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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF PREBBLETON SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Prebbleton School (the School). The Auditor-General has 
appointed me, Amy Goodman, using the staff and resources of BDO Christchurch, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 19, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 28 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility, Members of the Board Listing and the information contained in the Annual Report, 
but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1)issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Amy Goodman,  
BDO Christchurch  
On behalf of the Auditor-General 
Christchurch, New Zealand 
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A) Introduction from the Principal and Board Presiding Member: 
2023 was a successful year for Te Kura o Taumata Kuri Prebbleton School. We completed our existing Strategic Plan goals. Most 
of the objectives and desired outcomes were well-achieved over the 4-year period of plan. In 2023 we worked on developing a 
new Strategic Plan for 2024 onwards. The Board and Senior Leadership Team undertook stakeholder consultation in the process 
of developing a new plan. Students, staff, parents, whānau and community members and groups were all invited to participate 
in the consultation and development of the plan, through surveys, focus groups, email feedback, whānau hui and newsletters. A 
new Strategic Plan is now in place for a two-year period as required. This has been written in accordance with Education and 
Training Act 2020 and the Education (School Planning and Reporting) Regulations 2023. 
 
2023 was a settled year, without the interruptions experienced in 2020-2022 due to COVID management. In 2023 the Years 6 
and 8 camps and the Years 5 and 7 EOTC activity weeks proceeded as planned. Many sports, class trips, extra-curricular 
activities, whole-school event days, cultural celebrations, competitions, quizzes and events etc took place successfully. We 
participated fully in the Lincoln Zone sports calendar and took part in Christchurch-wide sports leagues, such as basketball and 
water-polo. We experienced success in Robotics, Current Events, Science Fair, Kapa Haka, Jump Jam and more. 
 
The foci for teaching staff professional learning and development were Mathematics, Te Reo & Mana Ōrite, Aotearoa NZ History 
and the NZ curriculum refresh. We are the lead school for a Maths PLD cluster of 10 schools working with Rob Proffitt-White 
from Learner First. We adopted and started teaching the wellbeing programme The Resilience Project. We remain a member of 
the Ngā Matapuna O Ngā Pākihi Kāhui Ako. Two of our teachers are Across School Leads for the Kāhui Ako. 
 
We started each term with a Mihi Whakatau, to welcome all new students, staff and whanau. Our Māori students participated in 
a termly Whānau Group day. All Year 4 and 8 students and our Māori students (and many staff) had a day visit to the Ngati Moki 
Marae. Three Whānau Hui were held in the evenings and were well-attended. Our senior and junior kapa haka groups continued 
to grow and thrive. Our kapa haka tutor, Matua Steve Reid, wrote and composed a haka for our school and taught it to our 
senior kapa haka group who performed it at the Tūhono festival and our school prize-giving. All Board members attended a 
board dinner at Ngati Moki Marae at the end of the year. 
 
The school roll continued to grow in 2023, finishing the year on 571 students. A new 4-space classroom block named Roto was 
completed and we moved in during February. It is another well-designed flexible learning environment. It is located in the 
central part of the school, along the northern fence boundary, adjacent to the blue artificial turf sports courts. This location 
necessitated the removal of the older sheds, which have been rebuilt in an unused corner on the north-east boundary. The new 
shed is in 3 sections; caretaker, sports and storage. They are a much improved design and size.  
 
Further work has been completed to enhance the school grounds and play areas. Two accessible basket swings were installed in 
the redeveloped junior playground next to Roto, the PTA provided the funds for the swings. A native play garden was designed 
and developed by the Enviroschool student group, with help from staff. A wooden Gaga/Dodgeball pit has been built in the 
space between the staffroom and Awa block. The grass area surrounding the pit has been replaced with artificial grass, to enable 
all-weather use. This was a joint effort between the school and the PTA. The exterior of Moana block has been repainted. An 
additional basketball half-court has been created in an asphalt space between Manu block and the sheds. 
 
 

    
 
 



 

 
 

B) List of Board members – 2023: 
Simon Thompson   Parent, Presiding Member  Elected 
Kim Alexander   Principal  
Richie Cawthorn   Staff    Elected 
Naomi Crawford   Parent    Elected 
Owen Flattery   Parent    Elected 
Bronwyn Hunter   Parent    Elected 
Mandy Liu   Parent    Elected 
 
 
 
C) Statement of Variance - progress against targets: 
 

STUDENT ACHIEVEMENT TARGETS 2023 - ANALYSIS OF VARIANCE 
 
Years 1-2 
 
Strategic Goal: 
To raise the quality of Mathematics and levels of achievement 
throughout the school.  Give priority to improving learning 
progress for all students. 
 

Target Area: 
Mathematics  

Target:  
Students will make progress in their number knowledge 
as well as using addition and subtraction strategies, 
appropriate to their needs and abilities in order to meet 
their expected level of achievement. 

Team: Year 1-2 
 

Year level: 2 
 
 

Target group: 
15 students, referred to as nos 1-15 

Ethnicity: 
2 Māori 
1 Chinese 
1 South East Asian 
11 NZ Euro 

Gender: 
7 Female 
8 Male 
 
 
 

 
Action Plan 
 
Steps to be taken to meet the target: Who is responsible: When: Resource: 

 
Teachers will regularly assess the target group 
students. 
 

Teachers Ongoing JAM, Prebbleton Mathematics Hero 
Goals, OTJs 

Team Leader will complete a Target mid-point 
review document, to review the progress being 
made, including gathering student voice. 
 

Team Leader 
Teachers 

End of Term 2 Target mid-point review document 

Teachers will undertake professional learning in 
maths, both school-wide and personal, to improve 
their teaching practice. 
 

Teachers 
DP 
ASL 
WSL 
 

Ongoing PLD for staff: 
Rob P-W 

Professional discussion on teaching of maths (to 
meet the needs of target students) will be a regular 
agenda item at Team meetings.  Include sharing of 
teaching ideas. 
 

Team Leader 
ASL 
WSL 

Ongoing Team meeting time 

Interviews with target group students to determine 
student’s views and attitudes towardsmaths. 
 

Teachers, Team Leaders Mid Term 1 and T4  

Review and refine school-wide maths  teaching 
techniques, resources and assessment methods. 

Teachers 
WSL 

2022 Assessment resources 
Teaching resources 
 

Explicit teaching and modelling of maths in classes. 
 

Teachers 
WSL, working group 
 

Ongoing  



 

 
 

Use of collaborative teaching opportunities; ability 
grouping, peer support grouping, small group maths 
support group, TA groups etc – variety and range to 
suit. 

Teachers 
Team Leaders 
SENCO 

Ongoing  

Explore use of digital technologies such as apps, 
Chromebooks, ipads to support the target groups. 
 

Teachers 
WSL 
DP  

Ongoing Ipads and other DT hardware, 
software and Apps 
 

Extra support for target group students with 
learning support teaching time. 
 

SENCO Ongoing as appropriate Learning support teaching hours 

Use of PLD advisor, specialist teachers, school 
resources, TKI and other support material. 
 

Teachers, Team Leaders 
DP  
WSL 
ASL 
Rob P-W 

Ongoing School resources 
Maths PLD Cluster membership 

Find opportunities to share students’ maths goals 
and progress with their parents. 
 

Teachers, students Ongoing HERO reporting, teacher meetings, 
learning conferences etc 
 

 
Results: 
 
Initial Data:  
 

Name: Beg. Year Level: Mid. Year Level: (July) End Year Level: 

1.  Mid. 1.1 Beg 1.3 Mid 1.3 

2.  Beg. 1.2 Beg 1.3 Beg 1.3 

3.  Beg. 1.2 End 1.2 Beg 1.4 

4.  Beg. 1.2 End 1.2 Mid 1.4 

5.  Mid. 1.2 End 1.3 Beg 1.4 

6.  Mid. 1.2 Mid 1.3 End 1.4 

7.  Mid. 1.2 End 1.2 Mid 1.4 

8.  Mid. 1.2 Mid 1.3 End 1.4 

9.  Mid. 1.2 Mid 1.3 End 1.4 

10.  Mid. 1.2 1.3 beg End 1.4 

11.  Mid. 1.2 Beg 1.3 Mid 1.4 

12.  Mid. 1.2 End 1.3 Beg 2.1 

13.  Mid. 1.2 Beg 1.3 Mid 1.4 

14.  Mid. 1.2 Beg 1.3 Mid 1.4 

15.  Mid. 1.2 End 1.3 Mid 1.4 

Māori.       
ESoL 
Meeting or exceeding the target 
Meeting target but ‘at risk’ (on the cusp) 
One sublevel below 
 
Commentary:  See action plan above 
 



 

 
 

Final Data: 
See right-hand column in table above 
Analysis: 

● 15 children were in the target group 
● On intake the students ranged from 1-2 sub-levels below the expected level for their time at school 
● The students received 3-4 mathematics targeted group lessons each week for approximately 30 min, daily, on top of 

whole class learning sessions (maths timetabled 4x1 hour sessions per week) 
● Groups ranged in size between 3-4 students depending on need and current mathematics stage 
● Buddy problem solving sessions 
● Tuakana teina, students working alongside other students 

 
Data/Results: 

● 13 students are working at the expected level for their time at school 
● 2 students out of the 15 working 1 sub-stage below the expected level  
● These 2 students are male 
● 2 students out of 13 working at the expected level at identified as ‘at risk’ as they are on the cusp of the expected level 

for their time at school 
● 100% of target students are working within the NZ Curriculum expected level (L1.3-1.4), however, as a Teaching Team 

we aim for our students to be working at L1.4 or above by the end of their Year 2 year 
● 86% of target students are achieving at or above expectation according to Prebbleton School Team 1-2 expectations at 

the end of Year 2 
 
Points to consider: 

● Two students working 1 sub level below expectation are 2 of the youngest Year 2 students, having less time at school to 
meet expectations compared to others in their cohort 

● The two students have been identified to have interventions for other learning areas as well 
● Two students working at beg./mid. 1.3 and considered ‘below’ the expected level have still made a full years progress 
● Two of target group are only just meeting the target (L1.4), but it needs to be noted that they have all made sufficient 

personal progress for their individual abilities 
● Students responded well to hands-on activities to consolidate their learning 
● Problem solving continues to be a focus to develop number knowledge 

Commentary: 
In Moana 1&2, target students have been receiving extra support with the class teachers, particularly with their number 
knowledge. Small group sessions have been supplementing whole-class lessons. Target students have been in flexible small 
groups to have the opportunity to learn from, and work with their peers. This has been working well and we have seen some 
pleasing progress, albeit slower than expected. 
 
In Moana 3&4, target students have been identified and have been receiving extra support from the teacher. The tuakana-teina 
model has worked well with students working alongside students. We have been working on mathematical fluency of basic facts 
and number knowledge. All children have made steady progress and have gained confidence with numbers and mathematical 
language. All children can record numbers and write their own number stories to match equipment and are now joining in 
mathematical conversations about knowledge and understanding. 
 
