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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF TE WAITAI SEFTON SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Te Waitai Sefton School (the School). The Auditor-General has 
appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit Limited, to 
carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 18, that comprise the 
statement of financial position as at 31 December 2024, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 9 June 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, 
unless there is an intention to close or merge the School, or there is no realistic alternative but to 
do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the, Members 
of the Board listing, Strategic Plan, Kiwisport Report, and the Analysis of Variance, but does not 
include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1)issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 
 

 
Amy Goodman 
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 

























TeWaitai Sefton School
Te Waitai Sefton School Compliance with Education and Training Act 2020
requirements to be a good employer for the year ending 31 December 2024.
The following questions address key aspects of compliance with a good employer
policy:

Reporting on the principles of being a Good Employer

How have you met your
obligations to provide good
and safe working conditions?

Te Waitai Sefton School Board of Trustees regularly
review our Policies as per the schedule. They are kept
up-to-date and implemented to provide good and safe
working conditions for all employees.

What is in your equal
employment opportunities
programme?

How have you been fulfilling
this programme?

Applicants for employment are treated according to their
skills, qualifications, abilities, and aptitudes without bias
or discrimination.

EEO programme
To help implement our EEO policy, we have a programme
to identify processes that contribute to employment
inequality. We work to change these processes and
promote equal employment opportunities for individuals
and groups of people. Our EEO policy and programme is
available to all Sefton School staff.

Our EEO programme may include:
● developing a policy statement and establishing

objectives
● consulting with staff to hear any concerns
● encouraging staff to participate in training and

career development
● programme monitoring through staff meetings

and board reports
● reviewing employment and personnel policies

and processes.

Te Waitai Sefton School aims to raise awareness of
discrimination and bias through our EEO programme. We
support staff to discuss the development and
implementation of the programme, and raise any
concerns with the principal or board.

In 2024 we have reviewed job descriptions with all staff
and are developing these for implementation in 2025.

How do you practise impartial
selection of suitably qualified
persons for appointment?

We follow NZSBA advice and guidelines for employment.



How are you recognising,

− The aims and
aspirations of Maori,

− The employment
requirements of Maori,
and

− Greater involvement of
Maori in the Education
service?

Te Waitai Sefton School provides a safe and inclusive
environment for all staff, and students. We seek advice
from local iwi tanga whenua and have a commitment to
providing a culturally aware teaching and learning
environment. A whānau hui group of parents is well
established and they support the school as best they can
with our obligations.

Te Waitai Sefton School have committed to the
Puketeraki Kahui Ako objective of participating with local
iwi - Ngai Tahu and attending their workshops.

How have you enhanced the
abilities of individual
employees?

Te Waitai Sefton School provides individualised
professional growth cycles to enhance the abilities of
individual employees in a strength based approach to
grow staff capabilities.

How are you recognising the
employment requirements of
women?

Te Waitai Sefton School provides a flexible workplace to
accommodate female employees.

How are you recognising the
employment requirements of
persons with disabilities?

Te Waitai Sefton School has full mobility access and will
endeavour to meet any specific additional needs of any
staff if the need arises.

Good employer policies should include provisions for an Equal Employment Opportunities
(EEO) programme/policy . The Ministry of Education monitors these policies:

Reporting on Equal Employment Opportunities (EEO)
Programme/Policy

YES NO

Do you operate an EEO programme/policy? Yes

Has this policy or programme been made available to staff? Yes

Does your EEO programme/policy include training to raise
awareness of issues which may impact EEO?

Yes

Has your EEO programme/policy appointed someone to coordinate
compliance with its requirements?

Yes

Does your EEO programme/policy provide for regular reporting on
compliance with the policy and/or achievements under the policy?

Yes

Does your EEO programme/policy set priorities and objectives? Yes



 

 

SEFTON SCHOOL  
2024 Statement of Variance 

 

Strategic Aim  Turangawaewae 
 

Annual Aim To increase the number of male students achieving at or above the age appropriate curriculum level expectation in 
Reading,  

 
 

 

 

 

 

 

 



 
 

Baseline Data from 2023: 
 

HERO Data Teacher’s OTJ for End of Year 2023 

Full School Data for Reading (EOY 2023) 
 

OTJ Year 0 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Totals % 

Above      10 4  2 16 12% 

At 5 21 12 12 8 11 10 14 7 100 76% 

Towards  2 3 3 1  3   12 9% 

Towards 
with 
support 

      2 2  4 3% 

Totals 5 23 15 15 9 21 19 16 9 132 100% 
 
 

Deep Dive into End of Year Reading Data 2023 

75% of male students are achieving at and above in reading and 25% of male students are working towards and with support working 
towards curriculum expectations.  
 
