








































BDO CHRISTCHURCH AUDIT LIMITED

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF MERRIN SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Merrin School (the School). The Auditor-General has
appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit Limited, to
carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 18, that comprise the
statement of financial position as at 31 December 2024, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2024; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards Reduced Disclosure Regime.

Our audit was completed on 4 September 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or
error.
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to
do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.
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 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Members
of the Board listing, Statement of Variance, Evaluation of the School’s Student’s Progress and
Achievement and the Kiwisport Report, but does not include the financial statements, and our
auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Amy Goodman
BDO Christchurch Audit Limited
On behalf of the Auditor-General
Christchurch, New Zealand



  

2024-2025 Merrin School Student Achievement Information/Analysis of Variance 
 

 
Year  

2 
Year  

3 
Year  

4 
Year  

5 
Year  

6 
Year  

7 
Year  

8 
Totals 

Boys 30 31 30 37 30 40 30 228 
453 

Girls 26 37 27 33 35 33 34 225 

ESOL 32 30 30 19 11 11 2 135 

Low Att 4 6 6 5 5 5 6 37 

NZ/Euro 11 27 15 24 22 21 20 140 

453 

Asian 34 30 33 32 29 42 32 232 

Māori 8 8 3 6 5 5 8 43 

MELAA 1 2 1 5 3 3 3 18 

Pacifika 2 1 5 3 6 2 1 20 
 

The Numbers 
The numbers to the left show the current students at our school and were used 
for the achievement graphs.  Of note are the high numbers of ESOL learners in 
Year 2, 3 and 4.  Also, when looking at the graphs about ethnicity, it is important 
to note the smaller size of the MELAA and Pacifika groups and some of the 
Māori student year groups.  An additional group this year is those students that 
had an attendance rate lower than 80% (labelled Low Att). 
 
 

Progress Graphs 
These graphs indicate if children have made sufficient progress over the past 
year.  This can only be measured if children were here and tested in Term 1 of 
2024 and 2025 (Reading = 255 children, Writing = 370 and Maths = 317 
children). 
 

Achievement Graphs 
These graphs indicate whether children are at, above or below for their time at 
school.  It includes all currently enrolled students except our ORS and 
International students. 

 

 



 

 

 

Maths points to note 
For Year 2-3 students, the data is based on the Addition and Subtraction Global Strategy Stage 
assessment.  Year 4-8 students completed a Progress and Achievement Test (PAT) in Maths.  It 
tests a range of mathematical areas and gives a stanine (based on the bell curve whereby 1-3 is 
below expectation, 4-6 is at expectation and 7-9 is above expectation).  Most students don’t 
change stanines, so we use the scaled score to help measure sufficient progress. 
 

Overall, Maths progress and achievement are both relatively similar when 
compared to last year - and at a high level. 
There is a larger proportion of Year 5 and 6 (30%) children who made insufficient 
progress, although achievement for these students is high, so it is harder for them 
to make accelerated progress. 
There has been a drop in the percentage of Māori below expectation (from 37% 
last year to 14%), and the percentage of Pacific Peoples in this group has dropped 
back in line with 2022 levels (from 25% in 2022 to 47% in 2023 and now 20%).   
Our ESOL students' achievement in maths is high, with 41% being above the 
expected level. 
The gap between boys and girls achieving above expectation is 10% which is fairly 
similar to last year (7%).  Maths achievement for those with low attendance is 
much lower, with 23% below compared with 8% and only 17% above expectation 
compared with 34% of all students. 



  

 

Reading points to note 
Reading achievement and progress are based on a Running Record which gives a reading age 
(this year they were all done on the same assessment tool).   That reading age is then compared 
against a child’s actual age to give an indication of if they are below, at, or above (more than 
one year above their age).  Sufficient progress is measured by making one year to 18 months' 
worth of progress in a year.  It is important to note that in Year 3/4, student’s only had a running 
record if they had moved on from the Structured Literacy approach which is why there is a large 
number of students having made accelerated progress and none below. 
 