Recommendations/Next Steps: 

● Ensure that transfer data is detailed and complete for next year’s teacher, indicating who has received additional 
support this year, especially for the Year 2 students moving to Team 3-4 

● Students need to receive targeted instruction, specifically in number knowledge in order to support their strategies at 
Level 1, heading into Level 2 

● Teachers to continue professional development in maths in 2024, with a specific focus on increasing number knowledge 
● Continue to work on basic knowledge of the number system (e.g. number bonds to ten) 
● Continue to monitor progress closely and work towards specific goals 
● Numicon equipment purchased for each learning space - available for explicit teaching tool 
● Numeracy support comments to be explicit to caregivers 
● Next steps goals communicated clearly to caregivers 

 
 
 



 

 
 

Years 3-4 
 
Strategic Goal: 
To raise the quality of Mathematics and levels of achievement 
throughout the school.  Give priority to improving learning 
progress for all students. 
 

Target Area: 
Mathematics  

Target:  
Students will make progress in their learning  and retention of 
number knowledge as well as using addition and subtraction 
strategies, appropriate to their needs and abilities in order to 
meet their expected level of achievement. 
 

Team: Year 3-4 
 

Year level: 4 
 
 

Target group:  
Year 4, mixed gender group 

 

Ethnicity: 
7 Pākehā/New Zealand European 
1 Māori 
2 Other (1 African, 1 Middle Eastern) 

Gender: 
13 Girls 
3 Boys 
 
 

 
Action Plan 
 
Steps to be taken to meet the target: Who is responsible: When: Resource: 

 
Teachers will regularly assess the target group 
students. 
 

Teachers Ongoing Prebbleton Mathematics Hero 
Goals 

Team Leader will complete a Target mid-point 
review document, to review the progress being 
made, including gathering student voice. 
 

Team Leader 
Teachers 

End of Term 2 Target mid-point review document 

Teachers will undertake professional learning in 
maths, both school-wide and personal, to improve 
their teaching practice. 
 

Teachers 
DP 
ASL 
WSL 
 

Ongoing PLD for staff: 
Rob P-W 
ASL Sarah 
WSL Chris 

Professional discussion on teaching of maths (to 
meet the needs of target students) will be a regular 
agenda item at Team meetings.  Include sharing of 
teaching ideas. 
 

Team Leader 
ASL 
WSL 

Ongoing Team meeting time 

Interviews with target group students to determine 
student’s views and attitudes towards maths. 
 

Teachers, Team Leaders Mid Term 1, end Term 2 and T4  

Review and refine school-wide maths teaching 
techniques, resources and assessment methods. 

Teachers 
WSL 

2023 Assessment resources 
Teaching resources 
 

Explicit teaching and modelling of maths in classes. 
 

Teachers 
WSL, working group 

Ongoing  

Explicit frontloading of mathematical vocabulary. 
Teach strategies using a variety of vocabulary. 

Teachers 
TA 

Ongoing  

Provide opportunities for peers to learn from peers - 
general maths and problem solving exercises 

Teachers Ongoing  

Explore different formats of lessons that contain 
number knowledge, strategy teaching and problem 
solving reinforcement. 

Teachers Ongoing  

Use of number story context and problem solving to 
support teaching of strategies. 

Teachers Ongoing  

Provide opportunities for tamariki to record/show 
problem solving to help organise thinking. 

Teachers Ongoing  

Use of collaborative teaching opportunities; ability 
grouping, peer support grouping, small group maths 
support group, TA groups etc – variety and range to 
suit. 
 

Teachers 
Team Leaders 
SENCO 

Ongoing  

Explore use of digital technologies such as apps, 
Chromebooks, ipads to support the target groups. 
 

Teachers 
WSL 
DP  

Ongoing Ipads and other DT hardware, 
software and Apps 
 



 

 
 

Extra support for target group students with 
learning support teaching time. 
 

SENCO Ongoing as appropriate Learning support teaching hours 

Learning support to be provided at strategic times 
that support focus and are extra to schedules 
curriculum teaching times 

Teachers 
TA 

Ongoing as appropriate  

Use of COSMDBRIC programme to increase learning 
and retention of number knowledge 

Teachers 
TA 

Ongoing as appropriate COSMDBRIC programme 

Use of PLD advisor, specialist teachers, school 
resources, TKI and other support material. 
 

Teachers, Team Leaders 
DP  
WSL 
ASL 
Rob P-W 

Ongoing School resources 
Maths PLD Cluster membership 

Find opportunities to share students’ maths goals 
and progress with their parents. 
 

Teachers, students Ongoing HERO reporting, teacher meetings, 
learning conferences etc 
 

 
Results: 
 
Initial Data:  
Initial data has been collected using HERO curriculum levels and end of year judgements.  This data was used in conjunction with 
current teacher assessments and anecdotal records. 
 
Data/Results: 
 

Student Hero Curriculum 
Level - beg year 

1 1.4 

2 1.4 

3 1.3 

4 1.4 

5 1.4 

6 1.4 

7 1.4 

8 1.4 

9 1.4 

10 1.4 

 
 
Commentary: 
See action plan above 
 
Final Data: 
 

Student Hero Curriculum 
Level - beg year 

Hero Curriculum 
Level - end year 

Target Achieved 

1 1.4 2.2 Yes 

2 1.4 2.2 Yes 



 

 
 

3 1.3 2.1 Yes 

4 1.4 2.3 Yes 

5 1.4 2.2 Yes 

6 1.4 2.3 Yes 

7 1.4 2.3 Yes 

8 1.4 2.3 Yes 

9 1.4 2.3 Yes 

10 1.4 2.2 Yes 
 

Analysis: 
 
Data/Results: 
100% of target students made progress retaining mathematical knowledge and using addition and subtraction number strategies, 
appropriate to their needs and abilities in order to meet their expected level of achievement.  50% of students (5 students) have 
achieved accelerated progress of 3 sub levels.  These students are now achieving at the expected curriculum level. The remaining 
50% of ākonga achieved 2 sub levels of progress, the expected level of progress.  40% (4 students) are working at one sub level 
below the expected curriculum level and 10% (1 student) is currently working at 2 sub levels below expectation. 
 
Commentary: 
The following interventions and methods have led to the above results:  
Having targeted TA support at the beginning of the year was beneficial  - The time slot of 9-9.30am was also important as it 
ensured students received extra support in addition to their timetabled maths time.  The tamariki were much fresher at this time 
which resulted in sessions were ākonga were engaged and prepared for learning. 
 
A revision to TA support at the end of Term 1 meant that the maths sessions were unable to continue.  As a team we discussed 
how we could compensate for this and it was decided that, in each studio, two kaiako would lead the start of the day and fitness 
sessions to release the third kaiako to lead maths support sessions.  We implemented these teacher-led sessions on Monday, 
Tuesday and Wednesday, 9-9.25am. 
 
To ensure consistency for all target students the kaiako followed the ALiM programme. The use of the programme included quick, 
short, sharp reinforcement tasks which helped with retention of knowledge as it allowed for constant repetition and revisitation 
of knowledge which had been taught in previous timetabled sessions.  As the tamariki began to achieve success they gained in 
confidence which in turn had a positive impact upon their view of themselves as mathematicians leading to a greater willingness 
to participate therefore greater success. 
 
The explicit use of materials, during both the ALiM and teaching sessions, to scaffold learning enabled tamariki to better 
understand concepts as they had concrete examples to relate to.  
 
The introduction of whole class maths teaching had a positive impact on the progress achieved by ākonga.  One benefit was that 
ākonga benefited from being exposed to knowledge and strategy that they may not have been exposed to if working in more 
specifically targeted groups.  A second benefit was that they were able to work alongside other ākonga benefitting from the 
explanations and scaffolding by their peers, especially during buddy/pair sharing.  Kaiako observed a noticeable improvement in 
the understanding and use of increased addition and subtraction strategies. 
 
In the latter half of the year we focused upon patterns in number during whole class teaching sessions.  This helped to reinforce 
number knowledge as the tamariki were able to see the correlations between numbers, e.g double 4 is the same as 2 lots of 4 
which is the same as 2x4=. 



 

 
 

 
During team meetings the enter team would discuss the progress of the target students and then identify areas that needed to be 
addressed or revisited using the goals on Hero.  This ensured all kaiako were aware of the needs of our target ākonga, therefore 
eble to reinforce appropriately. 
 
The introduction of Move n Proves at the beginning of new āko ensured that kaiako were aware of what knowledge and strategy  
their ākonga already had and identified learning needs. 
 
Kaiako were very active in creating effective resources and activities to teach the learning needs.  This included a lot of interactive 
games that taught both knowledge and strategy to motivate and engage ākonga and ensure progress. 
 
The use of digital technology within our teaching, such as through Studdyladder/maths playground, allowed us to set tasks that 
matched the learners needs.  It also proved hugely motivational to our target students.  This meant that they were more willing 
and motivated to complete maths tasks thus they participated in more practice which had a positive impact upon their progress.  
Many of these activities also included tutorials (oral and written explanations) to remind the children of different strategies if 
they had forgotten them.  If they entered the wrong answer the programs identified this and provided the correct answer, 
allowing our ākonga to work out where they had gone wrong. 
 
Points to consider: 

● The positive impact of whole class teaching 
● The use of buddy/pair sharing 
● The use of materials in teaching 
● Effective identifying of learning needs leads to more targeted learning and maths exposure 

 
Recommendations/Next Steps: 

● Inform future teachers of the specific needs of targeted students to ensure continuation of progress 
● Continue explicit and daily teaching of whole class maths for target students 
● Continue to use TA support in a strategic way, if this is available 
● Continue to investigate ways to release kaiako so that they can provide additional support for targeted ākonga 
● Continue the use of the COSMIDIBRIC or ALiM programmes 
● Continue to use Hero goals and Move n Prove to assess and identify learning needs 
● Ensure TA support timeslots are allocated in the most beneficial way, e.g. outside of planned classroom learning time 
● Maintain a balance between strategy and number focus within specific group teaching in order to ensure fluent number 

knowledge therefore enabling students to concentrate more on strategy 
● Continue to use digital technology, especially the use of Studyladder, for motivation and consolidation of learning 
● Investigate more apps that can be used to support the teaching of maths 
● Ensure problems are related to tamariki’s own life so they have a known context allowing them to concentrate on the 

maths 
● Continue to use correct and appropriate mathematical language 

 

 
 
 
 
 
 
 
 
 
 
 
 



 

 
 

 
Years 5-6 
 
Strategic Goal: 
To raise the quality of Writing and levels of achievement 
throughout the school.  Give priority to improving learning 
progress for all students. 
 