99% of female students are achieving at and above reading and 1% of female students are working towards curriculum expectations.   
 
88% of Māori students are achieving at and above in reading and 12% of Māori students are working towards curriculum expectations.  
 



 
 
88%  Pakeha students are achieving at and above in reading and 12% of Pakeha students are working towards and with support working 
towards curriculum expectations.  
 
Our other students with different ethnicities are 100% working at curriculum expectations.  
 
Male Students Data for Reading (EOY 2023) 

OTJ Year 0 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Totals % 

Above      6 2   8 15% 

At 1 7 5 4 2 2 4 6 1 32 59% 

Towards  1 3 2  1 3   10 19% 

Towards with 
support 

      2 2  4 7% 

Totals 1 8 8 6 2 9 11 8 1 54 100% 

 
Please note: Collection of Dibels data has been completed Start, Mid and End of Year in 2024 to support a deep dive into Literacy 
across the full school.  This data has not been included in this report, however has been used by teachers throughout the year to 
support teaching and learning programmes at a more detailed and specific level.  
 
 
 
 
 
 
 
 
 



 
 

Mid Year Data 2024  

 
Full school Male Students Data for Reading 

OTJ Year 0 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Totals % 

Above            

At  11 5 5 2 1 8 4 6 42 66% 

Towards   4 1 3  1 6 0 15 23% 

Towards 
with 
support 

       2 2 4 6% 

Data not 
yet 
entered 
for 
student  

2        1 3 5% 

Totals          64  

Pre 
Level 
One  

 7 males  1 male         

Level 1B  4 males 3 males         

Please note at time of reporting to the board this data is 10 weeks old from collection to presentation.  
 

 

 



 
 
Year 4 to 8  Male Students Data for Reading 

OTJ Year 4 Year 5 Year 6 Year 7 Year 8 Totals % 

Above        

At 2 1 8 4 6 21 78% 

Towards 3  1 6 0 10 37% 

Towards with 
support 

   2 2 4 15% 

Data not yet 
entered for 
student  

    1 1 4% 

Totals      27  

 

 

 

 

 

 

 

 

 

 



 
 
Year 0 to 3 Male Students Data for Reading 

OTJ Year 0 Year 1  Year 2 Year 3 Totals % 

Above       

At  11 5 5 21 55% 

Towards   4 1 15 39% 

Towards with 
support 

    0 0% 

Data not yet 
entered for 
student  

2    2 5% 

Totals     38  

 
Even Deeper Dive into Year 0 to 2 Male Students Data for Reading 

OTJ Year 0 Year 1  Year 2  Totals % 

Above       

At  11 5  16 72% 

Towards   4  4 18% 

Towards with 
support 

    0 0% 

Data not yet 
entered for 
student  

2    2 9% 



 
 

Totals     22  

Pre Level One  2 
 

7 
 

1 
 

 10 Not ready yet  
Out of 17 male students  
59%  

Level 1B  4 3  7 Just starting out of 17 male 
students 41% 

 
 
 

End of Year Data 2024  

 
Full school Male Students Data for Reading 

Positive influence on the data from Mid Year Negative influence on the data from Mid Year 
 

OTJ Year 0 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Totals % 

Above            

At 2 10 4 5 2 1 8 7 7 46 70% 

Towards  1 6  2  1 3 1 14 21% 

Towards 
with 
support 

   1 1   3 1 6 9% 

Totals 2 11 10 6 5 1 9 13 9 66  

 



 
 
Data Analysis for all male students at Te Waitai Sefton School  

Year 0 ●​ Two students 
●​ Both Pre Level 1 - Have not measured with Level 1 of the curriculum due to only being at school for 6 

months or less 

Year 1 ●​ 11 students, one left at the end of the year.  
●​ These students have been at school from between 7 months to a year and a half 
●​ One student is on an Individual Education Plan  
●​ One Student is still at Pre Level 1 of the curriculum  
●​ Six Students are at Level 1 beginning - Taumata One  
●​ Three Students are at Taumata Two  
●​ Out of the 11 students - one student has made no progress, 6 students have made 6 months progress 

and 4 students have made a year’s progress with two students accelerating over a 6 month period.  

