policy or programme been made available to staff?  ✔   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 ✔   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 ✔   

 

https://stpauls-richmond.schooldocs.co.nz/9087.htm
https://stpauls-richmond.schooldocs.co.nz/42081.htm
https://stpauls-richmond.schooldocs.co.nz/443.htm
https://stpauls-richmond.schooldocs.co.nz/10970.htm


 

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 ✔   

Does your EEO programme/policy set priorities and objectives?    ✔ 

  

 

 



Giving Effect to Te Tiriti 
 

Te Tiriti o Waitangi 

Saint Paul's Catholic School recognises our role and responsibility to honour and give 
effect to te Tiriti o Waitangi. 

We do this by: 

●​ working to ensure our plans, policies, and local curriculum reflect local tikanga 
Māori, mātauranga Māori, and te ao Māori.  Guiding documents are evaluated 
against the aspirations of local Iwi as outlined in their guiding document Ngā 
Kawatau 

●​ taking all reasonable steps to make instruction available in tikanga Māori and te 
reo Māori with school planning documentation requiring planning to meet this 
aspiration 

●​ achieving equitable outcomes for Māori students by ensuring the school 
pedagogy recognises culturally responsive teaching and learning practices that 
derive from research into how best to support tamariki Māori and their whānau 

●​ providing opportunities for all learners to appreciate the importance of te Tiriti o 
Waitangi and te reo Māori.  

Saint Paul's Catholic School works from the principles of partnership, protection, and 
participation to meet our obligations under te Tiriti o Waitangi. These principles reflect 
the three articles of te Tiriti. 

Partnership 

Saint Paul's Catholic School aims to work in partnership with our local Māori community 
to support rangatiratanga/self-determination. We actively seek the guidance of our local 
Māori community to help us better meet the needs of our Māori students and ensure 
they experience educational success as Māori. The aspirations of local Iwi as outlined in 
their guiding document Ngā Kawatau are central to discussions for ongoing 
improvement in practice. 

We consult with our local Māori community on the development of our charter/strategic 
plan to make sure it reflects and upholds appropriate tikanga Māori and te ao Māori. 

 

Protection 

Saint Paul's Catholic School actively protects and upholds mātauranga Māori, te reo 
Māori, and tikanga Māori, and ensures they are meaningfully incorporated into the 

https://stpauls-richmond.schooldocs.co.nz/13408.htm


everyday life of our school. We actively engage with Ka Hikitia Ka Hāpaitia and Ngā 
Kawatau. 

We support our teachers to build their teaching capability, knowledge, and skills in te reo 
Māori and tikanga Māori through regular PLD. We provide opportunities for teachers to 
develop their understanding and practice of culturally responsive teaching that takes 
into account ākonga contexts. 

Participation 

Saint Paul's Catholic School has high aspirations for every student. We encourage the 
participation and engagement of students and their whānau in all aspects of school life.  

Our relationships with our school community help us meet the needs of all students and 
sustain their identities, languages, and cultures. The participation of whānau and our 
wider Māori community actively informs the way we design and deliver education to 
ensure Māori students experience educational success as Māori. 

 

https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia


 
Saint Paul’s Catholic School (1627) 

 2025 Statement of Variance: Progress Against 2024 Targets 
 

 
School Name 

 
Saint Paul’s School 

 
School Number  

 
1627 

Strategic Aims 
As per the 
strategic plan 
  
  

Goal One:   
Mātauranga Māori - Equip our students as biculturally capable and confident learners who are prepared to 
contribute to Aotearoa/New Zealand’s future 
 
Goal Two:  
Agency - Embed a culture of agency across the school, fostering in students the capability to positively influence 
their own life and the world around them.  
 
Goal Three:  
Our Community - Strengthen genuine partnerships with our whānau and community that will improve learner 
outcomes 
 
Goal Four:  
Living Our Faith - Provide learning opportunities for our students to experience what it is to actively live their faith 
 

 
Annual Target for Writing: 
Accelerating learning for students not achieving at the expected level 
Summary of Actions 
Action 1  
Review consistency across school in implementation of  Ideal Structured Literacy Programme - Years 1-8 
Action 2  
Additional Literacy Support in Years 1- 6 (Steps / Ideal /  Better Start Literacy Approach (BSLA) 