 

Target Area: 
Writing 

Target:  
Students will make progress in their spelling, 
punctuation and sentence structure, appropriate to their 
needs and abilities, to meet their expected level of 
achievement. 
 

Team: Year 5-6 
 

Year level: 6 
 
 

Target group: 
16 Students 
 
 

Ethnicity: 
NZ Pakeha: 12 
Chinese: 2 
Other European: 1 
Other: 1 
 

Gender: 
Boys: 10 
Girls: 6 
 
 
 

 
Action Plan 
 
Steps to be taken to meet the target: Who is responsible: When: Resource: 

 
Teachers will regularly assess the target group 
students. 

Teachers Ongoing easTTle writing, The Code Spelling, 
writing samples 

Team Leader will complete a Target mid-point 
review document, to review the progress being 
made, including gathering student voice. 

Team Leader 
Teachers 

End of Term 2 Target mid-point review document 

Professional discussion on teaching of writing (to 
meet the needs of target students) will be a regular 
agenda item at Team meetings.  Include sharing of 
teaching ideas. 

Team Leader 
SLT  
Literacy Lead 

Ongoing Team meeting time 

Interviews with target group students to determine 
student’s views and attitudes towards writing. 
 

Teachers, Team Leaders Mid Term 1 and T4  

Review and refine school-wide writing teaching 
techniques, resources and assessment methods. 

Teachers 
SLT 
Literacy Lead 

2022 Assessment resources 
Teaching resources 
 

Explicit teaching and modelling of writing in classes. 
 

Teachers 
SLT, working group 
 

Ongoing  

Use of collaborative teaching opportunities; ability 
grouping, peer support grouping, small group 
writing support group, TA groups etc – variety and 
range to suit. 
 

Teachers 
Team Leaders 
SENCO 

Ongoing  

Explore use of digital technologies such as apps, 
Chromebooks, ipads to support the target groups. 
 

Teachers 
DP  

Ongoing Ipads and other DT hardware, 
software and Apps 
 

Extra support for target group students with 
learning support teaching time. 
 

SENCO Ongoing as appropriate Learning support teaching hours 

Use of PLD advisor, specialist teachers, school 
resources, TKI and other support material. 
 

Teachers, Team Leaders 
DP  
 

Ongoing School resources 
 

Find opportunities to share students’ writing goals 
and progress with their parents. 
 

Teachers, students Ongoing HERO reporting, teacher meetings, 
learning conferences etc 
 

 
 
 
 



 

 
 

Results: 
 
Initial Data:  
Data taken from students’ Term 1 Writing Sample (holiday recount) marked with the easTTle Marking Rubric and The Code 
Spelling Tests Year 3 & 4. 
Scale Score:  
This is the asTTle scale that measures students' performance. Scores range between 100-3000 points, with the national mean of 
Year 5-7 students set at around 1,500. A weighted score for each item, which takes into account the varying degrees of difficulty 
of items, is converted to the asTTle subject scale. This allows for more dependable variations between students' scores, and 
comparison of a student's past and present performance. 
 

 Overall Scale Score Sentence Structure 
Scale Score 

Punctuation 
Scale Score 

Spelling Scale 
Score 

The Code Yr 3 
/44 

The Code Yr 4 
/40 

1 1473 1690 1375 1349 25/44 13/40 

2 1453 1453 1375 1349 31/44 17/40 

3 1453 1453 1375 1349 40/44 31/40 

4 1453 1453 1251 1027 31/44 13/40 

5 1409 1453 1375 1349 39/44 30/40 

6 1409 1453 1375 1349 37/44 24/40 

7 1409 1453 1375 1349 37/44 25/40 

8 1362 1453 1251 1027 21/44 12/40 

9 1409 1453 1375 1349 31/44 14/40 

10 1362 1453 1251 1349 38/44 13/40 

11 1431 1453 1375 1349 37/44 25/40 

12 1362 1453 1251 1505 41/44 34/40 

13 1431 1264 1375 1349 24/44 13/40 

14 1453 1453 1375 1027 27/44 10/40 

15 1362 1453 1251 1349 32/44 21/40 

16 1431 1453 1375 1349 35/44 24/40 

 
Commentary: 
See action plan above 
 
 
Final Data: 
 

 Overall Scale 
Score 

Sentence 
Structure Scale 
Score 

Punctuation 
Scale Score 

Spelling Scale 
Score 

The Code Year 3 
out of 44 

The Code Year 4 
out of 40 

1 1473 1690 1375 1349 25/44 13/40 



 

 
 

 1580 1685 1522 1500   

2 1453 1453 1375 1349 31/44 17/40 

Absent on extended holiday 

3 1453 1453 1375 1349 40/44 31/40 

 1544 1569 1522 1500 40/44 34/40 

4 1453 1453 1251 1027 31/44 13/40 

 1580 1685 1522 1500 37/44 21/40 

5 1409 1453 1375 1349 39/44 30/40 

 1488 1448 1369 1500 43/44 34/40 

6 1409 1453 1375 1349 37/44 24/40 

 1580 1685 1522 1500 42/44 32/40 

7 1409 1453 1375 1349 37/44 25/40 

 1488 1448 1369 1500 44/44 36/40 

8 1362 1453 1251 1027 21/44 12/40 

 1580 1685 1522 1500 40/44 30/40 

9 1409 1453 1375 1349 31/44 14/40 

 1507 1569 1369 1344 40/44 24/40 

10 1362 1453 1251 1349 38/44 13/40 

 1580 1569 1522 1500 39/44 28/40 

11 1431 1453 1375 1349 37/44 25/40 

 1507 1569 1369 1500 44/44 35/40 

12 1362 1453 1251 1505 41/44 34/40 

 1544 1569 1522 1500 43/44 38/40 

13 1431 1264 1375 1349 24/44 13/40 

 1488 1569 1369 1344 39/44 31/40 

14 1453 1453 1375 1027 27/44 10/40 

 1544 1569 1522 1500 35/44 20/40 

15 1362 1453 1251 1349 32/44 21/40 



 

 
 

 1580 1685 1522 1500 39/44 31/40 

16 1431 1453 1375 1349 35/44 24/40 

 1544 1569 1522 1500 39/44 29/40 

 

Overall Level Score Comparison  
 
 

 
 
 
Analysis: 
The Team 5-6 Achievement Target; of raising the quality of writing and levels of achievement, specifically with students making 
progress in their spelling, punctuation and sentence structure, appropriate to their needs and abilities to meet their expected 
level of achievement; has been met.  
 
This is evident with 80% of our students scoring 1500 or above scale score for their overall writing score which equates to the 
national mean for Year 5-7 students. All students were working at Level 2B, 2P, or 2A at the beginning of 2023 and now 80% of 
these students are working at Level 3B, 3P, or 3A.  
 
The raw data from the easTTle writing samples shows significant improvements in all areas. Sentence structure and spelling have 
the biggest increases with 80% of students improving their scale scores.  
 
These students were part of smaller streamed literacy classes where a direct focus was placed on writing and teaching around 
sentence structure, punctuation and spelling along with MSL skills and reading.  
Please note: 16 students were in the target group - 1 student left for an extended holiday before the end of year testing so they 
are not recorded at the end of year data 
 
Data/Results: 

● In Term 4 80% of these students had moved into curriculum level 3 from level 2. 
● 100% of students made progress in their overall writing scale score with an average increase of 128 scale score 
● 80% of students made progress in their scale score for sentence structure with an average increase of 170 scale score 
● 66.6% of students made progress in their scale score for punctuation with an average increase of 209  scale score 
● 80% of students made progress in their scale score for spelling with an average increase of 231 scale score 
● 93.3% of students made progress in the Year 3 Spelling Test (The Code) the improvements ranged from 1 to 19 with an 

average improvement of 8 
● 100% of students made progress in the Year 4 Spelling Test (The Code) the improvements ranged from 3-18 with an 

average improvement of 10 
● According to teachers OTJ: 

○ 6.6% of students are working at 3.3. on Hero at the expected level 
○ 53.3% of students are working at 3.2 on Hero - 1 sublevel below the expected level 
○ 33.3% of students are working at 3.1 on Hero - 2 sublevels below the expected level 
○ Although all students have continued to make progress and move up sublevels throughout the year, these 

students will need to continue to be monitored 



 

 
 

 
Commentary: 

● The data indicates a commendable overall improvement in writing skills from Term 1 to Term 4. This positive trend 
demonstrates the students' dedication and progress over the academic year. 

● Notable improvements are observed in all three key areas: Sentence Structure, Punctuation, and Spelling. The highest 
percentage improvement is seen in the Punctuation score, showing a commendable 10.67% increase. This suggests 
effective teaching strategies and student engagement refining these fundamental writing skills. 

● The Code Spelling scores, especially in Year 4, have significantly improved. Year 4 students demonstrated a 20.83% 
increase in Code scores, indicating a positive response to participating in word study activities. This aligns with the 
growing importance of Structured Literacy in our teaching programmes. 

 
Points to consider: 

● Individualised Support: We need to examine student’s scores to identify specific areas of strength and weakness and 
tailor support and interventions based on individual needs to ensure personalised learning experiences. More specifically 
targeted teaching of punctuation as this was the area where the least progress was made.  

● Celebrating Achievements: We need to acknowledge and celebrate individual and collective achievements as there have 
been some wonderful results and this positive reinforcement can motivate students to continue their efforts and take 
pride in their progress. 

Recommendations/Next Steps: 
● Continue to review and refine teaching strategies by evaluating effectiveness, and consider feedback from the students 

and teachers to identify areas for improvement 
● Continue targeted teaching SL with Teacher Aide groups and word study groups within the classroom 
● Continue to use digital tools to enhance our writing programme for example G-Suite, speech to text, Grammarly, etc.  
● Incorporate parts of The Writing Revolution into our writing programme especially about constructing sentences 
● Although all students have continued to make progress and move up sub-levels throughout the year, these students will 

need to continue to be monitored and to receive target teaching in identified areas. 
● The school-wide review of Writing in 2024 will develop a consistent approach to how Writing is taught across the school 

and should support better outcomes for all learners   
 

 
 
 
Years 7-8 
 
Strategic Goal: 
To raise the quality of Mathematics and levels of 
achievement throughout the school.  Give priority 
to improving learning progress for all students. 
 

Target Area: 
Mathematics  

Target:  
Students will make progress in their number 
knowledge as well as in solving problems involving 
scales and negative numbers.  Using number 
knowledge to add and subtract negative numbers.  
 

Team: Year 7-8 
 

Year level:  
8 
 
 

Target group:  
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 

Ethnicity:  
Pakeha 
Pakeha 
Pakeha 
Pakeha 
Pakeha 
Pakeha 
Pakeha 
Māori 
Pakeha 
Pakeha 

Gender:  
Male 
Male 
Male 
Male 
Female 
Male 
Female 
Female 
Male 
Female 



 

 
 

Action Plan 
 
Steps to be taken to meet the target: Who is responsible: When: Resource: 

 
Teachers will regularly assess the target group 
students. 