Reading achievement data shows that 10% more students have made accelerated 
progress, and around the same percentage have made insufficient progress.  
The Pacific Peoples and Māori groups are worth noting as there are a larger 
percentage not achieving the expected level (44% and 48% compared with 16% of 
all students), but this is slightly less than the previous year.  
There is a greater percentage of student’s who had low attendance rates below the 
expected level in Reading - 30% compared with 17% of all students and half of 
these students are Pacifika. 
There is no data for our Year 2 students at this stage as we are currently developing 
a system and baseline data for the new Structured Literacy assessments 



  

 

Writing points to note 
Writing progress and achievement is based on the progressions or goals that teachers update 
regularly on Hero (our SMS).  This generates a best-fit curriculum level.  Curriculum levels are broken 
down into 3 sub-levels and students need to make 1 or 2 sub-levels progress across a year.  It is worth 
noting that we measure progress based on sublevel jumps - 3 sublevels is expected progress over 2 
years, which is 1.5 sublevels per year, we are only able to measure whole numbers.  We have said 
that 1 OR 2 sublevels is sufficient progress which is slightly harder than the expected level - 2 
sublevels could be accelerated progress as it equates to 1 ⅓ years progress. 
 

The number of students above the expected level is the same as last year, with most 
students making sufficient progress.     
We have 13% of students that are writing below their expected level according to this data, 
which is 10% fewer than last year.  Fewer students made accelerated progress in writing. 
Again, our Pacific Peoples (47%) group are achieving lower than most other groups, 
although this is less than it was last year by 14%.  There has been a reduction in the 
percentage of Māori students below the expected level - from 51% last year to 21%. 
There is still a higher percentage of boys below the expected level (18%) when compared 
with girls (10%), although these are both less than last year. 
Similar to the other areas, the students with low attendance rates have lower achievement 
overall, with only 3% above (compared with 14% of all students) and 23% below 
(compared with 13% of all students), again like in Reading half of these are Pacifika.   



Our targets for 2024 were… 

1.  To ensure that ALL students make sufficient progress in reading, writing and maths 
This is an aspirational goal, which we haven’t achieved.  It is worth noting that: 

●​ In Maths of the 48 students identified last year as having made insufficient progress (and that we have comparable data for), only 4 of these also made 
insufficient progress this year - 12 made accelerated progress. 

●​ In Reading of the 13 students identified last year as having made insufficient progress (and that we have comparable data for), only 1 of these also made 
insufficient progress this year - 1 made accelerated progress, the rest made sufficient progress 

●​ In Writing of the 39 students identified last year as having made insufficient progress (and that we have comparable data for), none of these also made 
insufficient progress this year - 2 made accelerated progress, the rest made sufficient progress. 

 

2. To accelerate the achievement of those students who are below expectation so there are fewer students below the expected level (maths 65 children or 
17%, reading 82 children or 21% and writing 119 children or 24%) 

●​ Out of the 65 children that were below the expected level last year in maths, 49 have comparable data this year.  Of these 61 children, 4 (8%) made 
accelerated progress, 41 (84%) made sufficient progress and 4 (8%) made insufficient progress. 

○​ 35 (67%) of these students have moved to at the expected level with 1 (2%) moving to being above the expected level 
●​ Out of the 82 children that were below the expected level last year in reading, 43 have comparable data this year.  Of these 43 children, 20 (47%) made 

accelerated progress, 22 (51%) made sufficient progress and only 1 (2%) made insufficient progress. 
○​ 15 (35%) of these students have moved to at the expected level with 1 (2%) moving to being above the expected level 

●​ Out of the 119 children that were below the expected level last year in writing, 87 have comparable data this year.  Of these 87 children, 16 (18%) made 
accelerated progress, 64 (74%) made sufficient progress and only 7 (8%) made insufficient progress. 