Year 2  ●​ 10 Students, one student has left at the end of the year with no data to measure.  
●​ Three students are on Individual Education Plans and they have made no visible progress in the HERO 

reporting system.  One is still Pre Level One of the Curriculum and two are at Level 1 Beginning / 
Taumata 1.  

●​ Three students have made 6 months progress  
●​ Three students have made 1 year’s progress  
●​ No Accelerated progress has been made in our Year 2 cohort 

Year 3  ●​ 6 Students measured (one student has left the school with no data to measure) 
●​ One student is on Individual Education Plans and they have made no visible progress in the HERO 

reporting system. They are still Level One of the curriculum / Tuamata 1. 
●​ Three students have made 6 months progress  
●​ Two students have made 1 year’s progress  
●​ No Accelerated progress has been made in our Year 3 cohort 

Year 4 ●​ 5 Students measured (one student has left the school with no data to measure) 
●​ Two students have made no progress 
●​ Two students have made 6 months progress  
●​ One student has made accelerated progress over a six month period. 



 
 

Year 5 ●​ 1 Student measured (one student has left the school with no data to measure) - due to privacy no 
comments made regarding this student.  

Year 6 ●​ 9 students and one of these have left the school  
●​ 9 students have made 6 months progress only 
●​ No Accelerated progress has been made in our Year 6 cohort 

Year 7 ●​ 11 students and two have left the cohort with one with data, (one student has left the school with no 
data to measure) 

●​ Two students are on an Individual Education Plan.  One has made no visible progress in the HERO 
reporting system.  

●​ Four students have made no progress, Two of these students made accelerated progress last year. 
Nine students have made 6 months progress  

●​ No Accelerated progress has been made in our Year 7 cohort 

Year 8 ●​ 9 students and two have left the cohort with no data, 
●​ Two students are on an Individual Education Plan.   
●​ One students have made no progress,  
●​ Five students have made 6 months progress 
●​ Two students have made 1 year’s progress . 
●​ No Accelerated progress has been made in our Year 8 cohort 

 
 
 
 
 
 
 
 
 
 
 



 
 

End of Year Data 2024 - 2024 END OF YEAR DATA ANALYSIS FOR READING OVERALL 

 
 
Most (82%) students of Te Waitai Sefton School are reading at and above curriculum expectations.   
 
Te Waitai Sefton School has well embedded the Better Start Literacy Approach in the junior 3 classes and the Senior end of the school 
have spent a further year developing a structured literary approach for Senior Students.  All teaching & support staff have been involved in 
establishing and embedding a structured literacy programme and support programmes. Staff are using a variety of resources to enhance 
our approach to meet the needs of individual students and raise achievement.   This structure is now being implemented and reflected in 
our student management system.  With the refreshed curriculum now launched teachers have started to familiarise themselves with 
resources and implement changes or enhancements to programmes where needed.  
 
Our children that are at risk of not achieving curriculum expectations are highly monitored and most are on individual education plans and 
receiving more support for their learning.  
 
13% of students are reading towards the expected curriculum level, (5 students are on Individual Education Plans and others are receiving 
reading support).  
 
5% of students are reading with support towards their expected curriculum level (3 students are on Individual Education Plans and others 
are receiving reading support).  
 
 
 
 
 
 
 
 
 



 
 
Full School Data for Reading  
 

OTJ Year 0 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Totals % 

Above      2 1 1 1 5 3% 

At 9 20 16 10 8 4 20 15 15 117 79% 

Towards  1 8 1 3 1 1 3 1 19 13% 

Towards 
with 
support 

   1 2   3 1 7 5% 

Totals 9 21 24 12 13 7 22 22 18 148 100% 

 
 
Deep Dive into Reading  
 
70% of male students are achieving at and above in reading and 30% of male students are working towards and with support working 
towards curriculum expectations.  
 