Teachers Ongoing PAT Test, Prebbleton 
Mathematics Hero Goals 

Team Leader will complete a Target mid-point 
review document, to review the progress 
being made, including gathering student voice. 

Team Leader 
Teachers 

End of Term 2 Target mid-point review 
document 

Teachers will undertake professional learning 
in maths, both school-wide and personal, to 
improve their teaching practice. 

Teachers 
DP 
ASL 
WSL 

Ongoing PLD for staff: 
Rob P-W 
Chris McDermott 
Sarah Walls 

Professional discussion on teaching of maths 
(to meet the needs of target students) will be 
a regular agenda item at Team meetings.  
Include sharing of teaching ideas. 

Team Leader 
ASL 
WSL 

Ongoing Team meeting time 

Interviews with target group students to 
determine student’s views and attitudes 
towards maths. 

Teachers, Team Leaders Mid Term 1 and T4  

Review and refine school-wide maths teaching 
techniques, resources and assessment 
methods. 

Teachers 
WSL 

2022 Assessment resources 
Teaching resources 
 

Explicit teaching and modelling of maths in 
classes. 

Teachers 
WSL, working group 

Ongoing  

Use of collaborative teaching opportunities; 
ability grouping, peer support grouping, small 
group maths support group, TA groups etc – 
variety and range to suit. 

Teachers 
Team Leaders 
SENCO 

Ongoing  

Explore use of digital technologies such as 
apps, Chromebooks, ipads to support the 
target groups. 

Teachers 
WSL 
DP  

Ongoing Ipads and other DT hardware, 
software and Apps 

Extra support for target group students with 
learning support teaching time. 

SENCO Ongoing as appropriate Learning support teaching 
hours 

Use of PLD advisor, specialist teachers, school 
resources, TKI and other support material. 
 

Teachers, Team Leaders 
DP  
WSL 
ASL 
Rob P-W 

Ongoing School resources 
Maths PLD Cluster membership 

Find opportunities to share students’ maths 
goals and progress with their parents. 
 

Teachers, students Ongoing HERO reporting, teacher 
meetings, learning conferences 
etc 

 
Results: 
Initial Data 
All Year 7/8  students sat a PAT test at the beginning of 2023.  From this it was identified that there was a gap with integers and 
negative numbers.  From this information and from the advice from ASL and WSL maths leaders, we decided to target Year 8 
students as this is an area they need to know as they move to secondary school.  A group of ten Year 8  students was then 
chosen who showed a concern in this area and needed an extra boost to help them gain the knowledge needed. 
 

Name: Integer Question on PAT PAT TEST Beg year stanine 
level: 

1 Incorrect 4 

2 Incorrect 5 

3 Correct 3 

4 Incorrect 6 



 

 
 

5 Correct 4 

6 Omitted 5 

7 Correct 6 

8 Incorrect 2 

9 Correct 2 

10 Incorrect 7 

 
Highlighted = Maori Student 
 
Although four students answered the assessment question correctly, we knew from OTJ and previous teaching that being in a 
group which would help them in this area would benefit them as it would help them gain more of an understanding and retain 
the information.  From teacher aide advice and observations this statement was to prove correct.  We also took into account 
their PAT stanine score. 
 

Data/Results:  
 
Commentary:  Student 8 still has a lot to work on in terms of maths.  This has been an area of concern for her.  She finds it difficult 
to retain her number knowledge which makes it difficult to solve problems when applying number strategies.  She is still developing 
her skills to use a number line.  Especially when describing values less than 0.  This information has been passed on to Lincoln High 
School, and she needs support when she attends there in 2024. 
 
See action plan above 
 
Final Data:  We used the Easttle as the assessment tool to find the final results.  In hindsight we would also use the Easttle tool at 
the beginning of the year (instead of PAT) when we have gained the knowledge on what the target group would look like.  This 
would mean we could break the information we collate from this to really target key areas of learning when focussing on integers. 
 
 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

 
 
 
 
 



 

 
 

Analysis: 
Ten students were identified at the beginning of 2023 as needing support and a boost to understand integers and negative 
numbers.  Year 8 students were decided to be the targeted students as this was a gap that needed to be filled as they continued 
their education at secondary school. 
 
Over the course of the year the students worked in a small group once a week with a teacher aide.  This was to fill gaps in their 
knowledge of integers and negative numbers across curriculum levels 2, 3 and 4.  This included adding and subtracting negative 
numbers from negative numbers and adding and subtracting negative numbers from positive numbers. It also included reading 
graphs and grids correctly which would descend into negative numbers.  The students would read, understand and solve word 
problems involving negative numbers and integers.  With repetitive activities that included an element of fun and competition, 
most students were able to show understanding and progress. 
 
A big focus at Prebbleton School this year was maths.  Through our ASL and WSL leaders in maths, they gained valuable knowledge 
from PLD courses from Rob Profitt White.  Through his vision and teaching PLD, they implemented fun games and teaching. 
 
Two students showed strengths in explaining negative numbers on their Easttle test.  
Three students showed a weakness and unfortunately, they did not make the expected progress this year. The rest of the students 
showed a sound knowledge of negative numbers and are at the level we expect them to be.   
One of the three students that didn’t make much progress was suspected to have processing issues.  Parents were informed about 
this concern, with ongoing discussion.  The learning space was located in the central part of the four classrooms.  At times, this 
could become very disruptive for the students, which caused them to be off task.  Eventually, a new space was identified in the 
library, which was a much quieter space.  This did mean the students lost some of their learning time due to transitions from their 
classrooms. 
 
 A big focus was negative numbers and reading these on scales.  The ASL maths leader provided the teacher aide with a number of 
resources and maths activities.  At the beginning of lessons, the students would begin with a Move ‘n’ Prove.  This was a great pre-
assessment to show the teacher aide their initial understanding of what should be taught.  During this, the students had to discuss 
and defend why they chose the answer they did.  This is a great way for the students to share what they are thinking.  
 
Some of the activities were reading positive and negative numbers of temperatures on thermometers, sorting and collecting 
negative numbers on weather charts and reading bank accounts and budgets.  The students then how to solve and explore 
equations from these resources.  A popular game the students liked to play was ROWCO which is a strategy card game based on 
negative numbers.  The students enjoyed the challenge of this game and the competitive nature. 
 
Points to consider:  
Unfortunately, due to timetabling and Year 7/8 events, the number of sessions with the Teacher Aide was missed. 
 
Recommendations/Next Steps:  
Include a lot more number activities in maths warm up. 
Remain consistent with the assessment throughout the year. 
Have more frequent check-in’s from a teacher and not so much responsibility be put on the Learning Assistant 
More variations to tasks, more practical and hands-on activities. 
More assessment to gain a clearer picture on where the students are at. 
 
 

 
 
 
 
 
 
 
  



 

 
 

D) Evaluation and analysis of the school’s students’ progress and achievement: 
 

Schoolwide Reading: Student Achievement 2023 
 
Background: 
Reading is one of the priority learning areas of the New Zealand Curriculum. All teachers use a range of assessments and 
observations to collect data to track student achievement. This is done through overall teacher judgements (OTJ) curriculum 
level-based reporting, which is then entered into the school’s student management system HERO. 
 
In 2021 Reading was a staff professional learning focus with particular emphasis on a Structured Literacy approach. In 2023 we 
have continued to embed Structured Literacy across whole-school Reading programmes, and have used our in-school staff 
leaders in this area to provide professional development.  
 
Children who have been identified as having specific needs in Reading are well known to class teachers and are catered for 
specifically in class programmes (both remedial and extension). The learning support team has programmes in place to assist 
those students who have significant learning needs and a learning needs register is maintained to keep track of students with 
identified needs.  In Term 4 of 2022, one of our Learning Assistants worked closely with students requiring learning support in 
Reading using a Structured Literacy approach. This fantastic support programme has continued in 2023 with a significant 
number of students benefiting. 
 
Teachers at Prebbleton School are committed to making a difference for all children in the school and use a wide range of 
activities and strategies to engage students and accelerate progress as much as possible. 
 
The 2019 ERO report made a specific comment that the school is achieving equitable and excellent outcomes for almost all 
students in the core learning areas of Reading, writing and mathematics. 
 
Values and Prebbleton Pathway: 
The Prebbleton Pathway is our school's version of a graduate profile.  Important skills, attitudes, and competencies have been 
identified alongside our school values, and these have been written as progressive goals for children to achieve as they work 
through the Prebbleton Pathway. A values badge is presented at the end of each level to recognise and celebrate this 
achievement. 
The Prebbleton Pathway sits alongside the goals and authentic curriculum posts on Hero, giving parents and caregivers insight 
into how their child is progressing across the curriculum.    
The Create Think Grow Bar Badge will focus on leadership roles and responsibilities and service within the school community; it 
is only available to students in Years 7&8. 
 
Achievement Data: 
The four teams all collect Reading achievement data from a range of sources including running records, observation, student 
conferencing and student voice, conversations and formal assessments as appropriate (AsTTLe, STAR, Probes etc). The teachers 
use this information to make an overall teacher judgement of a student’s progress against the New Zealand Curriculum levels. 
This data is collated via Hero and analysed to formulate this report. Cumulative data for 2020, 2021, 2022 and 2023 is presented 
as ‘graduate tracking’ graphs to show the progress of cohorts over that period.  
 
The table below shows a basic overview of the progression through the New Zealand Curriculum.  
 

Progression through the New Zealand Curriculum Levels 

Year 1 and 2 Children will be predominantly be working at Level 1 of the NZ curriculum 

Year 3 and 4 Children will be predominantly be working at Level 2 of the NZ curriculum 

Year 5 and 6 Children will be predominantly be working at Level 3 of the NZ curriculum 

Year 7 and 8 Children will be predominantly be working at Level 4 of the NZ curriculum 

 



 

 
 

Year 
Level 

Commentary 

0/1 In 2023 achievement information has been analysed for 106 students. All of these students are working within Level 
1 of the NZ Curriculum, which is the expected level for students at this stage in their schooling. Within this group 
there are 7 Māori students who are all working without the need for additional support. There are no students who 
are funded for ESOL support . The regular class programme supports students to address any individual needs. The 
Year 1 and 2 team has continued to invest in the purchase of ‘decodable texts’ to support structured literacy practice 
and it is envisioned that this investment will continue in 2024. 

2 Student achievement information has been analysed for 60 students. Most of the students in this cohort (95%) are 
working in the range of mid-Level 1 of the NZ curriculum through to early level 2 which is entirely as expected. Three 
of the students from the Year 2 cohort are Māori; all of which are working at or above the level expected. The 
Structured Literacy support programme is available to students who need to boost or consolidate their learning in 
this area. There are no students who are funded as ESOL in this cohort.  