○​ 53 (61%) of these students have moved to the expected level with 1 (1%) moving to being above the expected level. 

Commentary on Interventions 

Priority Learner Plans 
At the beginning of the year, each teacher selected target student groups based on students who had made insufficient progress in Reading, Writing, or Maths. 
Unlike previous years, there was a fairly even spread across these curriculum areas, allowing teachers greater opportunity to collaborate and share ideas across 
levels. Teachers observed several factors impacting student progress and achievement, including declining self-management and retention skills, increased student 
fatigue and lateness, and a growing dependance on technology outside of school.  Many of these were unable to be targeted through a school-based intervention.   
The implementation of Structured Literacy training within the junior classes took some focus away from the Priority Learner Plans in the latter part of the year and 
changes in the senior classes' groupings meant that some teachers did not end up being able to implement their initial plan fully.  We will continue to review and 
refine the process for identifying and supporting target students in the coming year, with an emphasis on ensuring greater adaptability and consistency. 
 

Attendance lens on data - Adding an attendance lens to our data has been informative.  It showed that attendance does impact the progress rate - this was 
especially evident in Maths, where 41% of those with low attendance rates made insufficient progress (compared with 25% of the other students).  Increased 
visibility for attendance through Hero for whānau and a more rigorous intervention plan will hopefully see attendance and, therefore, progress improve in 2025. 



Student Voice Survey - Student engagement and enjoyment have shown positive trends, with overall excitement about learning improving from last year. While 
'other' curriculum areas like STEM and Arts are highly engaging and offer student choice, reading and maths remain are perceived by students as the least 
engaging. The majority of students enjoy their school day. A future focus will be for staff to increase student choice in math and reading, providing even more 
opportunities for students to pursue their interests. 
 

Planning expectations - To ensure consistent planning standards, a set of expectations was developed, featuring 'Must Have' and 'Could Have' components to 
accommodate individual teacher approaches. Following agreement on these expectations, we analysed various planning samples, highlighted areas of strength 
and identified possible gaps. This process enabled teachers to self-assess and adapt their planning practices accordingly.  Team Leaders will continue to check 
planning against the agreed expectations and also allow opportunities for staff to improve their planning.   
 

Ako Visits 
Due to several factors, Ako visits across classrooms were intentionally not completed in 2024, including the addition of Structrued Literacy training for our Year 0-4 
teachers.   

Our targets for 2025 are: 

1.  To ensure that ALL students make sufficient progress in reading, writing and maths 
2.  To accelerate the achievement of those students who are below expectation so there are fewer students below the expected level (maths 33 children or 
8%, reading 49 children or 17% and writing 59 children or 14%) 

3. To increase the attendance rate of those students who attended less than 80% in 2024 (35 students) 

Our interventions will be: 

Priority Learner Plans 
●​ Analyse Term 1 data and Hero information to pinpoint priority learners and those who haven't progressed adequately. 
●​ Collaboratively identify trends, gaps, and weaknesses across curriculum areas for targeted students and develop strategies to accelerate their progress in 

reading, writing, and/or maths. 
●​ Work with SENCO and Team Leaders to develop measurable goals/targeted action for Teacher Aide support 

 

Student Voice Survey 
●​ Redo student voice survey to gather feedback on curriculum, including how they are finding Structured Literacy and Maths changes? 
●​ Analyse results and implement targeted changes to curriculum or delivery based on student feedback. 
●​ Communicate adjustments to the curriculum with the Board of Trustees and families through the BOT report and community newsletter. 
●​ Implementation of new team structure 
●​ Facilitated leadership mahi in 2025 led to the formation of two teams across the school for 2025 with the aim to improve cohesion to improve standards in 

effective teaching and learning.  Weekly meetings with team leaders and SLT to ensure continuity.  
●​ Administration roles created to ensure that mahi is more evenly spread. 
●​ Curriculum Leadership group formed to promote exciting and engaging curriculum.  Further enhanced by one teacher being released in the afternoons in Years 

4-6. 