Action 3 
Provide mentoring of teachers in Structured Literacy  

Action 4 
Termly tracking of priority learners using Target Action Planning Doc 

Action 5 
Action plan developed in response to data 
 

Outcomes in Writing for Target Group 
 

Years  1 & 2  Writing: 
At the start of 2024, 2 girls and 6 boys were working towards curriculum expectations.   
At the end of 2024,2 girls and 5 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are no children who identify as Māori and none who identify as Pasifika  
At the end of 2024, 0 girls and 1 boy are now working at curriculum expectations.  No Māori  or Pasifika working towards. 
Years  3 & 4 Writing: 
At the start of 2024, 10  girls and 10  boys were working towards curriculum expectations.   
At the end of 2024, 5 girls and 7 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 2 children who identify as Māori (0 girls and 2 boys) and 0 as Pasifika 
At the end of 2024, 5 girls and 3  boys are now working at curriculum expectations.  Māori  1 ( 0 girls and 1 boys) and 0 as Pasifika 
Years  5 & 6 Writing: 
At the start of 2024, 6 girls and 13 boys were working towards curriculum expectations.   
At the end of 2024, 5 girls and 11 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 2 children who identify as Māori ( 1 girl and 1 boy) and 0 as Pasifika 
Years 7 & 8 Writing: 
At the start of 2024, 5 girls and 11 boys were working towards curriculum expectations.   
At the end of 2024, 5 girls and 11 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 2 children who identify as Māori (1 girl and 1 boy) and 1 as Pasifika (boy) 
 



 
Outcomes in Writing for Whole School 

 
 

 

 



 
Reasons For the Variance 

 
●​ Overall the trend in writing achievement is consistent (74%).  Use of PaCT data has supported teachers in making consistent 

decisions about students' achievement in writing. It has also provided a common framework for teachers when moderating 
writing and making decisions about next steps. 

●​ Continued evaluation through the school’s Priority Learner Documentation ensures that priority learners in each group are 
clearly identified by all teachers. Individualised writing goals leads to focussed and timely feedback’ - one small goal at a time 
with direct feedback on that goal before moving onto the next goal. 

●​ Upskilling of teachers in the structured approach to literacy has led to a more consistent approach in support of learners with 
dyslexia 

●​ Daily teaching of IDEAL spelling across Years 3-8 has lead to a more specific and systematic approach across the levels, 
supporting writing 

●​ Years 7 & 8 approach to writing based on Jane Consedine: “The Write Stuff”.   
●​ Overall more effective evaluation of writing across the levels  
●​ Ongoing Internal Evaluation of data at leadership level  

 
 

Planning For The Year Ahead 
 

●​ Continued use of PaCT data to strengthen consistency when moderating and making decisions about students' achievement 
in writing. 

●​ Daily teaching of IDEAL spelling across Years 3-8 with a particular focus on strengthening practice at Years 7 & 8 with a key aim 
to engage learners in their individual goal setting 

●​ Structured Literacy PLD for staff not yet trained, 7 teachers participating in Cohort 3, further teachers to be trained in Cohort 5 
beginning Term 3 2025 

●​ Continued use of school’s Priority Learner Documentation to ensure focus on individual progress of learners who are not 
achieving at the level 

●​ Gathering of data on students who are making a minimum of one year’s progress 



●​ Monitoring and tracking of how teachers have adjusted their practice to improve learning outcomes of students in 
implementing culturally responsive pedagogies in line with the school strategic plan 

●​ Focus on raising levels of student attendance 
 
 
 

Annual Target for Reading: 
Accelerating learning for students not achieving at the expected level 
Summary of Actions 
Action 1 
Consolidation of Ideal Structured Literacy Programme - Years 1-8  
Action 2 
Provision of additional Literacy Support in Years 1- 6 (Steps / Ideal / Jane & Jude with structured literacy)  

Action 3 
Provision of mentoring in Structured Literacy for Years 3-6 

Action 4 
Termly tracking of priority learners using Target Action Planning Doc 

 
Outcomes in Reading for Target Group 

Years 1 & 2 Reading:  
At the start of 2024, 3 girls and 4 boys were working towards curriculum expectations.   
At the end of 2024, 3 girls and 3 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are no children who identify as Māori and none who identify as Pasifika  
At the end of 2024, 0 girls and 1 boy are now working at curriculum expectations.  No Māori  or Pasifika working towards. 
Years 3 & 4 Reading:  
At the start of 2024, 11 girls and 14 boys were working towards curriculum expectations.   
At the end of 2024, 5 girls and 10 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 1 child who identify as Māori ( 1 boy) and 0 as Pasifika. 
At the end of 2024, 5 girls and 4 boys are now working at curriculum expectations.  Māori 1 child ( 1 boy) and 0 as Pasifika  



1 child has left St Paul’s 
Years 5 & 6 Reading:  
At the start of 2024, 4 girls and 9 boys were working towards curriculum expectations.   
At the end of 2024, 4 girls and 8 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 2 children who identify as Māori (1 girl and 1 boy) and 0 as Pasifika  
Years 7 & 8 Reading:  
At the start of 2024, 3 girls and 6 boys were working towards curriculum expectations.   
At the end of 2024, 3 girls and 3 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 2 children who identify as Māori (1 girl and 1 boy) and 1 as Pasifika (1 boy) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Outcomes in Reading for Whole School 

 

 
 
 
 
 



 
Reasons For the Variance 

 
●​ Overall the trend in Reading achievement is  consistent in those achieving at or above (78%). Assessment tools across the 

levels inform next steps (Year 0-2 BSLA, PAT reading  yrs 4-8 for comprehension, iDeal IRSR Assessments) 
●​ Continued evaluation through the school’s Priority Learner Documentation ensures that priority learners in each group are 

clearly identified by all teachers. Individualised reading goals lead to focussed and timely feedback’ - one small goal at a 
time with direct feedback on that goal before moving onto the next goal. 