3 Student achievement information has been analysed for 55 students. 78% of this cohort are working at or beyond 
the level expected. There are 12 students working towards the expected level. Of these 12 students nine of them are 
girls. These nine girls represent over 35% of the female Year 3 cohort and will require close monitoring and support 
in 2024 to ensure progress is made. The remainder of this cohort is working comfortably at Level 2 of the NZ 
Curriculum. There are five Māori students in this cohort; three of these students are working towards the expected 
level and all three are girls. 
The students working towards the expected level may be ‘at risk’ in the future. This group of students are clearly 
identified and receive appropriate monitoring and support as needed. 

4 Student achievement information has been analysed for 84 students. 87% of this cohort are working at or beyond 
the level expected. There are 10 students working towards the expected level. The remainder of this cohort is 
working comfortably at Level 2 of the NZ Curriculum. There are nine ESOL funded students and eight Māori students 
in this cohort. 
Of the students working towards the expected level there are some that may be at risk of not maintaining their level 
of achievement moving forward. This group of students are well known to teachers and receive appropriate in-class 
monitoring and support through the learning support team or the Structured Literacy support group. There is one 
student who is well below the expected level and receives a range of different supports to help across all areas of 
the curriculum. 
There are no Māori students in the group of potentially at risk students. 

5 In this group there are 56 students with 91% of them working at or beyond the level expected. There are four Māori 
students and four ESOL funded students. 
There are four students who are working towards the expected level of achievement. These students will need 
monitoring as they make the transition to Year 6 to ensure that they are maintaining the expected level of academic 
progress. There is one student working well below the level expected. There are identified reasons for this level of 
progress and there are supports in place across the curriculum. 
In addition to the children needing additional support there are students who are having their Reading extended 
through differentiation of the class programme (e.g. research and novel study activities). 
The Māori students in this cohort are all achieving without the need of additional specific support. 

6 The Year 6 group in 2023 has 71 students with 90% of them achieving at or beyond the level expected. There are 7 
students who are working towards the level expected. Some of these students are ‘at risk’ and require specific 
interventions and monitoring to support their learning (e.g. through Structured Literacy groups or ‘Steps’). These 
students that are ‘at risk’ are well known to teachers. There are two Māori students in this cohort. There are four 
students who are from non-english speaking backgrounds. The teachers use a range of interventions as appropriate 
to attempt to accelerate progress, including Steps, decodable texts, differentiated tasks and groups, and aspects of 
the SL programme. 

7 In 2023 there are 71 students. There are 15 students working towards the level expected and of these 15, there are 
two who are well below the level expected. These two students are boys and both have had support and 
interventions in place since they arrived at Prebbleton. As mentioned in previous student achievement reports this 
particular cohort needs careful monitoring and management to ensure that progress is made. The 15 students who 



 

 
 

are below the level represents over 20% of the total Year 7 group. The learning support team plays a part in making 
sure that these students are well supported in class. There are 12 Māori students in the Year 7 cohort with five of 
them in the group of students working towards the level expected. Alongside the students already mentioned there 
are 15 children who are working above the level expected and are supported through in-class activities and the GaTE 
group. The Year 7 cohort in 2023 is a complex one in terms of the very broad range of needs and abilities that are 
present and this will again be a consideration in 2024. 

8 In 2023 achievement information has been analysed for 49 students. There are seven students working towards the 
level expected (four boys and three girls). A number of these students are ‘at risk’ and may require specific 
interventions in place to support learning. The remainder of the students in this cohort are working at or above the 
level expected (86%).  
In this Year 8 group there are four Māori students. Three of these students are working above the expected level 
and one working at the expected level. There is one student in this cohort who is ESOL funded. Interventions to 
support the students in Year 8 include use of the SL Reading programme and programme differentiation where 
needed. This addresses students who need additional support as well as those who need extension. 

 
Overall 89% of Prebbleton School students are working at the expected level. 
 
*There are large areas of overlap between any interventions that are in place for Reading and those in place for Writing. This 
is especially true of junior classes. 
 
Notes on Interventions: 
 

• Steps programme (Steps to Literacy): This is a computer based programme that supports students in Reading and 
Writing and is used predominantly with students in Years 5 - 8. The Learning Assistants run this programme under the 
supervision of our SENCO, Cherie Harris.  

 
• ESOL Support: Students who speak languages other than English receive Learning Assistant support. This programme is 

overseen by Cherie Harris in her SENCO role. 
 

• Structured Literacy: 2023 has seen the continuation of our big push in the area of Structured Literacy. This programme 
emphasises students decoding Reading by learning the sounds that are common to all words. Staff have been part of 
professional learning and will continue this moving into 2023. We will continue to focus on structured literacy in our 
Reading programmes in 2024. In 2023 a Structured Literacy support programme has been developed and is run by a 
Board funded Learning Assistant. This has been a very successful addition to the learning support programme and will 
continue in 2024. 
 
 

‘Graduate’ Tracking: 
The graphs below show the percentage of students at risk vs the percentage of children at or beyond the expected level over 
recent years. This data is presented as ‘Graduate’ cohorts i.e. the year that students will exit from Prebbleton School and move 
on to high school.  
 

G 2023 = current Year 8 
G 2024 = current year 7 
G 2025 = current Year 6 
G 2026 = current Year 5 

 
Each year will add to the cumulative nature of the information shown in the graphs and may allow broader judgements to be 
made regarding each cohort. 
 
Key points to note in the data shown are, firstly, the pronounced difference between the percentage of students achieving at 
the level expected vs the percentage of those who require additional support, and secondly, the general consistency of the 
results between the years shown.  
 



 

 
 

 
Current Year 8 

 

 
Current Year 7 

 

 
Current Year 6 

 



 

 
 

 

 
Current Year 5 

 

Gender Differences:  
 
In 2023 results show that 90% of boys and 89% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
In 2022 results show that 90% of boys and 93% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
In 2021 results show that 81% of boys and 90% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
In 2020 results show that 92% of boys and 98% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2019 results show that 92% of boys and 98% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels.  
The 2018 results show that 89.5% of boys and 96.9% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels.  
The 2017 National Standard results showed that 82.7% of boys, and 91.7% of girls were working at or above the National 
Standard.  
 
It has been noted in previous student achievement reports that there have been particular year levels where the achievement of 
boys has been lower than that of girls. In 2021, this was particularly true for the Year 5 cohort where 10 of the 12 ‘at risk’ 
students were boys and in the Year 6 cohort where five of the six ‘at risk’ students were boys. In 2023 this group of boys is again 
prominent in the number who require support as Year 7 students (and it is expected that this trend will continue into 2024 as 
Year 8s). 
In 2023 there is a group of Year 3 girls who are working towards the expected level of achievement. This group represents over 
35% of the entire cohort of Year 3 girls. This group will need to be followed up in 2024 to ensure that appropriate interventions 
are in place to support their learning. 
 
Māori student achievement: 
The achievement of Māori students is specifically tracked individually through the Māori and Pasifika Tracking document. This is 
reviewed several times during the year and provides an overview of the student’s current level and the next steps for learning as 
well as noting any specific interventions that are in place or learning needs that are emerging. 
 
In general, the achievement of this group has compared well to the achievement across all student ethnicities. In 2021 the 
number of Māori students working towards the expected level or ‘at risk’ was higher than in previous years (10 out of 36 
students which is 28%). In 2022 eight out of the 43 Māori students were working towards the level expected (18% of the 
cohort). In 2023 there are nine Māori students who are working towards the expected level. This represents 20% of all of Māori 
students although it needs to be noted that not all of the students that are working towards the expected level are specifically 
‘at risk’. 
 



 

 
 

Further data: 
The needs of our students remain the fundamental consideration i.e. using quality data from a range of sources to allow 
teachers to support the learning of all their students. The data collected by the teams also feeds into the next learning steps for 
students and for learning support programmes and allows students with specific areas requiring a ‘boost’ to access timely help.  
 
Next steps: 

• Revisit Māori achievement data from 2023 to ensure that students working towards the expected level are making 
progress. 

 
• Regularly review the progress of the identified group of girls at Year 3 (Year 4 in 2024), who are working towards the 

level expected.  
 

• Continue to track individual students and cohorts using a variety of tools to ensure that the specific needs of those 
students are being met e.g. Learning Needs register and the Māori and Pasifika Tracking document (and refining these 
documents as necessary).  

 
• Continue to support Reading Professional Development for staff as necessary (opportunities for staff to continue their 

learning in Structured Literacy). 
 

• Continue to support the Structured Literacy programme across the school through the Board funded specialist Learning 
Assistant time (currently 22 hours per week), and professional development.  

 
• Continue to purchase ‘decodable texts’ for use across the school to support structured literacy instruction. 

 
• Maintain and build upon the high-quality learning support programme. 

 
• Ensure that students are well supported and challenged within appropriate ability groups in class so that they continue 

to make progress. 
 

• Provide further Learning Assistant support for students where required, and as funding allows.  
 

• Provide PLD for learning Assistants as necessary. 
 

• Continue to embed digital literacies within the Reading programme using BYOD, Google Drive, Epic, e.t.c. 
 

• Ensure that there are regular opportunities across, and within teams to discuss data which is gathered and used for 
OTJs, and include regular moderation to ensure the reliability of OTJs made. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 

Schoolwide Writing: Student Achievement 2023 
 
Background: 
Writing is one of the priority learning areas of the New Zealand Curriculum. All teachers use a range of assessments and 
observations to collect data to track student achievement. This is done through overall teacher judgements (OTJ) curriculum 
level-based reporting, which is then entered into the school’s student management system HERO. 
 
Children who have been identified as having specific needs in writing are well known to class teachers and are catered for 
specifically in class programmes (both remedial and extension). The learning support team is able to put programmes in place to 
assist those students who have significant learning needs and a learning support register is maintained to keep track of students 
with identified needs. 
 
Teachers at Prebbleton School are committed to making a difference for all children in the school and use a wide range of 
activities and strategies to engage students and accelerate progress wherever possible. 
 
In November 2019 the Education Review Office visited the school and in their written report stated that; “The school is achieving 
equitable and excellent outcomes for almost all students in the core learning areas of reading, writing and mathematics”. 
 
Values and Prebbleton Pathway: 
The Prebbleton Pathway is our school's version of a graduate profile.  Important skills, attitudes, and competencies have been 
identified alongside our school values, and these have been written as progressive goals for children to achieve as they work 
through the Prebbleton Pathway. A values badge is presented at the end of each level to recognise and celebrate this 
achievement. 
The Prebbleton Pathway sits alongside the goals and authentic curriculum posts on Hero, giving parents and caregivers insight 
into how their child is progressing across the curriculum.  
The Create Think Grow Bar Badge will focus on leadership roles and responsibilities and service within the school community; it 
is only available to students in Years 7&8. 
 