 

Middle Leaders PLD 
●​ Year 0-4 and Y5-8 leader, alongside Deputy Principal accepted onto PLD programme for 2025.   
●​ Leadership development focusses on leadership research, circle of inference/influence, using data effectively, etc.  
●​ Learning will be demonstrated via a ‘shift in practice’ initiative (Leader Inquiry) for each Leader 
●​ Increased CRT/PRT allocation  
●​ Timetable for staff as per collective agreement  

 

Structured Literacy 
●​ Parent information session about Structured Literacy 
●​ Team meetings with Literacy Connections  - Year 0-4  
●​ Coaching and feedback with Literacy Connections for Year 0-4 team who have completed training 
●​ Training of Year 0-4 teachers who haven’t trained yet 
●​ Teacher Aides 2 day training - online 
●​ Teacher Aides follow up three hour session 
●​ Coaching and feedback for Year 0-4 team who have newly completed training (Phonics/Phonemic Awareness) 
●​ Use assessment data to gauge the current temperature, to motivate, to track efficacy of any changes and monitor the progress of your students 
●​ Establish a school wide assessment schedule 
●​ Ensure evidence based assessment tools are used 
●​ Year 3-8 implement the “The Code” as a spelling/phonics programme 

 

Maths 
●​ Complete Ministry of Education Teacher Only Days (at least Day 1 and 2).  Which includes: emphasising knowledge acquisition, explicit teaching, and 

sequential learning through "Understand, Know, Do," with a focus on number and careful planning. 
●​ Begin to use the Refreshed Mathematics and Statistics Curriculum for planning across the school 
●​ Build familiarisation of Oxford Maths resources with Year 5-8 staff and students 
●​ Review the use of supplementary programmes (such as Mathletics) once staff are familiar with what Oxford Maths provides - decide if a supplementary 

programme is required and implement  
●​ Build up supplementary teacher/student resources in alignment with the NZC and Oxford resource to create a bank of shared resources 
●​ Work with an external facilitator (ImpactEd) in Terms 2 & 3 for modelling and coaching professional development  
●​ Research the Year 0-3 resources supplied by the MoE 
●​ Order resources and begin familiarisation with them (focus for Year 0-3 is embedding Structured Literacy) 

 

Te Reo 
●​ Kaiako to set individual learning goals for Te Reo 
●​ Kaiako complete their annual reo PAT 

 

Pedagogy, Planning, and Assessment Framework: 
●​ Continue refreshing the New Zealand Curriculum. 
●​ Develop criteria for planning by analysing various planning sources, incorporate this into the "One Stop Shop" and facilitate feedback sessions. 



●​ Review and adjust criteria as needed. 
●​ Enhance consistency in assessment methods through staff discussions and documentation. 
●​ Allocate dedicated Team Leader release time for consistency checks and discussions. 

 

Assessment 
●​ Review our current assessment and reporting practices to align with the direction from MoE (especially around Structured Literacy requirements) 
●​ Update assessment and reporting guidelines to include twice-yearly collection - Progress will be tracked yearly Term 1→ Term 1 and Term 3→Term 3, 

Achievement will be tracked 6 monthly. 
●​ Analyse the benefits and challenges of sharing formal assessment information with parents and create and implement a plan if required 

 

Attendance 
●​ Reviewing our internal processes for monitoring attendance and follow up with families  
●​ Regular reporting to the Board on attendance data 
●​ Ensuring parents are aware of the importance of regular school attendance and its correlation with achievement. 

 



 

KIWISPORT REPORT 

For the year ended 31 December 2024 

Kiwisport is a Government funding initiative to support students’ participation in organised sport. 
In 2024, the school received total Kiwisport funding of $7220.93 (excluding GST.)  The funding was 
spent on subsidising swimming lesson for all students on our roll.   
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