●​ Implementation of Dibels Assessment in Reading to screen and assess need of readers Year 4 - 8 
●​ Upskilling of teachers in the structured approach to literacy has led to a more consistent approach in support of learners with 

dyslexia 
●​ Daily teaching of IDEAL spelling across Years 3-8 has lead to a more specific and systematic approach across the levels, 

supporting reading 
●​ Use of Decodables across levels 
●​ In class small group intervention for priority learners.  PLD from Julie (Learning Solutions) introducing word wall and TIP charts.  
●​ Overall more effective evaluation of reading across the levels  
●​ Ongoing Internal Evaluation of data at leadership level 

 
 

Planning For The Year Ahead 
 

●​ Daily teaching of IDEAL spelling across Years 3-8 with a particular focus on strengthening practice at Years 7 & 8 with a key 
aim to engage learners in their individual goal setting 

●​ Structured Literacy PLD for staff not yet trained, 7 teachers participating in Cohort 3, further teachers to be trained in Cohort 5 
beginning Term 3 2025 

●​ Continued use of school’s Priority Learner Documentation to ensure focus on individual progress of learners who are not 
achieving at the level 

●​ Monitoring and tracking of how teachers have adjusted their practice to improve learning outcomes of students in 
implementing culturally responsive pedagogies in line with the school strategic plan 

●​ Gathering of data on students who are making a minimum of one year’s progress 
●​ Focus on raising levels of attendance through regular revisiting of Priority Learner documentation/evaluation and reviews of 



planning. 
●​ Assessment practises have been adapted to ensure that all children transitioning to St Paul’s are screened at the beginning of 

the year using the Dibels Assessment, alongside PAT Reading Comprehension, in order to ensure that all akonga requiring 
support are identified early in the year and systems are in place to support the learning of these ākonga. 

●​ In depth analysis of PAT data is completed in teams through the use of the ‘PAT Response to Data’, this clearly identifies next 
steps for teaching and learning and influences planning.  

●​ Updating the Assessment Map for Reading, including Dibels Assessments for screening and Intervention teaching and across 
school use of IRSR (Ideal Reading Skills Record)  

 
 
 

Annual Target for Mathematics: 
 

Accelerating learning for students not achieving at the expected level 
Summary of Actions 
Action 1 
Trial new weekly structure for teaching and learning in maths (DMIC problem taught twice weekly.  Introduction of Concept map 
and TIP charts) 
Action 2 
Termly tracking of priority learners in Maths using Target Action Planning Doc 

Action 3 
Weekly basic fact testing - untimed to assess students knowledge rather 
than what they can do under pressure.  1 timed test per term.evaluation each term) 
Action 4 
 PLD with Sarah Thomas (Cognition) and Julie Beattie (Learning Solutions)   

 
 
 
 
 



 
Outcomes in Mathematics for Target Group 

 
Years 1 & 2 Mathematics:  
At the start of 2024, 2 girls and 1 boy were working towards curriculum expectations.   
At the end of 2024,1 girl and 1 boy continue to work towards curriculum expectations. Of those children who continue to work below 
curriculum expectations there are no children who identify as Māori and none who identify as Pasifika  
At the end of 2024, 1 girl and 0 boys are now working at curriculum expectations.  No Māori  or Pasifika working towards. 
Years 3 & 4 Mathematics: 
At the start of 2024, 12 girls and 5 boys were working towards curriculum expectations.   
At the end of 2024, 6 girls and 3 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 1 children who identify as Māori ( 0 girls and 1 boys) and 0 as Pasifika ( 0 girls and 0 boys) 
At the end of 2024, 6 girls and 3 boys are now working at curriculum expectations.  Māori  0 ( 0 girls and 0 boys) and 0 as Pasifika ( 0 
girls and 0 boys) 
Years 5 & 6 Mathematics: 
At the start of 2024, 6 girls and 8 boys were working towards curriculum expectations.   
At the end of 2024, 6 girls and  7 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 
2 children who identify as Māori ( 1 girl and 1 boy) and 0 as Pasifika 
At the end of 2024, 0  girls and 1 boy are now working at curriculum expectations.  Māori 0 and 0 as Pasifika  
Years 7 & 8 Mathematics: 
At the start of 2024, 5 girls and 4 boys were working towards curriculum expectations.   
At the end of 2024, 3 girls and 4 boys continue to work towards curriculum expectations. Of those children who continue to work 
below curriculum expectations there are 1 children who identify as Māori ( 1 girls and 0 boys) and 1 as Pasifika ( 0 girls and 1 boys) 
At the end of 2024, 2 girls and 0 boys are now working at curriculum expectations.  Māori  0 ( 0 girls and 0 boys) and 0 as Pasifika ( 0 
girls and 0 boys) 
 