Achievement Data: 
The four teams all collect writing achievement data from a range of sources including observation, student conferencing and 
student voice, conversations and formal assessments as appropriate (e.g. AsTTLe). Teachers also use the writing progressions 
that we have developed as a school, to support making curriculum level judgements for students and in setting individual writing 
goals on Hero (the school SMS). Team-based discussion and moderation of writing is an important aspect. Teachers use all of the 
information available to make an overall teacher judgement of a student’s progress against the New Zealand Curriculum levels. 
This data is collated and analysed to formulate this report.  
 
In the 2022 Writing student achievement report we noted a decline (in 2021 and 2022) of the percentage of students at or 
beyond the level expected in writing. This is again evident to a certain degree (82% of students at or above the expected level) in 
the 2023 data. We see several reasons for this, including a change in the way teachers assess students against the writing goals 
we have developed, and the alignment of writing to match our Structured Literacy Reading programme (there are now 
increased levels of expectation of students in proving they have met goals). Our writing goals are now much more ‘concrete’ 
which has removed the level of subjectivity around whether students have met them or not. In the 2022 report the negative 
effect of the Covid pandemic on student achievement in writing was commented on. This was because writing tasks set as part 
of home learning tasks were harder to tailor to individual needs and required more immediate feedback than similar tasks set 
for reading or maths. This was particularly true for students in the junior area of the school and it is possible we are seeing the 
lingering effects of this. 
In 2024 Writing is a major focus area for staff professional development and will provide us the opportunity to analyse our 
schoolwide practices and that what we do at Prebbleton reflects current best practice and fairly assesses our students.  
 
 
The table below shows a basic overview of the progression through the New Zealand Curriculum.  

Progression through the New Zealand Curriculum Levels 

Year 1 and 2 Children will be predominantly be working at Level 1 of the NZ curriculum 

Year 3 and 4 Children will be predominantly be working at Level 2 of the NZ curriculum 



 

 
 

Year 5 and 6 Children will be predominantly be working at Level 3 of the NZ curriculum 

Year 7 and 8 Children will be predominantly be working at Level 4 of the NZ curriculum 

 

Year 
Level 

Commentary 

0/1 In 2023 there are 106 students. They are all working within Level 1 of the NZ Curriculum. Seven Māori students 
within this cohort are all working at or beyond the expected level without the need for any additional intervention 
other than the regular classroom programme. Several children will be closely monitored as they move up the school 
as they may well need extra support to maintain the gains they have made. There are no funded ESOL students. The 
class programmes include phonics as part of the development of the structured literacy programme.  Any specific 
needs that arise are able to be catered for through additional classroom support and differentiation of the 
programme. 

2 In 2023 the are 60 Year 2 children. 55 of these children are working at the level expected, while the remaining five 
students are working towards this level. Of these five students, there are a range of needs evident and teachers are 
aware of these and taking steps to provide the support that is needed as the students move up the school. There are 
three Māori students in this group who are all working without the need for specific intervention. There are several 
students in this group that ESOL support may be needed for and the learning support team will take steps on this as 
needed. 

3 In 2023 there are 55 students in Year 3. Of these, 39 are working well at the level expected. This means that 16 
students are working towards the level expected and of these, 10 are girls. This group will have a target group focus 
on them as they move into Year 4 as this represents nearly 30% of the cohort (and over 40% in the case of the girls). 
Appropriate additional support is provided to all children who need it within the classroom programme. Teachers 
are aware of student needs and plan for these specifically. There are five Māori students within this cohort. Three of 
these students are in the group of 16 discussed above. The class programmes include phonemic awareness 
(structured literacy).  Any specific needs that arise will be catered for through additional classroom support and 
differentiation of the programme.  

4 Student achievement information for this group has been analysed for 84 students. Comment has been made in 
previous reports that there was a larger-than-expected percentage of students in this cohort who were working 
below the expected level and may need some extra support. In 2023 there are 23 students working towards the 
level expected and although not all of them are specifically ‘at risk’, they may again need some extra support as they 
move into Year 5 in 2024. There are eight Māori students (all but one of these students are working at the expected 
level). Eight students are receiving funded ESOL support. The classroom programmes focus on providing a wide 
range of writing opportunities, the use of digital technologies where appropriate, and group-supported writing. 

5 Student achievement information has been analysed for 56 students. 89% of the Year 5 students are working at or 
above the level expected. The four Māori students in this cohort are working without the need for additional specific 
support. There are six students working towards the level expected with some of this group requiring careful 
monitoring and support as they move up into Year 6 in 2024. There are four funded ESOL students in this cohort. 

6 In 2023 student achievement information has been analysed for 71 students. There are two Māori students in this 
cohort along with four ESOL students. There are 16 students who are working towards the level expected with a 
number of them considered at risk. Of these 16, 11 are boys (which equates to over 30% of all of the boys in total). 
Teachers are well aware of this group of students and make programme modifications to support their learning and 
this will continue in 2024. The classroom programme includes differentiated activities to cater for student needs at 
all levels of achievement. 

7 There are 71 students for which achievement information has been analysed with 68% of them achieving at or 
beyond the level expected. 23 students are working towards the level expected (two of these are ‘well below’). Of 
these 23 students, a number of them are considered ‘at risk’. The majority of these 23 students who are working 
towards the level expected are boys (16). The ‘at risk’ group of students has been carefully monitored and some 
modifications made to the programme to meet their learning needs. There are 12 Māori students in this group with 



 

 
 

five working at or beyond the level expected. The collaborative nature of the Rākau team environment allows for 
purposeful grouping and interventions to support the wide range of achievement. This cohort will need to be 
carefully monitored in 2024 to ensure that students are progressing. This is something that the Year 7 and 8 Team 
Leader is aware of. 

8 Achievement information has been analysed for 49 Year 8 students. 11 students are working towards the level 
expected. The remaining students in this cohort (78%) are all working well at or beyond the level expected. There 
are four Māori students in Year 8, with all of them working at or beyond the expected level in writing. 
Interventions to support writing include in-class support through differentiated programmes (for extension as well 
as support), the use of digital technologies where appropriate, and targeted 1-1 for those most in need. 

 
Overall, 82% of Prebbleton School students are working at or beyond the level expected. 
 
*There tends to be significant areas of overlap between any class based interventions that may be in place for Reading and 
those in place for Writing. This is especially true of junior classes. 
 
Specific Interventions: 

• Steps programme (Steps to Literacy): This is a computer-based programme that supports students in Reading and 
Writing and is used predominantly with students in Years 5 - 8. The Learning Assistants run this programme under the 
supervision of the SENCO.  

 
• ESOL Support: Students who speak languages other than English receive Learning Assistant support. This programme is 

overseen by the SENCO. 
 

• Structured Literacy: 2023 has seen the continuation of our big push in the area of Structured Literacy. This programme 
emphasises students decoding Reading by learning the sounds that are common to all words. Staff have been part of 
professional learning and will continue this moving into 2023. We will continue to focus on structured literacy in our 
Reading programmes in 2024. In 2023 a Structured Literacy support programme has been developed and run by a 
Learning Assistant though Board funding. This has been a very successful addition to the learning support programme 
and will continue in 2024. 
 
 

‘Graduate’ Tracking: 
The graphs below show the percentage of students at risk vs the percentage of children at or beyond the expected level over 
recent years. This data is presented as ‘Graduate’ cohorts i.e. the year that students will exit from Prebbleton School and move 
on to high school.  

G 2023 = current Year 8 
G 2024 = current year 7 
G 2025 = current Year 6 
G 2026 = current Year 5 

 
Each year will add to the cumulative nature of the information shown in the graphs and may allow broader judgements to be 
made regarding each cohort. 
 
Key points to note in the data shown are, firstly, the pronounced difference between the percentage of students achieving at 
the level expected vs the percentage of those who require additional support, and secondly, the general consistency of the 
results between the years shown.  
  
 



 

 
 

 
Current Year 8 

 
 

 
Current Year 7 

 

 
Current Year 6 

 



 

 
 

 
Current Year 5 

 

Gender Differences:  
The 2023 results show that 81% of boys and 83% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2022 results show that 82% of boys and 87% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2021 results show that 79% of boys and 88% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2020 results show that 94% of boys and 97% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels.  
The 2019 results show that 88% of boys and 97% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels.  
The 2018 results show that 91% of boys and 96% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels.  
 
It has been noted in previous student achievement reports that there have been particular year levels where the achievement of 
boys has been lower than that of girls. In 2021, this was true for the Year 5 and Year 6 cohorts. These groups remained a focus as 
Years 6 and 7 in 2022.  
In 2023 there are some significant gender differences in the number of girls who are working towards the expected level at 
Years 3 and 4, and for the Year 7 Boys (again, comment has been made regarding this particular group in previous years and in 
all three of the student achievement reports presented each year). 
 
Māori student achievement: 
Achievement of Māori students is specifically tracked individually through the Māori and Pasifika Register. This is reviewed 
several times during the year and provides an overview of the student’s current level and the next steps for learning as well as 
noting any specific interventions that are in place or learning needs that are emerging. 
In general, in the past, the achievement of this group has compared well to the achievement across all student ethnicities. In 
2022 ten of the 43 Māori students were working towards the level expected (this was 23% of this group). Moving forward into 
2023, 11 of the 45 children in this cohort were working towards the level expected (24%). 
It should be noted that as with the other key learning areas,  the smaller number of students in this group has a bigger impact on 
the percentage of students in each group.  
 
Further data: 
The needs of children remains the fundamental consideration - using quality data from a range of sources to allow teachers to 
support the learning of all their students. The data collected by the teams also feeds into planning for the next learning steps 
and the learning support programmes and allows students with specific areas requiring a ‘boost’ to access timely help.  
 
Next steps: 

• Revisit Māori achievement data from 2023 to ensure that students working towards the expected level are making 
progress 



 

 
 

 
• Look closely at the 2024 Year 8 male cohort and the Year 4 and 5 female cohort to ensure that students in these groups 

who need extra support are getting it in the most effective way possible. 
 

• Continue to track individual students and cohorts using a variety of tools to ensure that the needs of those students are 
met e.g. Learning Support register and the Māori and Pasifika Tracking document (and refining these documents as 
necessary). This is particularly true for the identified areas where boys are prominent and for the 24% of Māori 
students who are working towards the level expected. 

 
• The PLD focus for 2024 is writing. This will enable us to look at what we are currently doing in the area of writing and 

look to build our team practice to support our students. (This is especially true as we continue to fully embed a 
structured literacy approach). 

 
• Linked with the PLD focus will be an opportunity to review our assessment practices related to writing. The question 

has been raised about whether we have set our Prebbleton expectations too high. 
 