92% of female students are achieving at and above reading and 7% of female students are working towards and with support working 
towards curriculum expectations.  
 
77% of Māori students are achieving at and above in reading and 23% of Māori students are working towards and with support working 
towards curriculum expectations.  
 
82% of Pakeha students are achieving at and above in reading and 18% of Pakeha students are working towards and with support 
working towards curriculum expectations.  
 
Our other students with different ethnicities are 100% working at curriculum expectations.  



 
 
 
Previous Years of Tracking Percentages for Reading  
 

OTJ 2020 
eTap 

2021 
eTap 

2022 
HERO 

2023 
HERO 

2024 
HERO 

Above 19% 11% 8% 12% 3% 

At 57% 57% 66% 76% 79% 

Towards 19% 24% 19% 9% 13% 

Towards 
with 
support 

6% 8% 7% 3% 5% 

Student 
Total 

107 108 100 132 148 

 
 
 

Actions 
What did we 
do? 

●​ Review of school wide achievement data to identify students who require extra support through the classroom description document 
and HERO SMS system with reports to the Board.  

●​ Development of IEP’s, and allocation of Teacher Aide time to support classroom teachers as applicable 
●​ Development of target groups and implementation of needs based teaching. 
●​ Staff Professional Learning – Supported through LSC 
●​ Continued with PLD and implementation of BSLA  
●​ Active engagement of students in assessment outcomes 
●​ Collate ongoing reading data, results and report 

 



 
 

Reasons for the 
variance 
Why did it 
happen? 

Sefton School is extremely fortunate to have stable, dedicated and motivated staff to meet the needs of all 
children at Sefton School.  This supportive environment allows students to be the best they can be to reach their 
potential.  
 
Again in 2024 we received a large cohort of new entrant students with varied and challenging learning 
support needs.  To meet the needs of these students we continued to embed our exploration into Trauma 
Informed Practices and the Neurosequential Model with the support of the RTLB and MOE Learning 
Support. This work has focused on regulating students so they are prepared for learning.  
  
All children in the target made gains - some small progressive gains, sub level shifts or accelerated their 
learning to achieve above their appropriate curriculum level.   Our male cohort in our school has increased 
in number, especially in the junior area.  This growth in roll has shown a decrease of Male Students 
succeeding in reading.  In 2023, 75% of males were achieving at and above in reading.  In conclusion 2024 
data showed that 70% of males are achieving at curriculum level in reading.  The 2024 target was 
narrowed to reading as assessments for reading measure students accurately from 5 years old.  Also 
research consistently demonstrates a strong positive correlation between a student's reading level and 
their overall academic performance. Higher reading levels are generally associated with better academic 
outcomes across various subjects.   This target will be implemented again in 2025 and included in our 
annual plan.  
 
Other reasons for the variance have been: 

●​ The shift into structured literacy and teachers implementing and embedding the Better Start Literacy 
Approach. 

●​ In Years 2 & 3 – reporting is now strength based and next steps for students, a shift from a deficient 
model to a strengths based model. 

●​ Change in assessment practices from Year 0 to 3 into BSLA, no 6 year nets undertaken with our 6 year 
olds. 

●​ DIBELs Assessment implemented with every student and monitored throughout the year.  Tier 21 
supports implemented from this data.  



 
 

●​ Change of children’s attitudes, they are using strengths not measuring themselves on the colour wheel 
●​ Evidence based research – BSLA 
●​ SMS system of HERO being established and used for assessment and reporting 
●​ STAR / PATS/ Running records in the senior end 
●​ Implementation of ‘The Code’ - Motivation of tamariki has risen. 
●​ Reporting to parents now includes personal voice from the  students in their end of year reports. 
●​ Spelling / reading programmes linking strongly together - PLD from Literacy Connections and PLD in the 

Code for Senior School Teachers 
●​ The use of controlled texts. 
●​ A feeling of very positive change for the teachers and children 
●​ School wide approached now entrenched at Sefton - PB4L practices, Restorative Practices, Zones of 

Regulation, Circle Time, Discovery Time, Social and Emotional Coaching to assist with our learning 
support children  