 
 
 



 
Outcomes in Mathematics for Whole School 

 



 
Reasons For the Variance 

 
●​ Overall the trend in Mathematics achievement is slightly improved with a 1% increase in those achieving at or above (83%). 

Assessment tools across the levels inform next steps (Yrs 4-8: Weekly Basic Facts test weekly, PAT Maths Test (Adaptive) yrs 4-8, 
Regular assessment in class against specified Progress Steps) 

●​ Explicit teaching in Mathematics taught 1hr a day. 
●​ Continued evaluation through the school’s Priority Learner Documentation ensures that priority learners in each group are 

clearly identified by all teachers. Individualised goals in Mathematics lead to focussed and timely feedback’ - one small goal 
at a time with direct feedback on that goal before moving onto the next goal. 

●​ Overall more effective evaluation of Mathematics across the levels  
●​ Ongoing Internal Evaluation of Mathematics data at leadership level 

 
 

Planning For The Year Ahead 
 

●​ Continued use of data to strengthen consistency when moderating and making decisions about students' achievement in 
Mathematics. 

●​ Continued use of school’s Priority Learner Documentation to ensure focus on individual progress of learners who are not 
achieving at the level 

●​ Continued PLD with Sarah Thomas (Cognition) 
●​ Mathematics PLD for all teachers to support the implementation of the updated Mathematics and Statistics Curriculum, 2 days 

scheduled for 2025 
●​ Implementation of new planning template in line with the new curriculum, clearly identifying the Progress steps for kaiako. 
●​ Monitoring and tracking of how teachers have adjusted their practice to improve learning outcomes of students in 

implementing culturally responsive pedagogies in line with the school strategic plan 
●​ Gather data on students who are making a minimum of one year’s progress, ind depth analysis of Term 1 2024 PAT Data v 

Term 1 2024 PAT Data 
●​ Focus on raising levels of attendance 

 
 



Variance Discussion in Response to Significant Roll Increase 
 
When inquiring into the data, there was a notable variance in achievement between students who were current students of the school 
and those who had transitioned into the school.  A high percentage of the students who transitioned in from other schools were at 
Intermediate level.  The following data and analysis will support the school in their ongoing inquiry as to how we can best support these 
students through transition and towards success as learners. 
 

 
Further Reasons For the Variance 

●​ The school had roll growth in 2024, leading to an unusually large intake of pupils at Year 7/8.  
●​ This cohort were identified as having a significant number of pupils not at expected level at intake in February 
●​ Reading: of the 31 pupils who began at Yr 7/8, 12/31 of these pupils are Working Towards at the end of the year for reading - 

35.5 % compared to the whole school data of 22% working towards. If we removed the 32 Year 7/8 NE pupils that had been at 
the school for 12 months or less - then whole school data for reading would be 80% at or above for reading in 2024. 

●​ Writing: of the 31 pupils who began at Yr 7/8,15/31 of these pupils are Working Towards at the end of the year for writing - 48% 
compared to whole school data of 26% working towards. 

●​ Maths: of the 31 pupils who began at Yr 7/8, 8/31 of these pupils are Working Towards at the end of the year for maths - 26% 
compared to whole school data of 17% working towards. 

 

 Reading Writing Maths 

Whole School Data 22% working towards 26% working towards 17% working towards 

Cohort Data 35.5% working towards 48% working towards 26% working towards 

 
 

Planning For Akonga Transitioning into St Paul’s 

 
In response to increasing numbers of ākonga transitioning into St Pauls, the following steps have been taken: 



●​ Transition documentation is collected for all Intermediate pupils via the transition documentation, alongside the Kahui Ako 
KTAP for ākonga with additional needs. This is collated and informing class placements and informing class teachers and 
SENCO where appropriate. 

●​ Connect with Leadership team at Waimea Intermediate around process and procedure for Transition and meeting the needs 
of ākonga. 

●​ Reading: Term 1 (early) screening of all transition pupils with the DIBELS and iRSR to clearly identify reading levels. On entry (if 
arriving outside of the beginning of the year) screening with DIBELS and iRSR, further diagnostic assessments are then made 
available to teachers. 

●​ Continue to monitor achievement of the Transition Cohort against the Whole School Data 
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