• Maintain and build upon the high-quality learning support programme. 
 

• Ensure that students are well supported and challenged within appropriate groupings in class so that they continue to 
make progress. 

 
• Provide further Learning Assistant support where required, and as funding allows.  

 
• Provide PLD for Learning Assistants as necessary and available. 

 
• Continue to embed digital literacies within the writing programme using BYOD, Google Drive, and Hero. 

 
• Ensure that there are regular opportunities across, and within teams to discuss data which is gathered and used for 

OTJs, and include regular moderation to ensure the reliability of OTJs made. 
 
 

 
 
 
 

 
  



 

 
 

Schoolwide Mathematics: Student Achievement 2023 
 
Background: 
Maths is one of the priority learning areas of the New Zealand Curriculum. All teachers use a range of assessments and 
observations to collect data to track student achievement. This is done through overall teacher judgements (OTJ) curriculum 
level-based reporting, which is then entered into the school’s student management system HERO. 
 
Children who have been identified as having specific learning needs in Maths are well known to class teachers and are catered 
for specifically in class programmes (both support and extension). The learning support team has been involved in some cases to 
assist those students who have significant learning needs and a learning support register is maintained to keep track of students 
with identified needs. 
 
In 2023 Maths was a focus for staff professional learning. Maths leaders across the school have worked with facilitator Rob 
Proffitt-White during 2023. In 2023 we also had a staff member in a WSL role in our school and another staff member in an ASL 
role with our Kāhui Ako. 
 
In November 2019 the Education Review Office visited the school and in their written report stated that; “The school is achieving 
equitable and excellent outcomes for almost all students in the core learning areas of reading, writing and mathematics”. 
 
All teachers at Prebbleton School are committed to making a difference for all children in the school and use a wide range of 
activities and strategies to engage students and accelerate progress as much as possible. 
 
Values and Prebbleton Pathway: 
The Prebbleton Pathway is our school's version of a graduate profile.  Important skills, attitudes, and competencies have been 
identified alongside our school values, and these have been written as progressive goals for children to achieve as they work 
through the Prebbleton Pathway. A values badge is presented at the end of each level to recognise and celebrate this 
achievement. 
The Prebbleton Pathway sits alongside the goals and authentic curriculum posts on Hero, giving parents and caregivers insight 
into how their child is progressing across the curriculum.    
The Create Think Grow Bar Badge will focus on leadership roles and responsibilities and service within the school community; it 
is only available to students in Years 7&8. 
 
Achievement Data: 
The four teams all collect Maths achievement data from a range of sources including observation, student conferencing and 
student voice, as well as formal assessments as appropriate (e.g. AsTTLe, GLOSS, Ikan). Team-based discussion and professional 
conversations are also very important. Teachers use all of the information available to make an overall teacher judgement of a 
student’s progress against the New Zealand Curriculum levels. This data is collated and analysed to formulate this report. 
Cumulative data for 2020, 2021, 2022 and 2023  is presented as ‘graduate tracking’ graphs and show the progress of selected 
cohorts over those four years.  
 
The table below shows a basic overview of the progression through the New Zealand Curriculum.  

Progression through the New Zealand Curriculum Levels 

Year 1 and 2 Children will be predominantly be working at Level 1 of the NZ curriculum 

Year 3 and 4 Children will be predominantly be working at Level 2 of the NZ curriculum 

Year 5 and 6 Children will be predominantly be working at Level 3 of the NZ curriculum 

Year 7 and 8 Children will be predominantly be working at Level 4 of the NZ curriculum 

 

 

 



 

 
 

Year 
Level 

Commentary 

1 and 2 Student achievement information has been analysed for 166 students. All of these students are working within Level 
1 of the NZ Curriculum (which is the expected level). There are two students in Year 2 who are working towards the 
level expected but are not specifically at risk. These students both have other learning needs and may well need to 
have interventions put in place as they move forward. Students with learning needs in Maths at these levels are 
catered for successfully within the class and collaborative environment (including ESOL students). 
Māori students at these levels are achieving at the expected level without the need for additional support. 
Teachers are using a range of strategies and learning resources to support their students. 

3 and 4 Data has been analysed for 138 students. 114 students are working at or beyond the level expected. There are 16 
students in Year 4 who are working towards the level expected (6 boys and 10 girls). Most of this group of Year 4 
students were identified as working towards the level expected as Year 3s in 2022. Additionally there are eight Year 
3 students working towards the expected level of which six are girls. Teachers have been working closely with these 
groups, and even though they are still working towards the level expected, progress has still been made from 
2022.  All of the students who are working towards the level expected are well known to the teachers who are using 
a range of different strategies to support them in class. 
Māori students in these levels are working without the need for specific intervention. ESOL students in Year 3 and 4 
are all working without the need for extra assistance (apart from language support provided through the ESOL 
programme). 

5 There are 56 students in this cohort. Five students are working towards the level expected but are not considered 
specifically ‘at risk’. Māori students in this cohort are working successfully at the level expected. Funded ESOL 
students at this level are all working without the need for specific support (apart from ESOL language support). 
Teachers use a range of teaching strategies to meet the needs of all learners including workshops, 1-1, differentiated 
programmes etc. 

6 Student achievement information has been analysed for 71 students. 15 of these students are working towards the 
level expected. These 15 students are split 8 boys and 7 girls. Some of these 15 are ‘at risk’ of not reaching the 
expected level, requiring close monitoring due to their learning needs. All of the other students (including ESOL) are 
working at the level expected without the need for any further intervention. Teachers use a range of teaching 
strategies to meet the needs of all learners including workshops, 1-1, differentiated programmes etc. 

7 Of the 71 students in this cohort, 12 are working towards the level expected (seven boys and five girls).  Three of 
these students are Māori. This particular group of students was commented on as Year 6 students and a number of 
them remain ‘at risk’ of not meeting the expected level. Class teachers are well aware of the learning needs of these 
‘at risk’ students and will continue to closely monitor their progress in all learning areas. The remaining students are 
all working at or beyond the level expected without the need for additional intervention. 
Teachers use a range of teaching strategies to meet the needs of all learners including workshops, 1-1, differentiated 
programmes etc.  

8 There are 50 students in this group. Nine of these students are working towards the level expected and a significant 
number are working above the level expected. Where possible, information regarding students who require 
additional support has been passed on to high schools for 2024. There are also four Māori students in this group 
with one working towards the expected level. Teaching methods and interventions put in place are the same as for 
the Year 5, 6, and 7 students. 

 
Overall in Mathematics, 88% of Prebbleton School students are working at the level expected. 
 
 
‘Graduate’ Tracking: 
The graphs below show the percentage of students at risk vs the percentage of children at or beyond the expected level for 
2019, 2020, 2021 and 2022. This data is presented as ‘Graduate’ cohorts i.e. the year that students will exit from Prebbleton 
School and move on to high school.  
 

G 2023 = current Year 8 
G 2024 = current Year 7 



 

 
 

G 2025 = current Year 6 
G 2026 = current Year 5 

 
Each year will add to the cumulative nature of the information shown in the graphs and may allow broader judgements to be 
made regarding each cohort. 
 
Key points to note in the data shown are, firstly, the pronounced difference between the percentage of students achieving at 
the level expected vs the percentage of those who require additional support for each cohort, and secondly, the general 
consistency of the results between the three years shown.  
 

 
Current Yr 8 

 
 

 
Current Yr 7 
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Current Yr 5 

 

Gender Differences:  
The 2023 results show that 90% of boys and 86% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2022 results show that 93% of boys and 90% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2021 results show that 89% of boys and 90% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2020 results show that 94% of boys and 96% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2019 results show that 94% of boys and 96% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2018 results show that 95% of boys and 96% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels. 
The 2017 results show that 92% of boys and 95% of girls are working at or beyond the expected level according to the NZ 
Curriculum levels.  
 
It has already been noted in past Board Curriculum Achievement reports that in some year levels, boys feature more 
prominently in the ‘at risk’ groups. In 2021 there was a definite imbalance in the Maths results in terms of gender for the Year 5 
cohort (six boys out of the nine students working towards the level expected or ‘at risk’). In 2022 these students were again 



 

 
 

carefully monitored and extra support was provided as required. Again, in 2023 this cohort of boys (now Year 7 students), stood 
out in the students analysed as being ‘at risk’. In 2024 they will again be a focus for teachers. An interesting point to note in the 
2023 data is a drop in the percentage of girls achieving at or above the expected level. This can be attributed to the three groups 
of female students working towards the expected level at Year 3, 4 and 6. These 3 groups of girls represent over 60% of the 
female students working towards the level expected. 
 
Māori student achievement: 
The achievement of Māori students is specifically tracked individually through the Māori and Pasifika Register. This is reviewed 
several times during the year and provides an overview of the student’s current level and the next steps for learning as well as 
noting any specific interventions that are in place or learning needs that are emerging. 
In general, in the past, the achievement of this group has compared well to the achievement levels across all student ethnicities. 
In 2021, however,  it was noted that nine of the 36 Māori students were working towards the level expected (this was 25% of 
this group). In 2022 there were again nine students who were working towards the level expected (out of 43 students in total, 
which was 21%). 
In 2023 this has reduced further and there are five Māori students working towards the level expected (this is 11% of the 44 
students in the group). As in previous years,  it is important to note that not all of these students are ‘at risk’. 
It must be noted that the smaller number of students in this group in total has a bigger impact on the percentage of students in 
each sub-group.  
 
Further data: 
The needs of children remain the fundamental consideration - using quality data from a range of sources to allow teachers to 
support the learning of all their students. The data collected by the teams allows for teachers to plan next steps for students and 
also feeds into the learning support programmes. This allows students with specific areas requiring a ‘boost’ to access timely 
help.  
 
Next steps: 

• Revisit Māori achievement data from previous years to ensure that students working towards the expected level are 
making progress and classroom programmes are having a positive effect.  

 
• Use 2023 data to investigate further the groups of students (e.g. boys in Year 8 and girls in Years 4, 5, and 7 in 2024) 

who will require close monitoring. 
 

• Continue to track individual students and cohorts using a variety of tools to ensure that the needs of those students are 
met e.g. Learning Support register and the Māori and Pasifika Register (and refining these documents as necessary). 

 
• Continue investment in Maths Professional Development for staff as needed. Having an Kahui Ako ASL teacher on our 

Prebbleton staff, will again be a benefit to the school in 2024, as will the continued PD with Rob Proffitt-White from The 
Learner First. 

 
• Maintain and build upon the high-quality learning support programme. 

 
• Ensure that students are well supported and challenged within appropriate groupings in class so that they continue to 

make progress. 
 

• Provide further Learning Assistant support where required, and as funding allows.  
 

• Provide Learning Assistants with/include them in Maths PLD as necessary. 
 