●​ ENGAGED Project established throughout the school to support regulation of students.  
●​ Moderation of students by teachers at Staff meetings 
●​ Attending PLD opportunities  
●​ Kahui Ako networking especially for meeting the needs of our Māori Students and supporting whānau 
●​ Explicit teaching 
●​ Holistic approach 
●​ Oral language - narratives and reading stories (shared stories) BSLA - developed Maori kupa and vocab 
●​ Words to know in the context (classroom vocab / readers and story books ) 
●​ Authentic vocab 
●​ Taking time to explicitly teach (story book scaffolded) leading to improvements in oral language 
●​ New assessment practices with BSLA - Officially assessed after two years at school - will alert parents for 

interventions if BSLA  
●​ interventions pick up learning support needs.  No running records (benchmark) until after two years at 

school due to BSLA.  Monitoring STAR Tests - Stanine 4 - critical learner = running records will occur to 
highlight children’s needs in the senior levels.  

●​ Implementation of ‘The Code’ Programme has shown a huge increase in children’s vocabulary 



 
 

knowledge, improvements in spelling and children taking risks which has resulted in positive writing 
results.  

 

 

 

Evaluation 
Where to next? 

We will continue with the target into 2025.   
 
Making sure that students are aware of these goals and the next steps in their learning allows for student 
ownership of their learning. Look into Visible Learning Strategies from John Hattie research in senior class.  
 
Peer discussions among staff allowing for reflection and remodelling of goals and next steps. Building this into 
Growth Cycle Meetings  
 
An in-depth examination will be made of the data to pin-point specific areas of need to identify gaps in learning 
that could assist the children who have moved down a level as there could be one facet of the curriculum that is 
holding them back from achieving. (class targets / class descriptions)  
 
Continue to use outside support eg: LSC, RTLit, RTLB, Reading Recovery and MOE Behaviour Specialists and 
team  to help specific students.  
  
Continue to embed the new SMS system (HERO) that reflects the modern practices that are happening in the 
school, setting expectations for teachers regarding teaching, learning and assessment. 
 
Full school assessment in Dibels to be continued.  Dibels data to be analysed, new / old strategies to be 
implement, research in to Dibels strategies and PLD to be completed in 2025 to raise student achievement 
especially for boys.   
 
Tier 2 support and interventions will be strengthened by the new Structured Literacy Funding for a specialist 



 
 

teacher and teacher aid in the school to target these tamariki especially our male learners.  

 

 

Planning for next 
year: 

Planning for next year: (2025) 
.  
Continue with the 2025 Reading Target - continue to develop and encompass all that we do at Sefton School.  
The only measure that we can see our success in is our Reading data.   
 
Deputy Principal, Jane Fong, is a BSLA facilitator. Three BSLA teachers trained.  We will continue to embed and 
strengthen BSLA and Structured Literacy at Sefton School, attending refreshment PLD and implementing 
changes.  Senior School will continue to enhance the senior school structure literacy approach in their 
classrooms.  
 
Jane Fong (DP) and classroom teachers will continue to assess the whole school in Dibels, train teachers to 
then continue with gathering this data.  Analysis data through Growth Cycle meetings and class description 
reviews. Implement Tier 2 support through the Diebels programme, the structured literacy teacher funding from 
the MOE and one teacher being on the ALL - Accelerated Literacy Learning Programme.  
 
Continue to implement a modernisation of assessment approaches using the BSLA assessment and reporting 
to parents guidelines and the new Refreshed Curriculum PLD provided by the MOE. Review and confirm our 
school wide assessment and reporting expectations and match this to our SMS system.   
 
We continue our commitment to our Kahui Ako - Puketeraki, working towards the achievement challenges, 
attending PLD and contributing to the vision and values of the Kahui Ako.  
 
Business as usual: 
 
The use of target groups has been successful in contributing to the maintaining and raising of overall and 



 
 

individual achievement levels throughout the school.  This focus is now standard practice throughout the school. 
 
Peer discussions and review of target groups will continue so as to provide a means of reflection 
 
A continued focus on reviewing and refining effective assessment and reporting procedures using standardised 
tools such as Dibels, e-asTTle, PAT, STAR and the NZ Curriculum Refresh with a particular focus on student 
progress and acceleration when and where applicable.  
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