• Ensure that there are regular opportunities across, and within teams to discuss data which is gathered and used for 
OTJs, and include regular moderation to ensure the reliability of OTJs made. 

 

 
 

 
  



 

 
 

Schoolwide Māori Akonga: Student Achievement 2023 
 
Background: 
The progress of Māori students is a key consideration for the Ministry of Education and as such, this group of students is 
considered ‘Priority Learners’: 
 
‘Priority learners are groups of students who have been identified as historically not experiencing success in the New Zealand 
schooling system. These include many Māori and Pacific learners, those from low socio-economic backgrounds, and students 
with special education needs.’ (Ministry of Education 2012) 
 
At Prebbleton School in 2023, 45 students identify as Māori. These students are carefully monitored, and data related to their 
progress is reported as part of regular reporting to the Board on key learning areas (Reading, Writing and Mathematics).  
 
All teachers are required to undertake additional study to develop their skills and confidence in the use of Te Reo as part of their 
registration process. Teachers in 2023 have done this in a range of ways including through Te Kura (Correspondence School), or 
the Te Ahu o Te Reo courses. 
 
Tracking: 
Māori (and Pasifika) students are specifically tracked in Reading, Writing and Maths. This tracking focuses on students’ levels of 
achievement as well as interventions and personalisations to the programme that teachers have made. The tracking register is 
updated several times during the year as part of ongoing monitoring.  
 
Values and Prebbleton Pathway: 
The Prebbleton Pathway is our school's version of a graduate profile.  Important skills, attitudes, and competencies have been 
identified alongside our school values, and these have been written as progressive goals for children to achieve as they work 
through the Prebbleton Pathway. A values badge is presented at the end of each level to recognise and celebrate this 
achievement. 
The Prebbleton Pathway sits alongside the goals and authentic curriculum posts on Hero, giving parents and caregivers insight 
into how their child is progressing across the curriculum.    
The Create Think Grow Bar Badge will focus on leadership roles and responsibilities and service within the school community; it 
is only available to students in Years 7&8 
 
Achievement Data: 
Data around the achievement of our Māori students is included as part of the student achievement reports for Reading, Writing 
and Maths. 
 
The 2019 ERO review acknowledged an increase in Māori student achievement since 2017 and the efforts that have been made 
to accelerate student achievement. 
 
2023 Data Summary: 
 

Number of students on Māori Register 45 

Girls  24 

Boys 21 
 

% achieving at or beyond the expected level in Reading  80%  
(36 students) 

% achieving at or beyond the expected level in Writing  76% 
(34 students) 

% achieving at or beyond the expected level in Maths  87% 
(39 students) 

 



 

 
 

The results gathered show that while the majority of our Māori students are achieving at or beyond the expected level; these 
levels of achievement have dipped below those of their cohort as a whole. With the schoolwide focus on writing in 2024 it will 
be an opportunity to look at ways to lift the achievement level for our Māori students (along with continuing to lift achievement 
in Reading, Maths and through our authentic curriculum). It again needs to be acknowledged that the smaller number of 
students in the Māori cohort means that percentage differences are accentuated.  
 
It is predominantly the same students who are at risk of not achieving across Reading, Writing and Maths. Several of our Māori 
students have in recent years accelerated their learning in the key learning areas and this fact needs to be celebrated. Teachers 
are well aware of students who need acceleration and our current tracking and monitoring practices allow us to put supports in 
place and review these as needed.  
 
As a school, we are committed to ensuring that all of our students have the best opportunities and support available.  
 
Connections with Whānau and Runanga: 
A key part of ensuring that Māori students experience success is the links we build and maintain with whānau (families), and the 
local Runanga (Kei Raro I te Korowai o Te Ruahikihiki). 
 
To enable the continued development of these connections, as a school we attend the education hui organised through 
Taumutu Marae (when offered). These meetings have been an opportunity to strengthen ties between schools and the Runanga 
to better support Māori students. 
 
At the end of 2022, we were able to restart our face-to-face relationship with Taumutu (Ngati Moki) Marae with visits for all of 
our Year 4 and Year 8 students and the Whanau group. We will continue to get students to visit the Marae whenever possible 
going forward. 
 
As a school, we make use of these links to support us with planning and preparing learning experiences and in the 
implementation of our ‘Cultural Narrative’. The Cultural Narrative is an important document in our work towards a Prebbleton-
specific, authentic localised curriculum. 
 
Prebbleton School undertakes regular Whānau Hui. These hui provide an opportunity for our Māori families to discuss and help 
plan for ways that we can work to support our Māori students.  
 
The school has had a very successful senior Kapa Haka group which draws its members from Year 5 and up. This group was 
joined in 2021 by a junior Kapa Haka group. Membership of the Kapa Haka group is not restricted to only those students who 
identify as Māori; it is open to all. The addition to our school of Matua Steve Reid as Kapa Haka instructor has been hugely 
valuable. In 2023 the Senior Kapahaka group competed at the Tūhono festival and performed our personalised school Haka. 
 
Over the last six years, the school has run a Whānau Group initiative. This is for all of our identified Māori students and is led by 
the teachers responsible for Mana Orite. The Whānau Group has a hui each term where they engage in a range of activities 
together, where all students can support each other. Parents are welcome to attend as well. Feedback and student voice is 
strongly positive of this initiative and we will look to continue its development in 2024 and beyond. 
 
Ka Hikitia - Ka Hāpaitia: 
The Māori Education Strategy is: 
Ka Hāpaitia is a cross-agency strategy for the education sector. The agencies include the Ministry of Education, Te Aho o Te Kura 
Pounamu, Education New Zealand, Education Review Office, New Zealand Qualifications Authority, The Teaching Council 
Aotearoa New Zealand, Tertiary Education Commission, New Zealand School Trustees Association. 
The education sector includes all early learning, schooling, and tertiary education provision. It sets out how we will work with 
education services to achieve system shifts in education and support Māori learners and their whānau, hapū and iwi to achieve 
excellent and equitable outcomes and provides an organising framework for the actions we will take. 
 
       Guiding principles: 

• Excellent outcomes: We will support Māori learners and their whānau to achieve excellent education outcomes 
• Belonging: We will ensure Māori learners and their whānau have a strong sense of belonging across our 

education system 
• Strengths-based: We will recognise and build on the strengths of Māori learners and their whānau 

https://www.education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia/ka-hikitia-ka-hapaitia-the-maori-education-strategy/


 

 
 

• Productive partnerships: We will support strong relationships between learners and whānau, hapū, iwi, 
educators and others to support excellent outcomes 

• Te Tiriti o Waitangi: We will give practical effect to Te Tiriti o Waitangi in the education system 
 

Next steps: 
For Prebbleton School, next steps include: 

• Continue to put programmes in place to lift Māori student achievement (with particular emphasis on the students 
identified in the subject area reports). 

 
• Using the 2024 PLD focus areas to investigate ways to further support Akonga.  

 
• Ensuring that classroom/school programmes continue to be responsive to the needs of Māori students. 

 
• Working to strengthen links made with the local Runanga and Kāhui Ako.  

 
• Exploring ways to ensure that Whānau have a ‘voice’ in steps to raise student achievement. 

 
• Further develop the Whānau Group initiative for students. 

 
• Continue to develop cultural opportunities for all students – Kapa haka, Marae visits etc (including Te Reo learning 

opportunities).  
 

• Encouraging and supporting all staff to take ongoing steps to build their Te Reo skills 
 
 
 
E) How we have given effect to Te Tiriti o Waitangi: 
Section 127(1)(d) of the Education and Training Act 2020 defines how schools must give effect to Te Tiriti o Waitangi. 
  
See Student Achievement Targets – Analysis of Variance 
See Evaluation and Analysis of the school’s students’ progress and achievement 

 
In 2023 we started each term with a Mihi Whakatau, to welcome all new students, staff and whanau. Our Māori students 
participated in a termly Whānau Group day. All Year 4 and 8 students and our Māori students (and many staff) had a day visit to 
the Ngati Moki Marae. Three Whānau Hui were held in the evenings and were well-attended. Our senior and junior kapa haka 
groups continued to grow and thrive. Our kapa haka tutor, Matua Steve Reid, wrote and composed a haka for our school and 
taught it to our senior kapa haka group who performed it at the Tūhono festival and our school prize-giving. All Board members 
attended a board dinner at Ngati Moki Marae at the end of the year. 
 
We strive to ensure that our school’s plans, policies, and local curriculum reflect local tikanga Māori, mātauranga Māori, and te 
ao Māori. We have a Cultural Narrative that is reflected in our school history, logo, website, localised curriculum, planting, 
learning programmes, story-telling and art. Our school name and cultural narrative were gifted to us by our iwi Ngai Tahu and 
Taumutu runanga. We have two cultural student leaders each year. We have a lead teacher position for Mana Ōrite.  
 
We take steps to provide appropriate instruction in tikanga Māori and te reo Māori to all students. It is a daily part of class 
programmes. We start and end the day, and meetings, hui, assemblies etc with opening and closing karakia. All children and 
teaching staff learn and can give their mihi. All staff undertake professional development in te reo. We maintain a Māori student 
achievement register. 
 
 
 
F) Statement of compliance with employment policy: 
The board operates an employment policy that complies with the principle of being a good employer. Prebbleton School board 
acts as a good employer and takes all reasonable steps to build working relationships based on trust, confidence, and good faith. 
The board treats employees fairly and properly in all aspects of their employment as required by the Public Service Act 2020, 
and complies with legislation on employment and personnel matters. The board complies with the conditions contained 
in employment contracts for teaching and non-teaching staff.  



 

 
 

The Board has an Equal Employment Opportunities (EEO) policy. This policy is our framework for providing an inclusive, non-
discriminatory workplace, and promoting equal opportunities for all staff members. Prebbleton School promotes equal 
opportunities by applying our EEO framework to all relevant school policies and procedures, particularly those relating 
to employment (e.g. recruitment and selection, training, professional development, and promotion). This is to ensure that we: 

- treat current and prospective staff fairly 
- make decisions based on relevant merit 
- work to eliminate bias and discrimination. 

We conduct an annual EEO survey and respond to any staff needs or requests as appropriate.  
 
 
 
G) Financial statements 2023 – CESSL: 
See attached, from our accountant Canterbury Education Services Ltd. 
 
 
 
H) Report on other special and contestable funding: 
In 2023 we have not been the recipient of additional government funding for specific purposes.  
 
 
 
I) Kiwisport funding 2023: 
Kiwisport is a government funding initiative to support students’ participation in organised sport. In 2023, the school received 
total Kiwisport funding of $8495.20 (excluding GST). The funding was spent on sports equipment, lessons, registrations, fees and 
buses to various sporting events. The number of students participating in organised sport increased from approx. 90% to 92% of 
the school roll.



 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 


